Universita
Ca’Foscaﬂ
Venezia

Master’s Degree Programme in

Language and Civilisation of Asia and Mediterranean Africa

Final Thesis

THE ACQUISITION OF THE CHINESE DIRECTIONAL COMPLEMENT
BY ITALIAN-SPEAKING LEARNERS

An acquisition error analysis

Supervisor Graduand
Prof. Giorgio Francesco Arcodia Marco Colecchia
Matriculation Number

887233

Academic Year

2021-2022



CONTENTS

1= 4
INTRODUCTION......ccuiiiiiiiiiiiriiriiriniieiieesieesiressrassrassrasssasssssssssssssssrassrassrasssasssanssons 6
CHAPTER 1: How Languages Encode Motion Events ........ccccceeiiiiennniininnnnininennsnnnenee. 8
1. Verb Framed and Satellite Framed LangUages.......ccuveeecrieeeiiiiieeccieee et e e vee e e 9
0 Y [o] o 1 R AV Ty Yo R o V=Y oY SR 12

2. The Nature of the Macro-EVENT ......ccc.uiiiiiiiieecic ettt e 16
2.1 Motion Events as an Expression Of Verb Framed and Satellite Framed Typology ....... 19

3. English — Chinese — Italian Contrastive ANalySiS.......c..ceeeciiieieciiie e eeare e 21
I YoV T o USRS 21

3.2 CRlINESE .ttt ettt ettt ettt ettt e st e bt e s bt e e h b e e s ate e e be e e abeesabeeebaeesbeeentean 23

3.3 ALIAN ettt ettt e s te e s be e e b e sabeesbaeesbeeeatean 24
CHAPTER 2: The Chinese Directional Complement .........ccccceveirreeirinncereencerenncerennenes 28
1. The Diachronic DeVEIOPMENT.....ccic i e s s e e e 28
1.2 ContempPorary FEAtUIES ......cuiiiiiiiiiiiiiiiieiiietttitteeeeeeeeeeeeeeeeeeereeereeeeeeeeeserereeererererererereneree 28

1.3 From Archaic Chinese to the Tang-Song times ........cceeeccveeeeciiiie e 29

2. Chinese Directional ComMPIEMENT .......cooiciuiiii et e et e e e ree e e e ebaeeeeeaes 31
2.1 The Structure of Chinese Directional Complement: The Influence of NP..................... 34

2.1.1 The Structure of Chinese Directional Complement: The Influence of Aspectual

PALICIE =18 1 cuiiiteeieisieteteise ettt ettt a et bt se st e s b se e naenas 37

2.2 The Chinese Directional Complement: The Abstract Meaning.........cccceeecvveeeecveeeeennen. 39
2.3 The Chinese Directional Complement: Special Uses in Potential Structures................ 42
3. The evolution of expression of motion in [talian .........ccccvveeieiiiii e, 43

CHAPTER 3: The Acquisition Of The Chinese Directional Complement By Italian

I T =T N 45
1. Research Questions, Participants and Tasks ........cccoeeieeiiieiiciiee e 45
1.1 The Aims of The Research and The Object of The Analysis .......cccoceeeeeiieeeciiieeeecinee. 45

A T o Aol o =T T PP OPPPPPPPPRN 46

1.3 The structure of the qUESTIONNAINE .......c.eeeiieciiie e 47
1.3.1 First Task: Acceptability Judgment Test .....coveii i 48

1.3.2 Second Task: Words Reordering TeSt.......uuueiieiecciiiiiieee e e e e eeevreee e e e e e eanns 49

1.3.3 Third Task: Fill the BIanKs ........ccceeveeiiiriiiieneeeseesee e 50

1.3.4 Fourth and Fifth Tasks: Context-Guided Written Test ........cccecoeeveeneeneenieerieenieens 50

2. RESEAICH RESUILS ...t 51



2.1 CoNtrol GroUP RESUILS ....uuiiiieei ittt ettt e et e e e e e e s ctrre e e e e e e e e s anbraeeeeeesennnnnns 51

2.2 Results From The Learners’ GroUP ......ccccuueeeeiiieeeiniiieeeeriieeessiieeesssseesessnseesssssseeessnsnens 55
2.2.1 First Task: Learners’ Group RESUILS ........ceeeeciiiieiiciiiee ettt evree e 55

2.2.2 Second Task: Learners’ Group RESUILS .......ccvveeeeciiieeiciiiee et 58

2.2.3 Third Task: Learners’ Group RESUIES.......ceiivciieiiiiiiee it seeee e 60

2.2.4 Fourth Task: Learners’ Group RESUIELS .....cccccvieiiiciieieiiiiee e esvee e sieee e 62

2.2.5 Fifth Task: Learners’ Group RESUIES.......ueiviiciiieiiiiiie ettt 63
CHAPTER 4: Discussion of the Research Results..........cccccceeiiiiiiiiiiiiiiiiiiiiiiiniieienenennn, 67
1. Data DiSCUSSION: COMPATISON ...uutiiiiiiieiiiieeteeeeeeerirtrteeeeeeessartreeeeesssssanreaeeeeeessasnnseeeeaeesans 67
1.1 First Task: Data CoOMPAriSON.....ccccciiieieiiieeeecieee e ecteee e ectr e e e esrre e e s esreeeseataeeessasaeeesnnsaeeeas 67

1.2 Second Task: Data COMPAriSON .......eeiieiiiieeeciiee e et e e et e e e e e e e etre e e e ere e e e eeabaeeeeeasaeeeas 68

1.3 Third Task: Data COMPATiSON .....cccueiiieiiiieeecieee e et e e et e e e eetre e e eerreeeeesreeeesssaeeesaasaeeeas 71

1.4 Fourth Task: Data CoOmMPAriSON .....c.uviiiiciieeieciiiee e ecrtee et ee e seire e ssare e e s srre e e ssnbaeeesensaeeeas 76

1.5 Fifth Task: Data COMPATiSON ....ccciciiieieiiiieeecieeeescitee e ee e esrre e e srare e e s sbaeeesnabaeeesensaeeeas 79

1.6 OVErall PEICENTAZES .ccevveeeeeiieee ettt ee ettt e ettt e e et e e e et e e e e bt e e e e nsaeeeensaeeeensaeeens 83

2. Data Discussion: Causes of the Errors and Research QUEestions.........cceceevveriersensieeneennen. 84
2.1 CauSeSs OFf the EITOrS c.ueeieiieeiie ettt et ettt s e s e s aee s 85
2.1.1 Directional shang _ instead of qi #2 and the Deictic qu 2 instead of lai 3E ....... 85

2.1.2 Inversion of the main verb and the DC1 and omission of the DC1.........c...ccccuee... 86

2.1.3 Incorrect movement phase highlighted..........ccociiiiiiiiiici e 87

2.1.4 Wrong Place-NP Position and Double Object Sentence Order........ccccovveeevcveeennnns 87

2.1.4.1 The Problem of Place-NP after the Deictic DCS........cccoceereeneeneeneeniensieeniens 88

2.2 Research Questions and Teaching Considerations .........ccccceeecieeeeeciieeeecieee e e 89
CONCLUSIