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Abstract 

 

 

The research started in February 2013, during a period working as a tutor for High 

school students. Using a questionnaire I collected data to investigate students’ 

motivation in relation to English as a foreign language. 

The participants were a hundred (100) Italian students attending different High Schools 

all around the province of Treviso. They were aged between 14 to 19 years of age 

therefore they were attending different classes. They were all Italian mother tongue 

speakers, thus all the questions were written in Italian.  

Students were asked to visit a blog and to answer the questionnaire they found there.  

The study examined different areas: first of all I wanted to discover the kind of 

orientation students have in relation to English. Secondly I have investigated their 

attitude and their motivation towards English Thirdly I concentrated on anxiety and on 

how students feel when they are in class and when they have to use the language. At the 

end, the questionnaire focused on teachers and the judgements students give them and 

to lessons proposed at school.  

Moreover I explored the reasons why students chose the school to attend with the 

purpose to find out whether the choice has made looking at a desired future job or 

simply regarding favourite subjects.  

The results demonstrated that the majority of students choose the school in which they 

can study the subject they like most. Moreover data show that the motivation of High 

School students is effected expectably by the kind of lessons they attend. Monotonous 

lessons or the lack of variation are causes of a decrease of motivation.    
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 Introduction 
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1.1 New trends in foreign language teaching 
 

Present day trends in foreign language teaching (FLT) are influenced by humanistic and 

neurolinguistic sciences. They are the results of the shift from positivism to post-

positivism. The shift influenced the whole society and even FLT as we can see in the 

table below. (Klimova, 2012) 

 

 

Source: Klimova,2012 
 

 

Klimova (2012) has explored how FLT has changed and how it has been influenced by 

the new trends. 

As a consequences of these new trends, new challenges are being introduced in the 

teaching process. First of all teachers are becoming more and more “helper”. This 

means that the role of teachers is changing because students are seen in a different way 

compared to the past. Students’ social and cultural background, and their specific 

characteristics are considered part of their learning process. The same is for their past 

experiences both positive and negative.  

This new way of considering teachers and students is named social constructivism and it 

is highly changing their roles at school. 

Secondly, classes changed. Today there is a mixture within students and teachers. 

People with different backgrounds, intelligences, styles, religions, first languages and so 
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on, share the same class and the same curricula. This situation opens the way to the 

possibility to adopt different teaching strategies and new technologies in FLT. 

Moreover the concept of multiculturalism is being promoted; students are guided in the 

discovery of new nationalities and cultures. 

This is precious to get them to know their own culture better.  

Thirdly, learners are seen as potentially autonomous and this gives them the possibility 

to be independent in their learning. 

Regarding class activities, instead, new trends regard the kind of lessons proposed. 

Cooperation represents the most suitable activity to help students develop their capacity 

to interact. This is not a simple task as it needs specific training. Students need to be 

guided in the process of acquisition of collaborative communication skills. In this 

process teachers have a central role because they provide the right atmosphere to the 

development of specific features.  

Moreover a new introduction has been made in school curricula; its name is CLIL1, 

which is the teaching of a non-linguistic subject using a foreign language. Its aim is to 

integrate different subjects of the same curriculum. Mathematics or science, for 

examples, are taught in English.  

The situation regarding CLIL is delicate nowadays, because it is not easy to find 

teachers with competences to teach both linguistic and non-linguistic subjects at the 

same time. 

Moreover, the learning process is perceived as a lifelong process. Therefore it is meant 

to go on throughout one’s entire life. 

 

1.2 New trends in foreign language learning 
 

If on the one hand foreign language teaching has changed, on the other hand even FL 

learning is no longer the same. Students are seen as more and more independent and this 

mean that they also have more responsibility concerning their studies.  

New approaches are emerging; the first one is Blended learning and it refers to “a 

pedagogical approach that combines the effectiveness of socialization opportunities of 

the classroom with the technologically enhanced active learning possibility of the online 

environment” (DZiuban, Hartman and Moskal 2005, in Klimova 2012) 

                                                
1 CLIL: Content and Language Integrated Learning 
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The second one is defined as autonomous learning. Its aim is to invest in students’ 

potentialities. Teachers are supposed to give students the possibility to choose what to 

study and how.  

This approach presupposes that learners are aware of their type of intelligences and 

styles in order to adopt the best strategies to improve their language and to solve their 

linguistic problems. 

This new vision of students as active and responsible for their learning process 

encourages teachers to find ways to improve their students’ thinking and 

communication skills. 

 

1.3 The role of English in today schools 
 

Universally recognized for its role as an international language and as a lingua franca2, 

English is studied almost in all schools all over the world. The great majority of 

students has English as compulsory in their curriculum, often together with a second or 

even a third language.  

 

1.3.1 The situation in Europe 

 

In Europe, English is the most taught language followed by French and German. It is 

compulsory in the educational system of fourteen countries and it is taught in almost all 

levels of school education. Generally in Europe the study of English is introduced 

starting with six and nine year old pupils. Moreover when students are between ten and 

fifteen years old, they have to study two foreign language for at least one year during 

compulsory instruction. There are some exceptions as it is clearly visible in the chart 

number 2 where it is indicated when students start to study a foreign language in all 

European countries.  

Secondary education is in general the period when students start to have the possibility 

to diversify their curricula and to choose the foreign languages they want to study. 

Nearly in all European countries, thanks to the insertion of CLIL at school, students 

have the possibility to study a non-linguistic subject in two different languages.  
                                                
2 Lingua Franca: language used as a means of communication between people who do not share the same 
mother tongue.(Santipolo, 2009) It is a simplified language used within international contexts. (Balboni, 
2008a) 
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Chart 2: starting age of first and second foreign language as compulsory subject 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.3.2 The situation in Italy 

 

Studying a foreign language in Italy becomes compulsory from primary school, 

therefore from six years of age. 

The foreign language is chosen by the central authorities and the first FL is English. 

At the end of primary school children are supposed to have reached level A1 of the 

common European Framework of Reference for Languages. 

In secondary school English is still the first compulsory foreign language, but students 

have to choose a second foreign language. Schools usually offers the possibility to 

choose between two languages of the European Union.  
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From eleven years of age to fourteen years of age, students are supposed to study two 

foreign languages. The situation radically changes during High school where the only 

compulsory language for all students remains English and students find different 

situations depending on the curriculum chosen. There are Linguistic High School in 

which the foreign language studied are at least three and vocational schools were two 

only foreign language studied is English. 

In some schools such as the Language High School or Technical Institute for Tourism, 

foreign languages are mandatory and students have to study up to three languages. The 

second and the third foreign languages are usually German and French but in some 

schools there is the possibility to study Spanish or Russian.  

Moreover some schools offer extra courses to allow their students to learn foreign 

languages that are not part of their curriculum. 

The study of English is what all schools have in common, but the way this language is 

studied is not the same everywhere.  

In Italy this is easily visible when we compare a Language High School with a school 

that does not languages as the main subjects of the curriculum. 

In the first type of school there is more attention to English and American cultures and 

also to all the linguistic features that belong to the language. (Balboni, 2008a) 

I have noticed this during my working experience in a school which offers students 

three different curricula: one was a Language High School and the other two have social 

sciences as the main subjects. In two of the three different curricula in fact, the English 

language that was taught lacked some features such as cultural references or intonation 

or specific vocabulary. 

I followed a conversation between students who were preparing their final exam. 

Students from the Pedagogical High School were discussing about presenting or not 

their English topic in English. They felt they could not have a successful conversation in 

English. This is something that is easy to hear from students that are not attending a 

language school.  

This is the result of a sort of simplification that teachers make when they are teaching in 

schools different from Language High School. It is as if these students were not 

supposed to reach the same level as the others. It is as if they were learning only a 

lingua franca and not a foreign language.    
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Moreover from 2013 MIUR3 established that all classes at the third year of Language 

High School must introduce CLIL in the curriculum for a single subject, and in the 

fourth year of school two subjects must be taught in two different foreign languages. 

From 2014 instead, all schools must introduce CLIL during the last year of High 

School. In this way, students have the possibility to study a non-linguistic subject in a 

foreign language (Balboni, 2008b) 

The aim of CLIL is to give learners the possibility to better the quality of their language 

acquisition and even to enhance the time to do it. Students do not work primarily on 

English because they are concentrated on the subject taught. In this way they learn a 

microlingua almost without effort because they are not learning the language but they 

are using it to learn something else. This process gives students the possibility to use 

authentic language. They use the foreign language without formally learning it. 

(Balboni, 2008b)  

The process to introduce CLIL in all schools is formally progressing but actually it is 

proceeding slowly. One of the main problems is that it is not easy to find teachers who 

can teach a certain subject in a foreign language. 

Personally, I think that a delicate problem is the quality of language we learn at school. 

Thanks to cultural exchanges, I have the possibility to meet people from different parts 

of the world and I have always been always surprised by the way host students speak a 

foreign language. They feel secure of their competences and they have a fluent way of 

speaking. 

Italian students, especially those who do not attend Language High Schools, generally 

do not feel secure in speaking English because they do not feel they know it well. 

 

 

 

 

 

 

 

 

 

 

                                                
3 MIUR: Ministero dell’istruzione, dell’università, della ricerca. (The Italian authority for education) 
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Learning a language is different from learning other subjects such as mathematics or 

physics. In fact, it involves not only the linguistic capacity of learners as individuals but 

even their social, historical, emotional and cultural sense. People who want to learn a 

foreign language want even to get in touch with another culture and to understand it 

more. (Kramsch, 2001, in Lamb 2004) 

However, there are students who have to learn a foreign language or even more than one 

without really desiring it.  

For both kinds of students, motivation has a central role. It is important to find strategies 

to sustain it during the whole period of study. This is why motivation has been the 

subject of many studies for years. This chapter will provide a review of some of the 

studies conducted on motivation and on the factors that can influence it in a positive or 

in a negative way. 

 

2.1 Motivation  
 

It is not easy to define motivation. It can be described as a “reason or reasons for acting 

or behaving in a particular way” or as a “desire or willingness to do something” or even 

as “enthusiasm”.4 It has been defined also as a kind of energy that sustains the language 

learning process. (Balboni, 2008a) 

What is certain is that motivation is one of the most important features when we speak 

about learning a foreign language. Students, in fact, do not necessarily need to learn 

another language for their life and this is why motivation has such a central role. 

(Gardner, 2007). It gives them the energy to continue to invest time and effort in 

learning the foreign language they are studying.  

If we look at the psychology of human beings we can identify different models which 

moves them. I am going to report three models of motivation that Balboni (2008a) has 

discussed because I think they are directly related to the students’ condition.  

The first has been theorized by Renzo Titone and it is based on the fact that each person 

has his or her own ego. Therefore if someone has a project and this project contemplates 

the use of a foreign language, this person would surely do his or her best to learn it. 

Each positive result will give good feedbacks to his or her ego, and this sustains his 

motivation. Negative feedback, instead, on the contrary, causes the fall of motivation.  

                                                
4 Oxford Dictionary of English (http://oxforddictionaries.com) 
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This egodynamic model does not work for students who have to learn a foreign 

language without desiring it or even without liking it. 

Secondly, if we suppose that human beings act mainly for three reasons, such as: duty, 

need, pleasure, we can easily conclude that what brings a student to acquisition is not 

duty. 5 

It is important to find the right way to make students feel that they need to learn 

something and especially that they can enjoy learning it, even if it is imposed. 

The third model, theorized by Schumann (1994, 2004 in Balboni 2008a) is called 

stimulus-appraisal and it is based on the fact that our brain “decide” to interiorize or not 

a stimulus on the basis of some motivational reasons which are: newness, attraction, 

functionality, feasibility and psychological and social security. 

It is important to notice that all these elements are part of human being therefore they 

should be largely taken into consideration when we teach students. 

Regarding merely at foreign language teaching, it is important to remember that 

students have their own intrinsic motivation which is the pleasure of learning a second 

or a foreign language for its own sake, without any external manipulation or demands. 

(Wu, 2003). As Deci and Ryan (1985) point out, it is a natural curiosity that positively 

influence the learning.  

Intrinsic and external motivation are related and they can influence each other both 

positively and negatively. 

Studies on motivation by Dörnyei (1994a) revealed that it is not a fixed feature but it 

can be influenced by different variables, as it is illustrated in the chart 3.  

Therefore it is essential to continue to study how motivation works, and how it is 

positively or negatively influenced, in order to allow students to be satisfied with their 

work and their achievements, or at least to give them the opportunity not to follow 

lessons in a passive way but to be interested and involved in what they are doing .   

 

2.1.1 Studies on FL/SL motivation 

  

Studies on motivation started thanks to Gardner and Lambert in the 1050s. They 

followed interesting researches taken motivation as a fixed parameter. They recognized 

the central role of motivation in L2 and FL learning and they found out two different 
                                                
5 This model has been taken from the motivational theory applied in marketing environment 
(Balboni,2008) 
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types of external motivation such as instrumental and integrative. The first one is related 

to the need of the student to learn a language for specific purposes such as getting a job, 

passing exams, getting good marks etc. 

The second one, instead, is related to the necessity to communicate with another culture 

and also to the desire to identify with the group that speaks the language as its mother 

tongue. (Gardner and Lambert, 1972). Integrative motivation is closely related to a 

desire. A student is pushed by the desire to be part of another culture, and he recognizes 

that he needs the language to succeed in his or her goal. (Gardner, 2001)  

This type of motivation is stronger than the instrumental one, because it is the one that 

allow to obtain successes in language learning. (Gardner, 1972, cited in Lamb 2004)  

According to Gardner (cited in Giles and Clair 1979), instrumental motivation does not 

seem to have a central and long-lasting role in second or foreign language learning.  

Instrumental motivation has been criticized by scholars such as Dörnyei (1990). He 

claimed that this kind of motivation works merely in such context where English is 

spoken as a second language, and not where learners do not have the possibility to live 

in a L2 environment. 

1990s, in fact, opened the doors to the new studies that took into consideration new 

parameters. Motivation started to be seen as a dynamic condition influenced by different 

kind of variables, both psychological and situational. (Crookes and Schmidt, 1991) 

Dörnyei (1994b) started to differentiate between FL motivation and L2 motivation, and 

focused on new elements such us the influence of the learning environment, self-

confidence, integrativeness.  

He ended up theorizing a general framework of language learning motivation.  
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Chart 3: Components of Foreign Language Learning Motivation 

Source: Dornyei 1994(a) 

 

Moreover it is worthy to add that this definition does not entirely fit to the situation 

English has nowadays. As Warschauer (2000) underlins, we are living in a globalized 

world therefore we can no more speak about English as the language of British or 

American people. English is the language of certain cultures but also of a lot of groups 

of non-native speakers. 

What is interesting to notice is that motivation does not depend only on the learner who 

is trying to acquire a new language. It is true that intrinsic motivation is essential but 

one’s own motivation can be stimulated even by those who guide students through the 

discovery of a new language. Teachers have a crucial role. (Hardré and Sullivan, 2008) 

Often, in fact, students are stimulated by the interest to please them. Professors have a 

crucial role in stimulating their class and sustaining their motivation, supporting 

feedbacks, avoiding fear of failure and judgement, giving the possibility to experience 

success etc.   

Moreover, the group in which a student study a language is another important element 

in relation to motivation. A cooperative work and especially a cooperative goal structure 

is more powerful to promote intrinsic motivation. Fear of judgement or negative 

competitive dynamics can create anxiety and even demotivation. 
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The role that the socio – cultural environment has on motivation is being increasingly 

recognized. This means that students are influenced by their interaction with the 

environment in which they are studying. (McGroarty 2001, in Dornyei and Schmidt 

2001)  

Moreover, we can find many other elements that can influence motivation. Family and 

friends, for examples, can have a precious role in motivating a learner. 

The classroom environment, has a central role for students. It can be a supportive 

environment for the development and even for the maintenance of motivation. However 

it can be a cause of demotivation. (Wu, 2003) Cohesion in class, for example, 

contributes to facilitate and to support motivation and to lower anxiety too. (Dörnyei 

and Noels, 1994) 

Another important element is one’s own personality. We just need to think about Self-

determination theory. (Deci and Ryan, 1985). It is theorised that a person needs to feel 

competent and self – determining in order to improve his or her intrinsic motivation. 

This is possible if students have the opportunity to experience success in what he or she 

considers challenging. Students need to have the certitude that if they work hard they 

can succeed. Failure can have serious consequences of intrinsic motivation, therefore 

teachers always study new strategies to avoid negative influences caused by it.  

 

2.2 Demotivation 
 

Demotivation has been defined by Dörnyei as a “specific external force that reduces or 

diminishes the motivational basis intention or an ongoing action” (Dörnyei, 2001) 

Therefore it is a “decrease or a drop in level of motivation” (Dörnyei, 2001). Usually it 

is triggered by external causes and it becomes a process that effects a learner during a 

certain period of time.  

It is different from amotivation which is the total absence of motivation, a sort of 

passivity in relation to the studied subject. Motivated people usually decide to quit the 

activity they are following or they follow it in a passive way. (Deci and Ryan, 2002) 
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2.2.1 Studies on demotivation 

 

Studies on demotivation highlighted that if a highly motivated student can be a 

significant influence on an entire group, a demotivated learner can be exactly the 

opposite (Falout, Elwood, Hood, 2009). 

The result of this kind of influence may be a demotivated class and even a demotivated 

teacher, and the quality of education is damaged (Skaalvik and Skaalvik, 2009). 

Absence of demotivators in classrooms has a more powerful impact on motivation than 

the presence of motivators. This is why it is crucial to find a way to prevent 

demotivation (Gorham and Christophel, in Falout, Elwood and Hood 2009).  

Thanks to studies on motivation we now can identify some of the causes of 

demotivation. First of all teachers resulted to be highly influential factors when we 

speak about motivation (Dörnyei, 2001). They can have both a positive but also a 

negative influence on the class.  

Yadav and BaniAta (2012) conducted a research among students attending Saudi 

Arabian universities. They defined vocabulary and grammar in textbooks as the most 

influential factors for students. Textbooks are one of the most used instrument for 

students, they can be a cause of demotivation for many reasons such as the target 

language used within the listening exercises, or the quality of exercises presented 

(Lamb, 2007). 

Lack of practical activities and intense focus on translation, grammar and vocabulary 

were identified as causes of demotivation in a study about Japanese students. (Arai, 

2004, in Falout J., Elwood J., Hood M, 2009) 

Many causes can be found when we investigate demotivation in class. After my 

experience at school, I can confirm that when students are asked to single out 

demotivating factors at school, they do not have any difficulty and they make a long list. 

This list is quite common among students from different schools. Elements such as 

boring lessons, dissatisfaction with grades, unenthusiastic teachers, and divisions within 

the class are never lacking.  

Many students seem to lack interest in what they are studying. They get lessons in a 

passive way. (Al Rifai, 2010)  

Students tend to always give the same reasons  and this can mean that either it is 

extremely difficult to please students and to find successful strategies to make them like 

what they are studying, or that we are not doing enough to change this situation.  



 

- 20 -  

Moreover, if demotivation originates from failures or lack of success it can cause a 

reduction of self-confidence. (Dörnyei, 2001) A student who has not strong self-

confidence negatively internalizes elements such as bad grades with consequences on 

his or her motivation. This is extremely dangerous because if students lose their self-

confidence, they start thinking that they cannot succeed in learning a certain language 

and they stop working seriously. As a consequence, in fact, students could develop 

apathy in relation to the subject they are studying.  

 

2.3 Anxiety 
 

Defined as a “state of apprehension” (Scovel, 1978), anxiety is one of the main 

problems in learning environments.  

High school students live a delicate period of their lives and they can suffer the 

consequences of negative experiences (at school, among class mates etc). They are 

potentially victim of anxiety especially when they are at school. 

One of the effects of anxiety is the affective filter. This is a defence system of our body 

that is triggered every time we are in a situation of panic or fear.(Balboni, 2008a) 

This biological mechanism block inputs, which do not pass from the short term memory 

to the long term memory; in other word it prevents students from acquiring. 

Activities which represent a risk in this sense are those which endanger the students’ 

reputation.  Even if challenges are potentially risky because they may damage students’ 

self-confidence. If a student thinks that a challenge is too much for him or her, the 

feeling of fear and resignation may cause serious problem to motivation.  

Fear of bad marks is another cause of anxiety and even fear of public correction of an 

error. Teachers should pay a lot of attention to this biological defence system if they 

want their students to acquire a language well.  
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PART THREE 
The study 
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Working as a tutor for students attending a High School in Montebelluna6, I had the 

possibility to deal with students of different ages and different school experiences. I 

spoke with them about the reasons they needed extra hours of schooling to work on 

what they did not understand in class, and about whether they liked or not going to 

school and even about what they liked and what disliked about their lessons. 

I heard them claiming that lessons were boring, that they were always doing the same 

thing, that they had too much to study and so on. Sometimes they claimed that they had 

to translate five lines of Latin, or that they had to study ten pages of History. I met 

dozens of students and I often heard them complaining.  

Sometimes people feel that they are complaining about nothing but I think we should 

pay more attention to their dissatisfactions.  

A High School student, in fact, spends half of his day at school and part of the afternoon 

working and studying. It is interesting to notice that nearly all the students who need 

help to revise some subjects complain about that subject. They are not motivated, they 

are fed up and they lose the necessary energy to face the learning. 

Why have they lost their motivation? Were they motivated or not when they started 

school? What are the features that have influenced their motivation? 

These are some of the question that I had in my mind during these months spent in the 

library of the school as a tutor.  

Therefore I decided to investigate Italian student’s motivation regarding the study of 

English as a foreign language.  

 

3.1 The research design 
 
The research started in February 2013, during a period working as a tutor for High 

school students. Using a questionnaires (APPENDIX A) I collected data to investigate 

students motivation in relation to English as a foreign language. 

The research questions were three: 

 

1. Do students like what they are studying? 

2. How do they feel when they use the foreign language they are studying? 

3. How is their motivation effected? Who or what is it effected by? 

                                                
6 Montebelluna is a little town near Treviso (Veneto) 
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3.2 Participants 
 

The participants were a hundred (100) Italian students attending different High Schools 

all around the province of Treviso. They were aged between 14 to 19 years of age 

therefore they were attending different classes. They were all Italian mother tongue 

speakers, thus all the questions were written in Italian. According to Dörnyei (2012), it 

is important to respect the mother tongue of participants in a research in order to obtain 

high quality data.   

It is worthy to spend some words on the kind of students who are the object of this 

investigation. Young learners (from 14 to 19 years of age), are an extremely delicate 

destination object of teaching. They are living a period of their life which will see them 

becoming adults. As Balboni (2008b) clearly explained, unlike children attending 

primary school, they stop researching to please their teacher. They invest a lot of effort 

to be considered part of the group class. This means that their affective filter is no longer 

triggered by the teacher but by the fear of receiving negative comments from school 

mates. They do not want to be considered a hard worker or a nerd therefore they 

generally only do that is strictly necessary to avoid problems caused by grades. This is 

not easy to manage. A teacher had the responsibility to be a helper and not a judge. 

They should avoid creating situation in which students can feel the judgement or the 

derision of others. 

The challenge for teachers is to set learners to discover that they need to go beyond that 

is strictly necessary if they want to become autonomous in the use of the language. 

Otherwise they would continue to just survive.  

Moreover, during this period of life they have all the abilities to become really 

competent in the use of a language. They are supposed, in fact, to reach the B2 level of 

the Common European Framework of Reference for Languages. Sometimes, however, 

they do not believe they have these capacities, and sometimes they are so demotivated 

that they simply do not try reach it. 

 

3.3 Method 
 

Students were asked to visit a blog7 and to answer the questionnaire they found there. 

To answer they had to be attending a High School. The questionnaires were anonymous 

                                                
7 www.elenacaeran.blogspot.it 
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thus they did not have to reveal their identity. They had to answer all questions except 

the one that asked the name which was optional. They could insert their name only if 

they wanted to be cited on the acknowledgements of my dissertation. Moreover they 

could write comments on the blog or to ask questions freely.  

The choice of a blog was made for different reasons; first of all through it one can reach 

a large amount of people easily. Secondly it avoids embarrassment, as it allows the 

students to give authentic opinions without the fear of judgement.   

The blog was created in March 2013 and students could access it until the end of school, 

in June.  

Data were first collected using Google drive. Further statistical analysis was made in 

order to investigate in detail all variables present in the questionnaire. 

 

3.4 Materials 
 

The questionnaire was adapted from the translation in English of the work by Clément, 

Dörnyei and Noels on motivation (Clément, Dörnyei, & Noels, 1994)8. Moreover, some 

questions were adapted from Dörnyei and Csizér (2012). 

The research questionnaire was made up of 30 questions. 7 questions were open and 23 

were closed.  

The study examined different areas: first of all I wanted to discover the kind of 

orientation students have in relation to English. 

Secondly I have investigated their attitude toward English learning, toward the British 

and the Americans. Thirdly I concentrated on anxiety and on how students feel when 

they are in class and when they have to use the language. At the end, the questionnaire 

focused on teachers and the judgements students give them and to lessons proposed at 

school.  

Moreover I explored the reasons why students chose the school to attend with the 

purpose to find out whether the choice has made looking at a desired future job or 

simply regarding favourite subjects.  

Questions number 7, 10 and 27 were not used in the analysis . These data in fact needed 

a deeper investigation made through interviews. I have decided to avoid doing 

interviews to maintain the questionnaire anonymous.  

                                                
8 http://www.zoltandornyei.co.uk/#untitled51 
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3.5 Data analysis 
 

I would like to start the chapter regarding the analysis of data, looking at the reasons 

why students choose a certain school. I wanted know if the passion for a certain subject 

prevail or if it is overtaken by the desire to start a precise job. 

One of the first questions of the questionnaire was about the reason why students were 

attending a certain school.  

75% of students chose the school which permits them above all to study the subject they 

like most. Here I provide some of the example of reasons collected. 

I inserted the translation of student’s opinions at the end of the page. 9  

 

 

· Perché credevo, e credo ancora, che bisogni scegliere di studiare quello che ti piace di più. Ciò 

che ti interessa e ti entusiasma. Le lingue sono quello che adoro di più studiare.10 
· Adoro le lingue 11 

· Per le materie, soprattutto psicologia, e tutte le discipline letterarie...12 

· Perché mi piacciono le materie scientifiche.13 

 

 

Only 25 out of 100 students, therefore 25% of students, instead had clear in their minds 

the kind of job they wanted to do in their future and they chose the school which gives 

them the right competences to do so.  

 
· Perché fin da piccola volevo diventare pasticcera14 

· Perché vorrei diventare un perito informatico15 

· Per il lavoro che desidero intraprendere in futuro16 

                                                
9 See APPENDIX B for the complete list of students’ reasons 
 
10Because I believed and I still believe that a person should chose to study what he or she like studying, 

what make’s you interested and fascinated. And I adore foreign languages. 
11 I love foreign languages 
12 Because of the subjects, especially for psychology and for all the literary subjects. 
13 Because I like scientific subjects 
14 Because I have been desiring to become a pastry chef since I was a little child 
15 Because I would like to become an expert in informatics 
16 Because of the job I want to start in the future 
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· Per avere una buona preparazione per l'università17 

 

It is worthy to notice that only 25 students had a clear idea of the job of their desires. 

Most of them just followed what they like to study or what allows them to have a 

general knowledge therefore they can postpone their decision on the future. 

This situation make me reflect on the kind of orientation courses which are carried out 

at school. It is possible that they are not incisive and that they do not really help 

students to discover their working vocation. 

Moreover it is important to bear in mind that students choose to study what they like 

before choosing what they need. This means that at the beginning of their scholastic 

career they are highly motivated and I think that their motivation should be supported. 

 

3.6 Do students like what they are studying?  
 

This is my first research question (see chapter 3.1). I aimed to discover whether students 

like or not studying English and in particular whether they like to learn English at 

school or not.  

Among the 100 students that answered the questionnaire, 88% declared to like studying 

English. Only 12% instead admits to dislike the foreign language. (Chart 4) 

 

 
Chart 4: learning satisfaction 

  SI NO 

Sei soddisfatto/a di come stai lavorando per imparare la lingua inglese? 61 39 
Sei soddisfatto/a del tuo livello di inglese? 44 56 
  
  SI NO 
Ti piace la lingua inglese? 88 12 
Ti piace studiare inglese a scuola? 72 28 

 

 

 

 

 

 

                                                
17 To have an appropriate knowledge to face university 
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Chart 5: English at school  

 

 

 

 

 

 

 

 

 

Moreover it is worthy to notice that 72% of the students likes studying English at school 

and 28% thinks exactly the opposite.  

Unfortunately this last value is not unimportant and I investigated the causes of this 

negative answer. I can add that 61% of these interviewed are satisfied with the work 

they are doing to learn English well and the 44% is pleased with the English level 

achieved (chart 4). 56% of students on the contrary is unhappy with it and 39% is even 

not satisfied with the effort done to learn the foreign language. (Chart 4)  

This first photograph of the 100 students analysed is not encouraging. It shows that 

there is something that does not work in the school system. Even if the majority of 

students love English, a large amount of them is not completely satisfied. This mean 

that they have in mind the level of knowledge they want to reach but for some reasons 

they have not reached it already.  

Furthermore the first questions of the questionnaire (from question 11 to question 16) 

aim to find out the kind of orientation students have towards English. Six different types 

of orientation were examined: instrumental, knowledge, travel, friendship, integrative, 

and sociocultural.18 The first one refers to the desire of someone to learn something that 

will help him obtaining the job, or the academic career he or she wants. The second one 

concerns the will to improve one’s culture, knowing for example more than one 

language or being well-informed about what is happening all around the world. Travel 

orientation, thirdly belongs to those students who want to travel as much as possible and 

who recognize that they need English to go throughout foreign countries without 

problems. Friendship orientation, instead refers to the pleasure of knowing foreign 

people and to have friend from all around the world. The fifth category is represented by 

                                                
18 These categories were taken from the questionnaire by Dörnyei (Clément, Dörnyei, & Noels, 1994) 

Chart 6: English pleasure 
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the sociocultural orientation which is related to the interest in English films, TV 

programs, narrative, foreign cultures and so on. A sociocultural orientated person wants 

to know the foreign culture of people who speak the language he or she is studying 

better. The last type of orientation, named integrative, refers to the wish to feel 

integrated in the group of people who speak the language studied. There are people in 

fact who aim to be more and more similar to English or American people, just to cite 

two examples.  

To understand which category students mainly belongs to I analysed the 6 questions 

regarding orientation. Students had to read 26 statements which continued the phrase 

“Studying English is important for me…” They gave each statement a grade from 1 to 6 

depending on their agreement or disagreement to what was written. The meaning of the 

marks19 were: 

 

· Totally disagree 

· Generally disagree 

· I have reservations 

· Agree to a certain extent 

· Generally agree 

· Totally agree 

 

All the data collected were inserted in a table using the program Excel and I calculated 

the mean and the standard deviation for each answer. The result was that the majority of 

students are travel oriented. On average, 53 students out of 100 admit English is 

important for them because it allows them to travel and to avoid linguistic problems 

during their foreign experiences. It is interesting to notice that there is not a big 

difference between students who are attending the first two years of High School (from 

14 to 16 years of age) and students attending the last three years (from 17 to 19 years of 

age). 20 We can affirm that in general students consider English important because it 

allows them to travel. There are, in fact students who chose a Linguistic High School 

because it offers them the possibility to participate to cultural exchanges, in other word 

to live a scholastic period abroad and also to host a foreign student usually for two 

weeks.  

                                                
19 All the English definitions were translated in Italian in the questionnaire prepared for students. 
20 See APPENDIX C 
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By contrast, integrative orientation is the last chosen by students. The majority of 

student in fact disagreed with the statements regarding the wish to be part of a cultural 

group.  

 
Chart 7. Orientation 

    
    

1.totalmente in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi versi 
sono d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. perché 
potrebbe servirmi 
per il mio futuro 
lavorativo 0 4 2 5 28 61 
2. perché 
potrebbe servirmi 
per il mio futuro 
percorso di studi 0 6 8 18 32 36 
3. perché senza 
la lingua inglese 
non si può avere 
successo in 
nessun ambito 11 26 10 31 14 8 
4. perché 
qualcuno si 
aspetta che io lo 
impari 41 27 9 14 4 5 

MEDIA 13,00 15,75 7,25 17,00 19,50 27,5 

instrumental 
orientation 

DEVIAZIONE 
STANDARD 19,37 12,45 3,59 10,80 12,90 26,3 

                
1. così posso 
essere una 
persona 
maggiormente 
informata 1 3 5 20 42 29 
2.così posso 
avere una 
mentalità più 
aperta 1 4 4 23 36 32 
3.perché si 
suppone che una 
persona istruita 
conosca la lingua 
inglese 6 12 13 29 26 14 
4. perché voglio 
imparare più 
lingue straniere 
possibili 15 14 22 15 17 17 
5. così posso 
leggere libri, 
riviste, quotidiani 
in lingua inglese 9 13 10 14 35 19 

MEDIA 6,40 9,20 10,80 20,20 31,20 22,2 

knowledge 
orientation 

DEVIAZIONE 
STANDARD 5,90 5,26 7,26 6,14 9,78 7,9 

                
1.perché vorrei 
vivere 
un’esperienza 
all’estero 2 5 2 9 34 48 
2.perché mi sarà 
utile quando 
viaggerò 0 0 1 1 21 77 
3.perché senza 
la lingua inglese 
non riuscirei a 
viaggiare molto 0 5 3 17 34 41 
4.perché vorrei 
viaggiare in paesi 
in cui si parla la 
lingua inglese 2 4 4 14 30 46 

MEDIA 1,00 3,50 2,50 10,25 29,75 53,00 

Travel 
orientation 

DEVIAZIONE 
STANDARD 1,15 2,38 1,29 6,99 6,13 16,27 
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1.perchè vorrei 
incontrare 
ragazzi stranieri 
con cui parlare 
inglese 4 8 12 25 24 27 
2. perché vorrei 
avere degli amici 
stranieri 4 9 10 22 26 29 
3. così posso 
tenermi in 
contatto con 
amici e 
conoscenti 
stranieri 1 8 8 19 29 35 
4.perché mi da’ 
la possibilità di 
conoscere 
persone da 
diverse parti del 
mondo 1 4 1 21 25 48 

MEDIA 2,50 7,25 7,75 21,75 26,00 34,75 

Friendship 
orientation 

DEVIAZIONE 
STANDARD 1,73 2,22 4,79 2,50 2,16 9,46 

                
1.così posso film, 
video, programmi 
TV o radio in 
inglese 3 9 9 13 28 38 
2. così posso 
capire la musica 
pop inglese 4 7 4 17 33 35 
3. perché mi 
permette di 
conoscere 
persone e culture 
differenti e di 
capire quello che 
sta succedendo 
nel mondo 0 4 1 13 29 53 
4. perché mi 
permette di 
capirne di più del 
mondo inglese 0 9 9 25 38 19 
5. perché mi 
permette di 
conoscere 
diverse culture e 
diverse persone  1 7 3 19 33 37 

MEDIA 1,60 7,20 5,20 17,40 32,20 36,40 

Sociocultural 
orientation 

DEVIAZIONE 
STANDARD 1,82 2,05 3,63 4,98 3,96 12,07 

                
1. per conoscere 
la vita negli stati 
in cui si parla la 
lingua inglese 4 14 9 24 29 20 
2. per capire 
meglio 
comportamenti e 
problemi degli 
stati anglofoni   8 13 16 24 29 10 
3.per 
assomigliare 
sempre più agli 
inglesi/americani 36 32 13 10 6 3 
4. per arrivare a 
pensare e a 
comportarmi 
come un 
inglese/american
o 40 30 17 9 1 3 

MEDIA 22,00 22,25 13,75 16,75 16,25  9,00 

Integrative 
orientation 

DEVIAZIONE 
STANDARD 18,62 10,14 3,59 8,38 14,86  8,04 
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I have reported two charts (chart 8 and chart 9)which indicates the kind of orientation 

that obtained the highest votes and the one that obtained the lowest.  

Considering the other four type of orientation I can say that they did not obtain the same 

positive results as the travel one. Sociocultural orientation was chosen by the 36 per 

cent of students, and friendship orientation by the 34 per cent. This mean that there is a 

small number of students which thinks that English is important to know a new culture 

and its tradition or to meet new foreign friends. 

Chart 8 : travel orientation 

Chart 9: integrative orientation 



 

- 32 -  

Instrumental and knowledge orientation were chosen by respectively the 27 % and the 

22% of students. This mean that there are not so many students who want to learn 

English to get a good job or to feel cultured person.   

It is clear at the end that what interest students most is the idea of travelling all around 

the world and this is why the majority of them decided to learn English to realize one of 

their dreams. 

Investigating orientation distinguishing students of different ages did not provide 

significant results. I have provided the chart with the division in APPENDIX C. 

As far as attitude is concerned, I investigated it towards English learning, towards the 

British and towards American people. Students found the same structure as the 

questionnaire on orientation, therefore they had to vote 15 statements using a scale of 6. 

The meaning of the different numbers was the same as the investigation previously 

described. The following chart (chart 10) resumes all the answers given by students. 

 

 
Chart 10: Attitude 

    
1.totalmente in 
disaccordo 

2 non molto 
d'accordo 

3 
indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 
totalment
e 
d'accordo 

1. mi piace studiare la 
lingua inglese 1 7 6 19 34 33 
2. preferisco studiare altre 
materie piuttosto che 
inglese 13 25 9 19 17 17 
3. a volte inglese è 
pesante per me 6 18 12 28 22 14 
4.inglese è una materia 
importante nel curriculum 
scolastico 1 1 1 6 20 71 
5. non amo 
particolarmente il 
processo di 
apprendimento 
dell’inglese, lo studio solo 
perché potrebbe essermi 
utile saper questa lingua. 19 26 17 14 15 9 

MEDIA 8,00 15,40 9,00 17,20 21,60 28,80 

Attitude 
toward 
learnin

g 
English 

DEVIAZIONE STANDARD 7,87 11,06 6,04 8,04 7,44 25,24 

                
1. gli inglese sono 
moderni e di mente aperta 4 13 31 32 13 7 
2. gli inglesi sono gentili e 
amichevoli 8 15 45 17 10 5 
3. più imparo sugli inglesi 
e più mi appassiono 17 18 30 17 13 5 
4. vorrei conoscere più 
persone inglesi 8 6 21 21 23 21 
5. gli inglesi sono affidabili 
e onesti 3 8 61 17 8 3 

MEDIA 8,00 12,00 37,60 20,80 13,40 8,20 

attitude 
toward 

the 
British 

DEVIAZIONE STANDARD 5,52 4,95 15,65 6,50 5,77 7,29 

                
Attitude 

1. gli americani sono 2 5 36 25 23 9 
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socievoli e ospitali 

2. vorrei conoscere più 
persone americane 6 4 11 30 25 24 
3. mi piace il modo di 
comportarsi degli 
americani 8 14 24 37 12 5 
4. gli americani sono 
persone amichevoli 1 4 35 28 24 8 
5. gli americani sono 
gentili e allegri 1 5 38 25 23 8 

MEDIA 3,60 6,40 28,80 29,00 21,40 10,80 

toward
s the 

Americ
ans 

DEVIAZIONE STANDARD 3,21 4,28 11,34 4,95 5,32 7,53 
 

 

In the first part of the chart, attitude towards English learning is investigated. Generally 

students affirm they like studying English and they recognize it as an important subject 

at school. They are divided when they are asked if studying English is a burden or if 

they study it only because it is a subject of their curricula. There is not a common 

thought among students and there is neither a clear distinction between different ages as 

we can see in the chart in appendix E.  

Moreover, we can see how there is not a strong opinion regarding British or American 

people. The majority of students in fact was undecided when they were asked to vote 

statements regarding attitude toward British and Americans such as “British people are 

nice and friendly” or “I like the way American people behave”. This can have two 

different reasons. The first is that they have never had contacts with these two cultures 

or that they consider English as a language of the entire world, therefore they do not 

make any distinction between different English mother tongue countries. They consider 

English as a means of communication they can use everywhere abroad.  

 

3.7 How do they feel when they use English? 
 

In this chapter I concentrate on the second research question (chapter 3.1) therefore I 

examine the perception students have of their competences and then how they feel when 

they have to use the language they learn, both in class and outside school. 

First of all question 24 investigated how students evaluate their English competences 

(writing, reading, listening and reading).  

The following charts (from chart 11 to chart 14 ) resume the answers given by students. 
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Chart 13 : Speaking 

Chart 11: Writing 

Chart 14: Listening 

Chart 12: Reading 
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The perception students have of their competences is encouraging. In the questionnaire 

in fact they had to evaluate four competences (writing, listening, reading, and speaking) 

giving a mark from 1 to 5. The meaning of the different marks were: 

 

1. Extremely badly 

2. Badly 

3. Sufficiently  

4. Rather Well 

5. Really well 

 

The formula was the same the questions before. Students have to evaluate a statement. 

In this case the statements were:  

 

· I can write in English,  

· I can understand English, 

·  I can read English,  

· I can speak English.  

 

As far as writing is concerned they feel they have acquired this competence well. 

Moreover a small percentage of students think that they can write really well. The 

situation does not change when we examine listening competence. Almost half of 

students think they can understand English rather well and another 39% feel they 

understand it sufficiently. Reading comprehension and speaking obtained the highest 

marks. 55% of students feel they can read English rather well and 10% really well. In 

the end 56 % of students declare they speak English rather well and 13% very well.  

I can conclude therefore that students generally have a positive idea of their English 

competences and this can be an advantage for teachers who have the possibility to work 

on students’ self-confidence and on their autonomy. If they have a positive perception 

of their selves in fact, they can be stimulated to be autonomous in finding new learning 

materials to share with class mates. Working in this way students will feel they are 

participants in the learning process and they can feel more and more secure and self-

confident. The teacher will become a “helper” and no more a judge. I think that giving 

students space for being themselves in class, and to allow them to decide what they 

want to study and, why not, how, their motivation would increase and be long lasting.  
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3.8 How is their motivation effected? Who or what is it effected by? 
 

As Freddi (2009) declares, there is no acquisition without motivation. There must be a 

dynamic interest which makes a student have the will to learn something. This is why 

motivation is so important in the school context. Teachers need to find new ways to 

motivate their classes and to make them acquire successfully. 

This chapter answered the third research question (chapter 3.1), therefore it will provide 

the results of my investigation about motivation, in particular about the element which 

can influence it either positively or negatively. I was interested in finding out which are 

the causes that mostly damage motivation, in order to know what teachers have to take 

into consideration while they are with students. I have examined the class environment, 

students’ personalities, the relationship with the teacher, and the quality of lessons.  

Starting with anxiety in class I have resumed in chart 15 the answer given in question 

21 of the questionnaire.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As far as the anxiety is concerned, I investigated how students feel when they are in 

class, with their classmates and when they have to use they language for example when 

they have to speak in English to answer the professor’s questions or when they meet 

foreign people outside school. We can say that generally students feel self-confident 

Chart 15: the class 
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when they have to use the foreign language in front of their mates. 70 per cent of 

students in fact declare that they do not have any problem when they speak in English in 

class. The situation is slightly different in relation to the teacher, only 19 per cent of 

students feel embarrassed when they speak in English with the teacher. Therefore I can 

conclude that the teachers not an element that causes anxiety and effect motivation 

negatively.  

Furthermore, looking at student’s personality it is worthy to examine question 20 of the 

questionnaire, summed up in chart 16. 

I studied the reaction students have when they have to face a task in order to see 

whether they prefer to work hard and to solve difficult task or whether they prefer to do 

only the necessary.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The graphic shows that generally students are highly motivated when they think the 

work they have to do is challenging. The majority of them in fact claim that they always 

do their best even if the task is arduous.  

As has been demonstrated the choice of a task is a delicate moment. Students need to 

feel that what they are asked is challenging but doable. Too difficult tasks are 

demotivating and the same is true for assignments thought to be too easy. It is important 

to make students believe they can manage to achieve what they are supposed to do and 

it is also important to provide a graduation from the beginning to the end of a teaching 

unit. (Porcelli, 1992). In this sense it is worth remembering Krashen’s theory of the 

Chart 16: need for achievement 
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i+1(Krashen, 1985). I represents the input the student already has and to which the 

teacher will add a new input, and 1 is the next stage of acquisition. In this way students 

are motivated by the fact that they have a feeling of certitude because they know in part 

what they are going to face and they are motivated by the new challenge. They know 

the step before, therefore they think they can face the step further. 

Question 28 instead revealed how students consider their English teacher. 

It is universally known that the teacher has a delicate role at school. It is the person 

students see for many hours per week and it is the one who has to provide the most 

successful way to make their students acquire. 

 

 
Chart 17: The role of the teacher 

 

 

 

 

 

 

 

 

 

 

 

 

To investigate the opinion students have about their teacher I have provide a list of 

adjectives and I have asked them to express how much an adjective express the 

character of their English teacher. 1 was the lowest mark and 5 the highest. The 

adjective used were (in order as they appear in chart 17): 

 

· competent 

· suited 

· helpful 

· sympathetic 

· enthusiastic 

· hardworking 

NB: 1 is the lowest mark – 5 is the highest mark 



 

- 39 -  

· lazy 

· fair 

· strict 

 

As a general statement I can say that students have a positive opinion about their 

English teachers. From the point of view of competences, 52 per cent in fact judged 

teachers as competent giving them the maximum mark and almost 60per cent defined 

them as suited to teach. 

Regarding the rapport between professor and the class, 66 per cent judged him/her as 

helpful, 62 per cent as sympathetic, and 58 per as fair, On the contrary ,considering 

motivation, there is not a common opinion regarding enthusiasm. Marks are not 

extremely negative but they swing from 3 and 5. The same is for the adjectives that 

indicate the teacher as hardworking.   

I also decided to take into consideration the way the teacher relates to the class, or better 

the way students see him or her relating to them, and the way s/he conducted lessons. 
 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

The style of English teachers were investigated too and this time the definitions were:  

 

· consistent 

· imaginative 

· conscientious 

Chart 18: the teacher’s style 

NB: 1 is the lowest mark – 5 is the highest mark 
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· interesting 

· lenient 

 

I did not obtain a strong positive result. Students in fact were extremely divided. 

Coherence resulted to be a visible characteristics of English teachers’ style, but we 

cannot say the same for fantasy or brilliance. 55 per cent of students in fact gave 1 or 2 

as a mark. Only 6 students chose the maximum. Tolerance, scrupulousness and interest 

did not reveal a unified opinion among students. I did not obtain a peak on one of the 

values.  

Lessons were analyzed with the same system as the teacher was. The adjectives chosen 

were: 

 

· interesting 

· good atmosphere 

· monotonous 

· easy 

· clear 

· useful 

· meaningful 

· boring 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chart 19: the quality of lessons 

NB: 1 is the lowest mark – 5 is the highest mark 
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The general view (see chart 19) that resulted from this investigation is rather satisfying. 

Lessons are considered rather interesting, useful and meaningful. The majority of 

students consider them not monotonous and not boring. This is a positive overview as it 

resulted that there is variability and that students are satisfied with the way English 

lessons are organized. 

 

3.9 Conclusions 
 

What has came out in the analysis of the whole group which answered the questionnaire 

is that students generally like English and they like learning it at school. Moreover it is 

clear that they study English because they think they need it to travel all around the 

world.  

It is encouraging then the fact that students have positive perceptions of their 

competences (writing, listening, reading and speaking). Moreover they demonstrate 

they are self-confident people who are willing to work hard to succeed in their tasks. 

Examination of potentially demotivating factors reveals that the teacher can be seen as a 

positive element who is not a cause of anxiety. 

Meaningful results were related to the quality of lessons and teachers’ styles. I did not 

obtain strong positive opinions. Students were divided and this means that there are 

people who are not satisfied with the way teachers guided them. 
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3.10 Analysis of the answers provided by the most demotivated students 
 

After having provided a general overview it is worthy to take into consideration the 28 

per cent of students who declared they liked English but disliked learning it at school. 

My hypothesis is that these students can be considered as the most demotivated as they 

declared they like English but they dislike learning it at school.  

Using the software Excel of Microsoft Office, I extracted all the answers given by these 

students and I have investigated the reasons of their first negative statement about 

studying English at school. 

I will maintain the same organization as the previous chapter, and I am going to answer 

the three research question (chapter 3.1) in order to see if they differ from the reasons 

given by the entire group of students analysed in chapters 3.6, 3.7, 3.8  

 

3.10.1 Do students like what they are studying ? 

 

Generally I can say that the answer of this question in positive. This 30 % of students 

like English. They declared however that they do not like studying it at school. Before 

investigating the reasons of this negative answer I will explore if there are any 

differences regarding orientation. 

I discovered that their answers were strongly in line with the general average of 

students. Travel orientation in fact obtained the highest marks. On the average 11, 50 

students gave the highest mark to the statements regarding this kind of orientation 

(APPENDIX D). As I have said before, the first reason to learn English well is the 

possibility to be able to travel. Students in fact recognize that they need English to 

travel, to communicate abroad and live those experiences they dream of.  
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As for the entire group of students (chapter 3.6), moreover, integrative orientation was 

thought to be the last one regarding the study of English. Students in general do not aim 

to be more and more similar to English people. 

Chart 21: Integrative orientation 

Chart 20: Travel orientation 
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They do not study to succeed in thinking as an English or an American people or to 

behave like them. In addition, they are not interested in knowing better behaviours and 

problems of English countries.  

 
 

 
 
 
As far as attitude is concerned, data reveal that students generally like to study English 

and they recognize the foreign language as a central subject of their curriculum. 

However they admit to having difficulties with it. The average indicates that the 

majority of students declared that studying is burdensome and that they prefer to study 

other subjects rather than English. 

 
 

 

 

 

 

 

 

 

Chart 22: attitude toward English learning 
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Chart 23: Attitude toward the British 

Chart 24: Attitude toward the Americans 
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Considering attitudes toward British and America people the situation is not different 

from the general overview we had previously (chapter 3.6). The two graphics show that 

students do not have a clear idea of these two cultures. It could be that they have not 

already had contact with them or it could be that they are not interested in these two 

precise foreign cultures. As I have said previously talking about orientation, it seems 

that students are more interested in travel in general, rather than coming in contact with 

foreign cultures in order to know them better or to integrate in other cultural groups. It 

is worthy to say that if the fact that students are so undecided because they have never 

had a contact with English foreign countries and people, it could be motivational to 

provide this kind of contact. School trips or cultural exchanges can be a useful and 

precious solution, but when they are not possible the hours with an English mother 

tongue teacher can be a good solution to explore different English cultures, as well as 

improving English competences such as oral comprehension and speaking. 

 

3.10.2 How do they feel when they use English? 

 

I have analysed how the most demotivated students feel when they have to use the 

language to see if there are any differences from the general overview provided in the 

previous chapters (chapter 3.7). 

 
Chart 25: students’ satisfaction  
 

  SI NO 
Sei soddisfatto/a del tuo livello di 
inglese?21 10 18 
Sei soddisfatto/a di come stai 
lavorando per imparare la lingua 
inglese?22 9 19 

 

 

As expected, the majority of students I am analysing in this chapter declare that they are 

not satisfied either with their English level, or with how they are working to learn 

English well.  

 

 
                                                
21 Are you satisfied with your English level? 
22 Are you satisfied with the kind of work you are doing to learn English well? 
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2. riesco a capire l’inglese
0%

14%

54%

25%

7%

1.mol to male 2.abbastanza  male
3. di scretamente 4.abbastanza  bene
5. mol to bene

 

 

 

 

 

 

 

 

 

 

 

Looking deeply at the four English competences examined, I discovered that writing is 

the competence (chart 26) that causes the worst problems. As we can see in graphic 24, 

half of students declare that they write in English rather badly, or sufficiently. No one 

chose to mark the statement with 5 (very well).  

 

 

 

 

 

 

 

 

 

 

 
 

Almost the same thing happened for listening comprehension (chart 27). Only 7 per 

cent of students’ state they can understand English very well. However 54 per cent feel 

they understand English sufficiently and 14 per cent rather badly.  

Chart 27: Listening 

1. Riesco a scrivere in inglese
0%

21%

50%

29%

0%

1.molto male 2.abbas tanza  mal e
3. dis cretamente 4.abbas tanza  bene
5. molto bene

Chart 26: Writing 
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Thing changes when reading comprehension is taken into account (chart 28). The 

situation is divided equally between positive and negative comments. Almost the half of 

students in fact admit that they can read English rather well. 54 per cent of student 

instead chose between the answer “sufficiently”, “rather badly” or “really badly”.  

 

 

 

 

 

 

 

 

 

 

 

 

 

The result that surprised me most was that regarding the statement “I can speak 

English...” (chart 29). 

4. riesco a parlare inglese
4%

11%

25%

56%

4%

1.mol to male 2.abbastanza male
3. di scretamente 4.abbastanza bene
5. molto bene

Chart 28: Reading 

Chart 29: Speaking 
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Chart 30: The class 
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5 abbas tanza  d'accordo
6 tota lmete d'accordo

More than 60 per cent of students in fact gave a positive answer. 56 per cent thinks they 

speak English rather well and 4 per cent even really well.  

Only 25 per cent declare they speak English sufficiently and only 11 per cent think they 

speak it rather badly. What astonished me was the fact that these are the same students 

that declared that they feel embarrassed speaking English in class and who added that 

they always think their classmate are always better (chart 30 ).  

It could be that they think they have the oral competence but probably they do not feel 

at ease with the situation in which they have to speak English. It may be that students 

are worried about the teacher or that they feel nervous because they primarily think 

about getting a good mark. In this way the action of speaking English can be seen as 

delicate and anxious because it can be the cause of a positive or a negative mark.  

 

3.10.3 How is their motivation effected? Who or what is it effected by? 

 

I have used the same parameters as for the general overview (chapter 3.8) to understand 

how motivation is negatively effecting those students who declared that they do not like 

to study English at school 

Starting with students’ anxiety I have examined how they feel when they are in class. 
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Chart 31: Need for achievement 

This is an interesting graphic. It reveals in fact that the students taken into consideration 

in this chapter lack self-confidence. They declared in fact that they have difficulties in 

feeling confident when they have to speak in English in class. Moreover with the fourth 

statement I have discovered that they when they have to speak in class they start to feel 

anxious and confused. This is not caused be the fear of derision. Statement 523 in fact 

reveals that their fear is not caused by classmates. When asked if they are afraid of class 

mates’ laugh, they decide to give the lowest mark. 

The problem is represented by the consideration students have of themselves. The third 

statement asked them whether they think that other students speak English better. The 

majority gave a mark between 4 and 6; this mean that they have the impression that 

their level is lower than the others’. 

This mean that an important effort have to be done to improve students’ oral ability and 

even to improve their self-confidence.  

Going on with the comparison between the whole group of 100 students (chapter 3.8) 

and the small group of demotivated students, I analysed the personality of those 28 

students that I have defined as demotivated (chapter 3.10) 

 

 

 

                                                
23Statement 5 = I am afraid that other students will laugh at me when I speak English.  
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Chart 32: use of English 

As far as the need for achievement is concerned, I have observed that the most 

demotivated students who answered the questionnaire are not students that do not like 

working hard or students that study just to gain the passing grade. They do their best 

when the study and they do not easily surrender when they have to face a difficult task.  

 

 

 

 

What I have just said about the lack of self-confidence regarding especially oral ability 

is confirmed by this graphic (chart 32 )that explored students’ feeling when they have 

contact with English people. Statement 424 reveals that they have some difficulties when 

they have to speak English. The first 325 statements instead were about the situation in 

which a student has to speak with an English mother tongue person. The answer 

“uncertain” was largely chosen; this may indicate that students do not have in mind 

moments in which they have done the actions described (make a phone call in English, 

                                                
24 Statement 4: I usually get uneasy when I have to speak in English  
 
25 Statement 1: When I have to speak in English on the phone I easily become confused  

Statement 2: I find it embarrassing if I have to give directions in English to English-speaking tourists.  

Statement 3: I feel calm and confident in the company of English-speaking people  
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give indication on the road). The general feeling anyway is not positive. Uncertainty 

and embarrassment prevail.  

Furthermore investigating the role of the class in students’ motivation I found out that it 

is not the element that mostly influences (chart 33 ). Students in fact declare in 

statements number 2 and 3 that there are people in the class that totally do not get on 

well with each other and that there is not an cohesive group but a combination of many 

little groups. They admit in statement number 426 that there are students that feel to be 

isolated out by others and not all students would choose the same class mates in their 

hypothetical class. Despite all these negative situations, students declare that lessons are 

not negatively influenced.  

 

 

 

                                                
26 Statement 4: think some people in this group feel left out.  
 

Chart 33: the class 
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As far as the teacher is concerned (chart 34), I found out that students consider their 

teachers rather positively. Their professors in fact have been defined as competent and 

helpful. They are not considered lazy and neither too strict. 

A lack of enthusiasm has been indicated by about twenty students and not everybody 

believe their teachers to be suitable for their job.  

This is a situation that I have experienced during my period at school, both as a students 

and as a tutor. There are teachers who are clearly well prepared and who are visibly 

competent. They know what they teach in depth and they love what they have studied 

for many years. The problem is that they have difficulties in finding a captivating way 

to teach. This is why students consider them competent but not suited for teaching.  

The reasons of this lack of enthusiasm perceived by students can be varied. The first one 

is related to the personal characteristic of a person. A teacher can be shy or insure and 

consequently this can influence the opinion of the students. However there is a reason 

that personally I consider to be the most delicate and perhaps the most widespread: 

teacher lack training. I have met a lot of teachers who admit that they have never 

followed a specific training on didactic strategies or on didactic materials. As a result 

they are well prepared on what they have to teach but they do not know how to teach it 

successfully.  

Chart 34: the teacher 
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Taking into account the style of teachers (chart 35 )I had the confirmation of what I 

have previously said about teachers. The two characteristics which obtained the lowest 

marks in fact are: “imaginative” and “interesting”. The other three, “coherent”, 

“scrupulous”, and “lenient” did not have a strong evaluation, either positive or negative. 

This mean that students’ attention need to be caught by the teachers and that teachers 

need to find a way to provide variation and even a surprise element, in order to make 

lessons attractive and captivating. 

 

 

Chart 35: the teacher’s style 

Chart 36: Lessons 
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In the end I examined the evaluations given to lessons (chart 36 ). As predictable 

judgements about lessons are not encouraging. Only two students decided to give 5 to 

the statement indicating lessons as interesting. On the contrary almost twenty students 

judged lessons as monotonous, boring. Lessons are thus perceived as not useful, not 

meaningful and even confusing. This final graphic shows that for High School students 

the quality of lessons are highly important for their motivation. Lessons in which the 

teacher just explain something are not sufficient.  

 

3.10.4 Conclusions 

 

Analysing the answers of the most demotivated students I have found out that the 

element which trigger demotivation most is the lesson. 

Demotivated students in fact gave the lowest marks to the statements regarding the 

quality of lessons (chart 36) and to the style with which teachers conduct then lessons 

(chart 35). The other answers were not really different with the answers provided by the 

whole group of 100 students (chapter 3.8) 

 

3.11 Analysis of the most motivated students 
 

To verify if what has been said so far is exact I have taken into consideration the 

answers the motivated students gave in the questionnaire. 

I have considered motivated those students who attend a school with a linguistic 

curriculum and who declare they like English and also like studying it at school. The 

students considered were 33.  

I have analysed questions regarding the teacher, the teacher’s style and lessons because 

these were the questions that obtained the lowest results in those students I considered 

demotivated. As in this chapter I report the answers of motivated students I expect to 

find results which are opposite to those of chapter 3.10  

First of all I have analyzed how students judged their English teachers.  

As in chapter 3.10, I have provided a series of adjectives students have to mark. 1 was 

the lowest mark and 5 the highest one.  
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The adjective provided were:  

 

· competent 

· suited 

· helpful 

· sympathetic 

· enthusiastic 

· hardworking 

· lazy 

· fair 

· strict 

 

 

 

 

 

Motivated students declared they considered their teacher competent and suited for the 

job (chart 37). They do not consider him or her a lazy person but on the contrary they 

consider him or her a hardworking person. Moreover they consider teachers helpful, 

sympathetic and enthusiastic. In the graphic it is clear that there is less uncertainty in the 

Chart 37: The teacher 

NB:  1is the lowest mark – 5 is the highest mark 
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Chart 38: Teacher’s style 

answers given, this may mean that students have a clear and strong opinion of their 

teachers.   

As far as the teacher’s style is concerned, the adjectives considered were: 

 

· consistent 

· imaginative 

· conscientious 

· interesting 

· lenient 

 

 

in chapter 38 we can see that teachers were considered consistent by their students and 

interesting too. Imagination was a critical parameter even among the most demotivated 

students who were uncertain in giving the marks. The majority of students gave a mark 

between two and three and 10 students out of 33 gave a mark between 4 and 5. This 

characteristic seem to be lacking in general among teachers. Finally students judged 

their teachers as conscientious and lenient.  

At the end I investigated lessons which were analysed using the adjectives: 

 

· interesting 

· good atmosphere 

NB: 1is the lowest mark – 5 is the highest mark 
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· monotonous 

· easy 

· clear 

· useful 

· meaningful 

· boring 

 

 

 

 

 

Lessons are well considered by students who defined them as highly interesting and 

useful. Moreover students judged them as clear and meaningful. They do not define 

them as boring and as monotonous (chart 39). This is the proof that the difference 

between motivated and demotivated students stands here. Teachers and the quality of 

lessons are two factors that most influence students’ motivation. 

 

 

 

 

 

Chart 39: Lessons 

NB: is the lowest mark – 5 is the highest mark 
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Conclusion 
 

I would like to start my conclusion reporting three comments that three students decided 

to write in my blog. The translation of all the comments has been inserted in the 

footnotes. 

 
· La materia che seguo più volentieri è inglese, sia perché le lingue e le culture straniere mi 

affascinano, sia perché la professoressa spiega in maniera eccellente, usa i contenuti digitali del 

libro attraverso la LIM27 e l'orario facilita l’attenzione (abbiamo o la 1°o la 2°ora).  Invece, ciò 

che mi demotiva e mi spinge a lasciare da parte i libri sono i risultati che non arrivano o che sono 

scadenti. Se a questo ci si aggiunge una prof un po' noiosa o antipatica il gioco è fatto, e come 

succede spesso si perde la voglia e l'interesse per quella materia 28 

 
· Una lezione diventa interessante se per prima cosa il professore coinvolge gli studenti, spiega in 

modo corretto e comprensivo, ma è utile anche per imparare cose nuove che servono nel corso 

della vita! 

Purtroppo è anche vero che molto spesso le lezioni non sono interessanti perché il più delle volte 

gli insegnanti non sanno spiegare, o magari uno studente fa una domanda gli viene data la 

risposta ma in modo sgarbato, così ti passa pure la voglia di studiare e partecipare!29 

 
· Una materia è seguita volentieri perché desta curiosità, interesse e soprattutto si vede l'utilità 

(purtroppo) anche se non è sempre vero! per prima cosa direi che dipende da come è insegnata, 

ovvero da cosa ci mette l'insegnante per farti appassionare alla materia. La spiegazione 

coinvolgente oppure gli esempi banali ma vicini alla nostra realtà. È abbastanza soggettivo 

perché poi l'alunno in sé ha degli interessi diversi e quindi il docente può arrivare fino a un certo 

                                                
27 LIM: lavagna interattiva multimediale, interactive multimedia board (IWB) 
 
28 The subject I attend gladly is English, both because I am interested in foreign languages and cultures 
and because the way the teacher explains, is excellent. She use new technologies thanks to the LIM. In 
addition, I must say that even the timetable facilitates my attention (I have English the first two hours of 
the day). 
When good results do not arrive instead, I feel demotivated. Moreover, if I have also a boring teacher I 
lose the necessary motivation to study a certain subject. 
 
29 I judge a lesson interesting when the teacher captivates the attention of students, when he or she 
explains the subject clearly and correctly and when I feel that what I am studying is useful for my life. 
Unfortunately in most cases teacher do not explain the subject well and they answer students’ questions 
impolitely. When this happens, I lose the will to study. 
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punto.. La demotivazione nasce dai risultati deludenti oppure dalla scarsa capacità 

dell'insegnante di attrarre l'attenzione verso quella materia. 30 

 

It is interesting to notice that the comments left by these three students are in line with 

the results collected in the analysis made. Students focused mainly on the teacher and 

the kind of lessons submitted.  

Boring lessons are one of the causes of demotivation and teachers that are not able to 

captivate students’ attention are another reasons for the lack of motivation among 

students. 

Therefore, my research can be summed up in these three comments. Data reveals in fact 

that those students who declared they do not like studying English at school are the 

same students that gave the lowest marks to the quality of lessons and to the way 

teachers organize their explanation. Boring and monotonous lessons turned out to be 

highly demotivating and the same is for teachers who always uses the same teaching 

strategy (see chapter 3.10).  

It is worthy to look at the three research questions from which my research started 

(chapter 3.1) for the last time. As far as the first one is concerned (do students like what 

they are studying?), I can conclude that students generally like studying English and 

that they are pretty satisfied with the effort they are doing to learn it well (chapter 3.6). 

There are, however a general sense of failure among students. The majority of them in 

fact is not satisfied with the level reached (chapter 3.6).  

I think it is important to keep in mind also that one of the main reasons that makes 

students invest their time in learning English is that they desire to travel, to go abroad 

and maybe they dream to live a period of their life somewhere abroad, as it has been 

demonstrated in charts regarding orientation (chapter 3.6). This is why many students 

decided to attend a school where foreign languages are highly important in the school 

curriculum (chapter 3.5). From the teacher’s point of view I can that these group of 

students want to see and to have contact with the foreign culture they want to meet. 

Therefore, frontal lessons are not the best choice for them, and for their motivation. 

                                                
30 I think people attend lessons willingly when the subject is interesting, when it arouses curiosity and 
when it is perceived as useful. Moreover, I think a subject is seen as interesting when the teacher 
captivates the class attention and when his or her explanation are concrete and realistic. This is not always 
easy to do because all students are different and they have different interests therefore, a teacher cannot 
be always successful for everybody. 
Unsatisfying marks and monotonous teachers trigger demotivation.   
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They need to speak the foreign language in order to feel they are improving their 

speaking competence and in order to feel more and more ready to face a period abroad. 

Moreover, they need to make contact with the foreign culture that belongs to the 

language they are studying. 

Looking at the second research question, how do they feel when they use the foreign 

language they are studying?, I can conclude that students generally feel their English 

competences are not bad. Having to judge their writing, reading, listening and speaking 

competences, the majority of them declared to be sufficient in each one (chapter 3.7).  

At the end, looking at the last research question, how is their motivation effected? who 

or what is it effected by?, I can conclude that among all the elements examined the one 

which resulted to be highly influential were the teacher’s style and the kind of lessons 

proposed. This is clearly visible in the chapter dedicated to the most demotivated 

students (chapter 3.10 ) in which it was evident that students feel demotivated when 

they have to follow monotonous or boring lessons or when they have a teacher who 

maintains always the same style and proposes the same kind of lesson. 

It would be interesting to continue the research in this field looking at the role families 

has towards students’ motivation. New studies should add interviews which investigate 

if parents consider English as an important subject for their children and if therefore 

they encourage or not the study of it.  

Moreover I think that an investigation should be made into didactic materials (books, 

recordings, videos etc) in order to see if those materials which teachers use in today 

school are still appropriate for today students or if they are obsolete and therefore 

demotivating.  

What I can suggest to teachers is to find new ways to create motivating lessons for their 

classes and to vary lessons’ styles. A good solution can be to involve students in the 

planning of the English course. Asking students about their prerequisites and about what 

they already know and giving them the possibility to say what they want to know and to 

study would be a successful strategy to make them feel involved and also a good way to 

improve their motivation (Caon, 2012).  

Moreover I suggest to give importance to new technologies seen that they have a crucial 

role in students’ life and especially in students’ interests. It is worthy to bear in mind 

that nowadays adolescents are highly familiar with technology and they like to use it. 

Therefore, finding a way to introduce it at school will be a way to motivate classes and 

to demonstrate them that teachers and students can speak the same “language”.  
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Thinking about the school environment I can suggest the use of the IWB, the new 

interactive board that is appearing almost in all schools. This is a new resource teacher 

and students have on hand. The opportunities of this kind of board are numerous and it 

can be a useful instrument to sustain students’ motivation in class. Teachers have the 

opportunity to explain things making students see them or hear them. There could be an 

explanation about one of Shakespeare’s playwrights made not only through the reading 

of a text on the book but with the vision of some of the most famous representations of 

that piece on theater, or the interviews of directors who can explain why they chose to 

represent that piece of theater in that specific way.  
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APPENDIX A 
The Questionnaire 

 
1. Scrivi qui il tuo nome se vuoi essere citato nei ringraziamenti della mia tesi! TI RICORDO CHE 

NON E' ASSOLUTAMENTE NECESSARIO CHE TU LO SCRIVA..E' UNA TUA SCELTA! 

 

2. Scrivi qui la tua età * 

 

3. Qual è la tua lingua materna? *Con lingua materna intendo la lingua in cui pensi, parli e scrivi 

abitualmente. 

 

4. Che classe stai frequentando? * 

 

5. Che indirizzo scolastico hai scelto? *Per indirizzo scolastico intendo il tipo di scuola (liceo 

linguistico, I.T.I.S, Ragioneria ecc..) 

 

6. Perché hai scelto questo indirizzo? *scrivi liberamente la tua opinione 

 

7. Da quanti anni studi la lingua inglese? * 

 
8. Ti piace la lingua inglese? *Clicca sulla risposta che preferisci 

· Si  

· No  

 
9. Ti piace studiare inglese a scuola? * 

· Si  

· No  

Da ora in poi troverai una serie di affermazioni che ti chiedo di commentare con una 
votazione personale. 
Ricorda che NON ci sono risposte giuste o sbagliate! Rispondi quindi liberamente e sinceramente 
indicando ogni volta se sei d'accordo o meno con ogni affermazione proposta. 
 
 

10. Valuta ogni affermazione presente nella tabella  
*Clicca sulla risposta che ritieni più opportuna. 

 Assolutamente 
vero 

Per la maggior 
parte vero 

In parte vero, in 
parte falso 

Non del tutto 
vero 

Assolutamente 
falso 

I miei genitori 
mi 
incoraggiano a 
studiare la 
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 Assolutamente 
vero 

Per la maggior 
parte vero 

In parte vero, in 
parte falso 

Non del tutto 
vero 

Assolutamente 
falso 

lingua inglese 

Studiare inglese 
è fantastico!      

Se voglio 
realizzare i miei 
progetti per il 
futuro ho 
bisogno di 
sapere l'inglese 

     

Voglio lavorare 
sodo per 
imparare bene 
la lingua 
inglese 

     

i miei genitori 
mi 
incoraggiano ad 
usare la lingua 
inglese ogni 
volta che ne ho 
l'opportunità 

     

quando penso 
al mio futuro 
mi immagino 
come un buon 
parlante di 
lingua inglese 

     

 
Studiare inglese 
è un piacere      

Per me è 
importante 
imparare la 
lingua inglese 

     

I miei genitori 
considerano 
importanti le 
lingue straniere 

     

I miei genitori 
sostengono 
l'importanza 
della lingua 
inglese per il 
mio futuro 

     

Trovo che 
l'inglese sia una 
materia molto 
interessante 

     

mi piace 
pensarmi come 
una persona che      
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 Assolutamente 
vero 

Per la maggior 
parte vero 

In parte vero, in 
parte falso 

Non del tutto 
vero 

Assolutamente 
falso 

parlerà bene 
inglese 

Sto facendo del 
mio meglio per 
imparare 
l'inglese 

     

Sono 
determinato/a a 
imparare bene 
l'inglese 

     

Imparare la 
lingua inglese è 
uno degli 
aspetti 
fondamentali 
della mia vita 

     

 
11. Studiare la lingua inglese per me è importante...  
*Valuta da 1 a 6 le risposte proposte. Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmete 
d'accordo 

1. perché 
potrebbe 
servirmi per 
il mio futuro 
lavorativo 

      

2. perché 
potrebbe 
servirmi per 
il mio futuro 
percorso di 
studi 

      

3. perché 
senza la 
lingua 
inglese non 
si può avere 
successo in 
nessun 
ambito 

      

4. perché 
qualcuno si 
aspetta che 
io lo impari 

      

 
12. Studiare la lingua inglese per me è importante...  
*Valuta da 1 a 6 le risposte proposte. Ricorda che 1 è il voto minimo e 6 il voto massimo.  
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1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. così posso 
essere una 
persona 
maggiormente 
informata 

      

2.così posso 
avere una 
mentalità più 
aperta 

      

3. perché si 
suppone che 
una persona 
istruita 
conosca la 
lingua inglese 

      

4. perché 
voglio 
imparare più 
lingue 
straniere 
possibili 

      

5. così posso 
leggere libri, 
riviste, 
quotidiani in 
lingua inglese 

      

 
13. Studiare la lingua inglese per me è importante...  
*Valuta da 1 a 5 le risposte proposte. Ricorda che 1 è il voto minimo e 5 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. perché 
vorrei vivere 
un’esperienza 
all’estero 

      

2. perché mi 
sarà utile 
quando 
viaggerò 

      

3. perché 
senza la 
lingua 
inglese non 
riuscirei a 
viaggiare 
molto 

      

4. perché 
vorrei 
viaggiare in       
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 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

paesi in cui si 
parla la 
lingua 
inglese 
 

14. Studiare la lingua inglese per me è importante... * 
Valuta da 1 a 6 le risposte proposte. Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
'accordo 

6 totalmente 
d'accordo 

1. perchè 
vorrei 
incontrare 
ragazzi 
stranieri con 
cui parlare 
inglese 

      

2. perché 
vorrei avere 
degli amici 
stranieri 

      

3. così posso 
tenermi in 
contatto con 
amici e 
conoscenti 
stranieri 

      

4. perché mi 
da’ la 
possibilità di 
conoscere 
persone da 
diverse parti 
del mondo 

      

 
 

15. Studiare la lingua inglese per me è importante... * 
Valuta da 1 a 6 le risposte proposte. Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. così posso 
seguire film, 
video, 
programmi 
TV o radio in 
inglese 

      

2. così posso 
capire la 
musica pop       
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 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

inglese 

3. perché mi 
permette di 
conoscere 
persone e 
culture 
differenti e 
di capire 
quello che 
sta 
succedendo 
nel mondo 

      

4. perché mi 
permette di 
capirne di 
più del 
mondo 
inglese 

      

5. perché mi 
permette di 
conoscere 
diverse 
culture e 
diverse 
persone  

      

 
 

16. Studiare la lingua inglese per me è importante... * 
Valuta da 1 a 6 le risposte proposte. Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 

1. 
totalmente 
in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 
abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. per conoscere 
la vita negli stati 
in cui si parla la 
lingua inglese 

      

2. per capire 
meglio 
comportamenti e 
problemi degli 
stati anglofoni  

      

3. per 
assomigliare 
sempre più agli 
inglesi/americani 

      

4. per arrivare a 
pensare e a 
comportarmi 
come un 
inglese/americano 
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17. Valuta da 1 a 5 le seguenti affermazioni  

*Ricorda che 1 è il voto minimo e 6 il voto massimo.  
 

 
1. totalmente 
in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi 
d'accordo 

5 abbastaza 
d'accordo 

6 totalmente 
d'accordo 

1. mi piace 
studiare la 
lingua inglese       

2. preferisco 
studiare altre 
materie 
piuttosto che 
inglese 

      

3. a volte 
inglese è 
pesante per me       

4. La lingua 
inglese è una 
materia 
importante nel 
curriculum 
scolastico 

      

5. non amo 
particolarmente 
il processo di 
apprendimento 
dell’inglese, lo 
studio solo 
perché 
potrebbe 
essermi utile. 

      

 
18. Valuta da 1 a 6 le seguenti affermazioni riguardanti gli inglesi Britannici. * 
Ricorda che 1 è il voto minimo e 6 il voto massimo.  

  

 1 totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. gli inglesi 
sono 
moderni e di 
mente aperta 

      

2. gli inglesi 
sono gentili e 
amichevoli       

3. più imparo 
sugli inglesi 
e più mi 
appassiono 

      

4. vorrei 
conoscere 
più persone       
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 1 totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

inglesi 

5. gli inglesi 
sono 
affidabili e 
onesti 

      

 
19. Valuta da 1 a 6 le seguenti affermazioni riguardanti gli inglesi Americani. * 
Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. gli 
americani 
sono 
socievoli e 
ospitali 

      

2. vorrei 
conoscere 
più persone 
americane 

      

3. mi piace il 
modo di 
comportarsi 
degli 
americani 

      

4. gli 
americani 
sono persone 
amichevoli 

      

5. gli 
americani 
sono gentili e 
allegri 

      

20. Valuta da 1 a 6 le seguenti affermazioni riguardanti te stesso  
*Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. Odio fare 
un lavoro 
senza 
mettercela 
tutta 

      

2. mi arrendo 
facilmente 
quando ho 
un obiettivo 
difficile da 
raggiungere 
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 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

3. mi 
piacciono i 
lavori 
difficili e 
impegnativi 

      

4. Quando 
devo 
svolgere un 
compito, 
faccio 
raramente 
più del 
necessario 

      

 
21. Valuta da 1 a 6 le seguenti affermazioni riguardanti te stesso * 
Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 
abbastannza 
d'accordo 

6 totalmente 
d'accordo 

1. mi 
imbarazza 
l’idea di 
rispondere 
alle domande 
dell’insegnate 
in classe 

      

2. non mi 
sento quasi 
mai sicuro 
quando parlo 
in inglese 
durante le ore 
di lezione 

      

3. penso 
sempre che 
gli altri 
studenti 
parlino 
inglese 
meglio di me 

      

4. divento 
ansioso/a e 
confuso/a 
quando parlo 
inglese in 
classe 

      

5. ho paura 
che i miei 
compagni 
ridano di me 
quando parlo 
in inglese in 
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 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 
abbastannza 
d'accordo 

6 totalmente 
d'accordo 

classe 
 

22. Valuta da 1 a 6 le seguenti affermazioni riguardanti te stesso * 
Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 1. totalmente 
in disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 
abbastannza 
d'accordo 

6 totalmente 
d'accordo 

1. quando 
devo parlare 
in inglese al 
telefono mi 
confondo 
facilmente 

      

2. sono 
imbarazzato/a 
quando devo 
dare 
indicazioni in 
inglese a 
persone di 
lingua inglese 

      

3. quando 
sono in 
compagnia di 
persone 
inglesi mi 
sento calmo/a 
e sicuro/a 

      

4. di solito mi 
sento a 
disagio 
quando devo 
parlare in 
inglese 

      

 
 
 
 
 
 

23. Valuta da 1 a 6 le seguenti affermazioni riguardanti la tua classe * 
Ricorda che 1 è il voto minimo e 6 il voto massimo.  

 

 
1. totalmente 
in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 
abbastannza 
d'accordo 

6 totalmente 
d'accordo 

1. nella mia 
classe c’è 
tensione fra 
gli studenti e 
questo rende 
difficile 
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1. totalmente 
in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 
abbastannza 
d'accordo 

6 totalmente 
d'accordo 

seguire le 
lezioni 

2. in classe ci 
sono persone 
che non vanno 
per niente 
d’accordo fra 
loro 

      

3. in classe ci 
sono gruppetti       

4. credo ci 
siano studenti 
nella mia 
classe che si 
sentono 
esclusi 

      

5. se paragono 
la mia classe 
alle altre, 
penso che la 
mia sia 
migliore 

      

6 la mia classe 
è composta da 
persone che 
stanno bene 
insieme 

      

7 sono 
insoddisfatto/a 
della mia 
classe 

      

 
24. Quanto sei soddisfatto del tuo livello di inglese?  
*dai un voto da 1 a 5 alle tue competenze 

 

 1 Molto male 2 abbastanza 
male 3 discretamente 4 abbastanza 

bene 5 molto bene 

Parlo in inglese      
Scrivo in 
inglese      

Capisco 
l'inglese      

Leggo in 
inglese      
 

25. Sei soddisfatto/a di come stai lavorando per imparare la lingua inglese? * 

· si  



 

- 77 -  

· no  

26. Sei soddisfatto/a del tuo livello di inglese? * 

· si  

· no  

27. Ti capita di avere contatti con la lingua inglese? *Scegli dalla lista le risposte che più ti 
riguardano 

· Con i vicini di casa  

· a scuola  

· in vacanza o in viaggio all'estero  

· quando incontro amici o parenti  

· quando ascolto la radio, guardo la tv o video  

· quando ascolto musica  

· quando uso il computer  

· quando leggo libri o giornali  

· quando sono in contatto (lettere, mail, sms..) con altre persone  

 
28. Come giudichi il tuo insegnante di inglese? * 

dai un voto da 1 a 5 alle seguenti caratteristiche. Ricorda che 1 è il voto minimo e 5 il massimo. 
 
 1 2 3 4 5 

competente      
adatto 
all'insegnamento      

disponibile 
all'aiuto      

comprensivo      

entusiasta      

gran lavoratore      

pigro      

giusto      

severo      
 

29. Come giudichi lo stile di insegnamento del tuo insegnante di inglese? * 
dai un voto da 1 a 5 alle seguenti caratteristiche. Ricorda che 1 è il voto minimo e 5 il massimo. 
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 1 2 3 4 5 

coerente      

fantasioso/geniale      

scrupoloso      

interessante      

tollerante      
 
 
 

30. Come sono le tue lezioni di inglese? * 
dai un voto da 1 a 5 alle seguenti caratteristiche. Ricorda che 1 è il voto minimo e 5 il massimo. 
 
 1 2 3 4 5 

interessanti      

in classe c'è una 
bella atmosfera      

monotone      

facili      

chiare      

utili      

significative      

noiose      
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APPENDIX B 
 

 
1. perché mi piace disegnare e non sapevo se scegliere il liceo artistico o il tecnico geometri ma questo 

mi dava più possibilità di lavoro dopo aver fatto la maturità 

2. Mi piace l'idea di poter creare e poi poter vedere realizzati i miei sogni. Ho molta fantasia, forse anche 

troppa!  

Questo pregio mi permette di andare oltre al disegnare ciò che è necessario ! Un semplice mobile può 

diventare un simbolo, un ricordo!  

Se tutte le cose fossero disegnate in modo standard non esisterebbero gli architetti o i design d'interni. 

Disegnare quello che penso nella mente mi soddisfa e mi fa sentire capace ! Per imparare nuovi stili, 

nuovi pensieri e per ampliare i miei orizzonti vorrei viaggiare! 

3. Inizialmente perchè mi piace viaggiare, soprattutto nelle navi da crociera e ho pensato questa 

scuola,nell'ambito ristorativo,mi potesse aiutare molto! 

4. quando mi sono trovata a scegliere la scuola superiore ho seguito i miei interessi e poi sono andata ad 

esclusione.. 

sapevo che la scuola per cui ero più portata era una scuola con lo studio di lingue straniere, visti anche i 

miei voti. 

5. Perché credevo, e credo ancora, che bisogni scegliere di studiare quello che ti piace di più. Ciò che ti 

interessa e ti entusiasma..le lingue  

sono quello che adoro di più studiare. 

6. perchè ho sempre avuto voglia di imparare nuove lingue e poterle usare parlando con altri...e che 

soddisfazione guardare un film nella lingua originale  

o ascoltare una canzone straniera e capirla!!!anche se in realtà ho scoperto che la mia vera vocazione era 

lo scientifico 

7. Perchè mi permette di avere un ampio bagaglio culturale e mi dà le basi per qualsiasi facoltà 

universitaria, qualunque io scelga di seguire. 

8. ho scelto questo indirizzo xché vorrei diventare architetto e xchè mi piace l'arte 

9. ho scelto questa scuola perchè ritengo che conoscere almeno un pò una lingua straniera sia molto 

importante al giorno d'oggi.  

inoltre questa scuola offre delle esperienze (scambi culturali in primis) veramente eccezionali! 

10. Avevo scelto questo indirizzo perchè volevo essere in grado di viaggiare e scoprire i pensieri,i sogni 

e la mentalità  

delle persone che vivono in ambienti diversi dal mio 

11. ho sempre avuto il desiderio di viaggiare e imparare le lingue per saper apprendere nuove culture 

12. Adoro le lingue :) 

13. Per la passione che provo nei confronti delle lingue, e per la possibilità che mi forniscono di stabilire 

rapporti con culture diverse. 

14. ho scelto questo indirizzo perchè credo che la conoscenza delle lingue straniere al giorno d'oggi sia 

fondamentale ma anche per interesse personale 
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15. perché non avevo un idea precisa di cosa fare e andavo abbastanza bene a scuola 

16. Principalmente per portare avanti il tedesco, lingua che ho cominciato a studiare alle medie. Poi, non 

avendo le idee chiare, credevo che un liceo scientifico avrebbe potuto aprirmi più strade nella scelta dell' 

università. 

17. non sapendo ancora cosa fare "da grande" ho scelto una scuola che dava la possibilità di approfondire 

sia l'ambito scientifico che quello letterario 

18. perchè mi sono sempre piaciute molto le lingue straniere 

19. perchè mi piacevano le lingue 

20. Per le materie,soprattutto psicologia, e tutte le discipline letterarie... 

Attualmente peró la materia nella quale vado meglio e preferisco è inglese 

21. Perché mi piacciono le materie scientifiche e dopo le superiori vorrei andare in un' universitá 

specializzata in matematica, chimica, scienze naturali ecc. 

22. Perché mi piacciono le materie scientifiche e perché ti prepara bene per l'università. 

23. Ho scelto il classico perché ho più difficoltà` con la matematica e, dato che alle medie avevo avuto 

problemi con il Tedesco,  

ho preferito scartare anche il linguistico 

24. Lo trovavo molto più divertente di un indirizzo informatico e perché mio papà aveva scelto lo stesso 

indirizzo. 

25. Perchè mi piacerebbe poter vivere all'estero e di conseguenza imparare la lingua. Inoltre la mia 

scuola offre la possibilità di scambi culturali. 

26. con questo indirizzo avrei avuto la possibilità di studiare l'inglese, il tedesco e lo spagnolo in modo 

più approfondito;  

non studiando solo la grammatica ma anche la cultura e lo stile di vita di quella lingua.  

Ho scelto questo indirizzo anche perché avrei fatto dei viaggi studio in Gran Bretagna, in Germania e in 

Spagna per vivere (anche se solo una settimana)  

a pieno il paese. 

27. penso dia un'ottima preparazione 

28. perchè credo che fornisca la giusta preparazione per qualsiasi facoltà universitaria e indirizzo 

lavorativo 

29. perchè fin da piccola volevo diventare pasticcera 

30. Perché vorrei diventare un perito informatico 

31. perchè mi piacciono le materie scientifiche e perchè dà una buona preparazione in generale 

32. perchè mi avrebbe permesso di frequentare la maggior parte delle università una volta conclusa. 

33. Perché penso sia l'indirizzo migliore per avere una buona preparazione generale, sia nel campo 

umanistico, sia in quello scientifico. 

34. Perchè è quello che avevo deciso di fare già quando ero alle elementari, perchè credo possa servirmi 

per il mio lavoro futuro e perchè apre diverse strade. 

35. perchè mi ispiravano le materie, ne avevo sentito parlare molto bene e mi sempbrava la scuola giusta 

per me 

36. mi piace disegnare, c' è poca matematica 

37. perchè da grande voglio lavorare nel campo del turismo 
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38. Perché mi lasciava aperte un sacco di possibilità e perché la reputavo (e la reputo tutt'ora) la scuola 

più adatta a me. 

39. Perchè mi piacciono le materie scientifiche. 

40. perchè amo le discipline come la psicologia e la sociologia, le materie legate all'ambito umanistico e 

le materie letterarie  

e anche perchè è la scuola adatta al lavoro che sogno cioè diventare maestra d'asilo 

41. perchè pensavo di esserne portato 

42. Perchè mi attiravano le materie di tipo umanistico, quindi la psicologia, pedagogia, e perchè mi 

permette di fare stage nelle scuole materne. 

43. Perchè ero interessata alle materie umanistiche e a conoscere meglio ciò che riguarda l'uomo, non 

solo dal punto di vista fisico ma anche psicologico. 

44. Perchè mi interessava la psicologia e vorrei diventare una maestra d'asilo 

45. in terza media ancora non ero consapevole delle opportunità che questa scuola poteva offrirmi in 

quanto a formazione  

ed 'apertura mentale', cinque anni fa l'ho scelta solo perchè mi piacevano le materie che avrei affrontato. 

46. Ho scelto questo indirizzo scolastico perché ho sempre avuto un particolare interesse per le materie 

umanistiche,  

mi ha sempre intrigato il fatto di studiare filosofia, la storia dell'uomo e dell'arte. Inoltre me l'hanno 

consigliato i miei professori: anche questo ha aiutato. 

47. Curiosità, interesse e passione per lingue e culture straniere 

48. mi interessavano le lingue 

49. perchè amo le lingue , poter parlare e comunicare con persone provenienti da diversi paesi, poter 

sentirmi libera  

di interagire con loro e conoscere la loro cultura. la lingua di un paese ne rispecchia pienamenti gli usi e 

costumi. 

50. Considerando di voler fare un liceo a priori, ho pensato che il linguistico fosse il più utile per la 

società in cui viviamo.  

Le lingue sono davvero importanti, ed essendo di lingua italiana (e amando viaggiare) è d'obbligo 

conoscerne almeno due\tre di straniere! 

51. penso che il liceo classico e quello scientifico siano le due scuole che forniscono la miglior 

preparazione al giorno d'oggi,  

aiutano la formazione del proprio metodo di studio e della persona, con tutte le sue sfaccettature. 

P.S.: in bocca al lupo per la tesi :) 

52. Ho sempre avuto una passione sfrenata per la letteratura e l'idea del latino e del greco mi ha sempre 

affascinata. 

Forse ho scritto in fronte "classicista" ma non ho mai avuto troppi dubbi al riguardo. Più che altro è stata 

una scelta a colpo sicuro. 

53. Per il lavoro che desidero intraprendere in futuro 

54. perchè mi permetteva di affiancare alle materie scolastiche classiche anche la psicologia e la 

pedagogia, che mi aiutano a capire  

la mente umana e il pensiero di ogni persona. 
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55. mi piace programmare e il settore informatico 

56. Perchè mi piacciono le materie umanistiche. 

57. per apprendere meglio gli studi della mente e del comportamento umano e perchè mi sembrava una 

scuola adatta a me 

58. perchè è un indirizzo basato sull'economia e sulle lingue, materie che mi piacciono particolarmente. 

59. Perché pensavo potesse prepararmi in modo adeguato in molte materie e potesse darmi una cultura 

quanto più vasta possibile.. e ciò per me è avvenuto. 

60. Perchè a me piace ed è interessante 

61. mi piacciono le lingue straniere, ne studio tre 

62. perchè aspiravo a lavorare con i disabili 

63. l'ho scelto perché non sapevo che altro fare 

64. Per creare un rapporto diretto con cliente (in terza ho scelto come indirizzo Ricevimento, quindi è 

molto simile al Turistico). 

Mi piacerebbe poter viaggiare, conoscere luoghi, persone e culture grazie al mio lavoro. 

Do molta importanza alle lingue straniere per questo motivo 

65. Perchè ritengo che al giorno d'oggi lo studio delle lingue sia molto importante, sia a livello pratico 

(ad esempio una vacanza all'estero)  

sia in prospettiva di un futuro lavoro, sempre più è, infatti, richiesta la conoscenza delle lingue straniere 

anche questo mondo. 

66. perchè mi sembrava completo avendo sia economia che lingue (inglese, tedesco e spagnolo)  e 

pensavo anche che mi desse buoni sbocchi lavorativi alla fine 

67. Perchè frequentando due anni di scuola di estetista, mi sono resa conto che non è la scuola adatta a 

me, bensì mi piaccia star  

a contatto con le persone, ma i professori erano del tutto menefreghisti e diseducati. 

Ora, al Cfp, mi trovo meglio perchè i professori ti sono ''amici'', perchè ti aiutano se hai bisogno e ci sono 

in qualsiasi momento. 

68. Principalmente non avrei dovuto frequentare questa scuola, ma comunque ora mi piace e son 

contenta! 

69. Perchè mi piacerebbe occuparmi dell'informatica 

70. perchè mi piacciono le lingue 

71. Mi piacciono le lingue straniere 

72. Perchè mi piacerebbe lavorare con le persone,in particolare con i bambini. 

73. Non ho mai scelto nessuna scuola che mi piaceva perchè non sono mai stato sicuro delle mie 

scelte.....era vicino a casa  

e vado bene in matematica quindi la scelta era quasi obbligata:) 

74. Ho scelto lo scientifico perchè è una scuola che può prepararmi ad affrontare qualsiasi facoltà 

universitaria,  

secondo me, e in particolare la sezione con la lingua tedesca perchè conoscere una lingua in più ti dà una 

marcia  

in più, soprattutto tenendo in considerazione il valore che ha il tedesco nella regione veneta 

75. perché sono brava nelle materie di indirizzo ed è ciò che più mi piace fare 
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76. Sin dalle medie sono sempre stata affascinata dalle lingue straniere e ho sempre desiderato parlarle 

benee, riuscire  

a padroneggiarle e avere un ampio vocabolario al di fuori di quello italiano. Amo viaggiare, uscire dal 

mio mondo,  

conoscere persone con tradizioni e culture differenti e solo conoscendo le lingue posso continuare nel mio 

percorso. 

77. perché mi interessavano le discipline e penso che sia utile per il lavoro che ho intenzione di fare 

78. Perché mi interessava lo studio dell'economia, ma soprattutto la gestione di un'azienda attraverso 

strumenti informatici. 

A partire dai semplici fogli Excel ai programmi più complessi. Inoltre mi piace molto tutto ciò che 

riguarda la tecnologia, specie, appunto, l'informatica. 

79. perché è un tecnico, quindi potrei (magari) trovarmi un lavoro già col mio diploma.. e perché mi 

piacciono le lingue 

80. Mi entusiasmava l'idea di imparare il latino e il greco. 

81. perchè secondo me sapendo più lingue ci sono più opportunità sia di lavoro che di viaggiare per 

divertimento, le lingue  

mi sono sempre piaciute e non mi pesa studiarle. 

82. Perchè mi piacciono le materie di indirizzo 

83. perché è quello che mi forma per una cultura di base più ampia possibile 

84. Perchè mi piace la psicologia del bambino 

85. perché alle medie la mia materia preferita e quella in cui andavo meglio era inglese. Inoltre in terza 

ho avuto un'ottima 

professoressa che mi ha fatto amare la sua materia. Ho scelto il linguistico piuttosto che un istituto per il 

turismo 

perché da sempre amo leggere e mi interessava studiare la letteratura di altri Paesi; per concludere 

pensavo  

che una buona conoscenza dell'inglese fosse indispensabile per cercare un lavoro e per viaggiare 

86. Per attitudini e preferenze personali verso materie umanistiche come psicologia, filosofia e per un 

sentimento congenito di ripudio verso la matematica. 

87. Perché mi piaceva 

88. perchè mi piace il mondo del'agricoltura 

89. ti prepara meglio per il mondo del lavoro 

90. escludendo tutte le altre scuole è rimasta solo questa 

91. Passione 

92. perchè in futuro vorrei lavorare con i bambini 

93. credo che nella realtà d'oggi è molto importante l'economia e poi sono appassionata delle materie 

scientifiche; 

94. La presenza dell informatica e lo studio più approfondito di matematica e fisica 

95. mi piaceva l'economia,matematica e siccome mi piacevano anche le lingue ho scelto l'indirizzo in cui 

c'erano tre lingue(inglese,francese,spagnolo) 
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96. La mia passione è la meccanica e pensavo che l'I.T.I.S. fosse la scuola più adatta a me, inoltre offre 

interessanti opportunità lavorative. 

97. Ho scelto il liceo per la buona preparazione che dà in tutti i campi, in particolar modo questo 

indirizzo perchè mi piace il tedesco 

98. perché penso che nella vita mi dia più sbocchi di lavoro 

99. per avere una buona preparazione per l'univeristà 

100. Ho scelto questo indirizzo perchè mi piacciono le materie scientifiche e i laboratori 
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APPENDIX C 
 

Key:                14 to 16 years old students 

                        17 to 19 years old students 

 

    
1.totalmente in 
disaccordo 

2 non molto 
d'accordo 

3 
indeci
so 

4 per certi versi 
sono d'accordo 

5 abbastanza 
d'accordo 

6 totalmete 
d'accordo 

0 2 0 1 6 29 
1. perché 
potrebbe 
servirmi per 
il mio futuro 
lavorativo 0 2 2 4 22 32 

0 1 2 5 15 15 2. perché 
potrebbe 
servirmi per 
il mio futuro 
percorso di 
studi 0 5 6 13 17 21 

3 12 3 10 7 3 3. perché 
senza la 
lingua 
inglese non 
si può 
avere 
successo in 
nessun 
ambito 8 14 7 21 7 5 

14 12 3 5 1 3 4. perché 
qualcuno si 
aspetta che 
io lo impari 27 15 6 9 3 2 

4,25 6,75 2,00 5,25 7,25 12,50 

 
instrumental 
orientation 

 
 

MEDIA 8,75 9,00 5,25 11,75 12,25 15,00 

                

0 2 0 5 19 13 1. così 
posso 
essere una 
persona 
maggiorme
nte 
informata 1 2 5 15 23 16 

0 1 2 8 16 11 2.così 
posso 
avere una 
mentalità 
più aperta 1 3 2 15 20 21 

2 4 2 10 15 5 3.perché si 
suppone 
che una 
persona 
istruita 
conosca la 
lingua 
inglese 4 8 11 19 11 9 

5 5 9 7 6 6 4. perché 
voglio 
imparare 
più lingue 
straniere 
possibili 10 9 13 8 11 11 

3 11 1 5 12 6 

knowledge 
orientation 

  
  

5. così 
posso 
leggere 
libri, riviste, 
quotidiani 
in lingua 
inglese 6 2 9 9 23 13 
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2,00 4,60 2,80 7,00 13,60 8,20 

MEDIA 4,40 4,80 8,00 13,20 17,60 14,00 

                

1 3 2 4 9 19 1.perché 
vorrei 
vivere 

un’esperien
za 

all’estero 1 2 0 5 25 29 

0 0 0 1 8 29 2.perché mi 
sarà utile 
quando 
viaggerò 0 0 1 0 13 48 

0 2 0 6 15 15 3.perché 
senza la 
lingua 
inglese non 
riuscirei a 
viaggiare 
molto 1 3 3 11 19 26 

1 2 3 4 10 18 

  
Travel 

orientation 

4.perché 
vorrei 
viaggiare 
in paesi in 
cui si parla 
la lingua 
inglese 1 2 1 10 20 28 

0,50 1,75 1,25 3,75 10,50 20,25   
  MEDIA 0,75 1,75 1,25 6,50 19,25 32,75 

                

1 3 6 11 6 11 1.perchè 
vorrei 
incontrare 
ragazzi 
stranieri 
con cui 
parlare 
inglese 3 5 6 14 18 16 

1 4 5 7 7 14 2. perché 
vorrei 
avere degli 
amici 
stranieri 3 5 5 15 19 15 

0 4 3 5 13 13 3. così 
posso 
tenermi in 
contatto 
con amici e 
conoscenti 
stranieri 1 4 5 14 16 22 

0 2 1 7 7 21 4.perché mi 
da’ la 
possibilità 
di 
conoscere 
persone da 
diverse 
parti del 
mondo 1 2 0 14 18 27 

0,50 3,25 3,75 7,50 8,25 14,75 

  
Friendship 
orientation 

  
  

MEDIA 2,00 4,00 4,00 14,25 17,75 20,00 

                

1 5 4 7 9 12 1.così 
posso film, 
video, 
programmi 
TV o radio 
in inglese 2 4 5 6 19 26 

2 3 1 6 10 16 

  
Sociocultural 
orientation 

  
  
  
  2. così 

posso 
capire la 
musica pop 
inglese 2 4 3 11 23 19 
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0 2 1 5 12 18 3. perché 
mi 
permette di 
conoscere 
persone e 
culture 
differenti e 
di capire 
quello che 
sta 
succedend
o nel 
mondo 0 2 0 8 17 35 

0 4 3 8 17 6 4. perché 
mi 
permette di 
capirne di 
più del 
mondo 
inglese 0 5 6 17 21 13 

1 3 9 9 10 15 5. perché 
mi 
permette di 
conoscere 
diverse 
culture e 
diverse 
persone  0 4 3 10 23 22 

0,80 3,40 3,60 7,00 11,60 13,40 
MEDIA 0,80 3,80 3,40 10,40 20,60 23,00 

               

1 4 5 9 11 8 1. per 
conoscere 
la vita negli 
stati in cui 
si parla la 
lingua 
inglese 3 10 4 15 18 12 

2 7 4 10 9 6 2. per 
capire 
meglio 
comportam
enti e 
problemi 
degli stati 
anglofoni   6 6 12 14 20 4 

9 14 7 3 3 2 3.per 
assomigliar
e sempre 
più agli 
inglesi/ame
ricani 27 18 6 7 3 1 

14 10 7 4 1 2 4. per 
arrivare a 
pensare e 
a 
comportar
mi come un 
inglese/am
ericano 26 20 10 5 0 1 

6,50 8,75 5,75 6,50 6,00 4,50 

Integrative 
orientation 

  
  

MEDIA 15,50 13,50 8,00 10,25 10,25 4,50 
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APPENDIX D 
 

    
1.totalmente in 
disaccordo 

2 non molto 
d'accordo 

3 
indeci
so 

4 per certi versi 
sono d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

1. perché 
potrebbe 
servirmi per il 
mio futuro 
lavorativo 0 3 1 2 8 14 
2. perché 
potrebbe 
servirmi per il 
mio futuro 
percorso di studi 0 5 4 6 5 8 
3. perché senza 
la lingua inglese 
non si può avere 
successo in 
nessun ambito 5 11 2 5 3 2 

instrumental 
orientation 

4. perché 
qualcuno si 
aspetta che io lo 
impari 13 6 3 3 1 2 

  MEDIA 4,50 6,25 2,50 4,00 4,25 6,50 

  DEVIAZIONE 
STANDARD 6,14 3,40 1,29 1,83 2,99 5,74 

                
1. così posso 
essere una 
persona 
maggiormente 
informata 1 3 4 6 7 7 
2.così posso 
avere una 
mentalità più 
aperta 1 4 1 6 9 7 
3.perché si 
suppone che una 
persona istruita 
conosca la 
lingua inglese 3 6 8 6 2 3 
4. perché voglio 
imparare più 
lingue straniere 
possibili 11 3 7 3 1 3 

knowledge 
orientation 

5. così posso 
leggere libri, 
riviste, 
quotidiani in 
lingua inglese 5 5 4 3 7 4 

  MEDIA 4,20 4,20 4,80 4,80 5,20 4,80 

  DEVIAZIONE 
STANDARD 4,15 1,30 2,77 1,64 3,49 2,05 

                
1.perché vorrei 
vivere 
un’esperienza 
all’estero 1 4 1 4 10 8 
2.perché mi sarà 
utile quando 
viaggerò 0 0 1 1 8 18 
3.perché senza 
la lingua inglese 
non riuscirei a 
viaggiare molto 0 2 2 8 4 12 

Travel orientation 

4.perché vorrei 
viaggiare in 
paesi in cui si 
parla la lingua 
inglese 1 2 3 7 7 8 

  MEDIA 0,50 2,00 1,75 5,00 7,25 11,50 
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  DEVIAZIONE 
STANDARD 0,58 1,63 0,96 3,16 2,50 4,73 

                
1.perchè vorrei 
incontrare 
ragazzi stranieri 
con cui parlare 
inglese 3 5 5 6 4 5 
2. perché vorrei 
avere degli 
amici stranieri 3 4 6 5 5 5 
3. così posso 
tenermi in 
contatto con 
amici e 
conoscenti 
stranieri 1 3 4 8 6 6 

Friendship 
orientation 

4.perché mi da’ 
la possibilità di 
conoscere 
persone da 
diverse parti del 
mondo 1 3 1 10 4 9 

  MEDIA 2,00 3,75 4,00 7,25 4,75 6,25 

  DEVIAZIONE 
STANDARD 1,15 0,96 2,16 2,22 0,96 1,89 

                
1.così posso 
film, video, 
programmi TV o 
radio in inglese 2 4 4 2 7 9 
2. così posso 
capire la musica 
pop inglese 1 2 2 6 8 9 
3. perché mi 
permette di 
conoscere 
persone e 
culture differenti 
e di capire 
quello che sta 
succedendo nel 
mondo 0 2 1 5 9 11 

Sociocultural 
orientation 

4. perché mi 
permette di 
capirne di più 
del mondo 
inglese 0 3 4 7 9 5 

  

5. perché mi 
permette di 
conoscere 
diverse culture e 
diverse persone  0 3 2 7 8 8 

  MEDIA 0,60 2,80 2,60 5,40 8,20 8,40 

  DEVIAZIONE 
STANDARD 0,89 0,84 1,34 2,07 0,84 2,19 

                
1. per conoscere 
la vita negli stati 
in cui si parla la 
lingua inglese 2 8 4 6 6 2 
2. per capire 
meglio 
comportamenti e 
problemi degli 
stati anglofoni   6 5 7 3 6 1 
3.per 
assomigliare 
sempre più agli 
inglesi/american
i 15 8 0 2 1 2 

Integrative 
orientation 

4. per arrivare a 
pensare e a 
comportarmi 14 9 1 2 0 2 
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come un 
inglese/american
o 

  MEDIA 9,25 7,50 3,00 3,25 3,25 1,75 

  DEVIAZIONE 
STANDARD 6,29 1,73 3,16 1,89 3,20 0,50 
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APPENDIX E 
 

Key:                14 to 16 years old students 

                        17 to 19 years old students 

 

    
1.totalmente in 
disaccordo 

2 non molto 
d'accordo 3 indeciso 

4 per certi 
versi sono 
d'accordo 

5 abbastanza 
d'accordo 

6 totalmente 
d'accordo 

0 2 3 5 16 12 1. mi piace studiare la lingua 
inglese 1 5 3 14 18 21 

5 7 5 6 8 7 2. preferisco studiare altre 
materie piuttosto che inglese 8 18 4 13 9 10 

3 6 3 9 12 5 3. a volte inglese è pesante per 
me 3 12 9 19 10 9 

0 0 1 2 8 27 4.inglese è una materia 
importante nel curriculum 
scolastico 1 1 0 4 12 44 

9 7 8 5 4 5 5. non amo particolarmente il 
processo di apprendimento 
dell’inglese, lo studio solo 
perché potrebbe essermi utile 
saper questa lingua. 10 19 9 9 11 4 

3,40 4,40 4,00 5,40 9,60 11,20 

  
Attitude 
toward 

learning 
English 

  
  
  
  

MEDIA 
4,60 11,00 5,00 11,80 12,00 17,60 

                

1 3 15 12 5 2 1. gli inglese sono moderni e 
di mente aperta 

3 10 16 20 8 5 

3 5 21 4 4 1 2. gli inglesi sono gentili e 
amichevoli 5 10 24 13 6 4 

5 8 9 7 6 3 3. più imparo sugli inglesi e 
più mi appassiono 12 10 21 10 7 2 

1 3 11 8 6 9 4. vorrei conoscere più 
persone inglesi 7 3 10 13 17 12 

0 4 24 6 4 0 5. gli inglesi sono affidabili e 
onesti 3 4 37 11 4 3 

2,00 4,60 16,00 7,40 5,00 3,00 

  
attitude 

toward the 
British 

  
  

MEDIA 
6,00 7,40 21,60 13,40 8,40 5,20 

                

2 2 13 12 8 1 1. gli americani sono socievoli 
e ospitali 0 3 23 13 15 8 

1 2 6 10 9 10 2. vorrei conoscere più 
persone americane 5 2 5 20 16 14 

4 1 13 15 3 2 3. mi piace il modo di 
comportarsi degli americani 4 13 11 22 9 3 

1 2 15 10 11 0 4. gli americani sono persone 
amichevoli 0 3 20 18 13 8 

1 3 15 10 8 6 5. gli americani sono gentili e 
allegri 0 2 23 15 15 7 

1,80 2,00 12,40 11,40 7,80 3,80 

  
Attitude 

towards the 
Americans 

  
  

MEDIA 1,80 4,60 16,40 17,60 13,60 8,00 
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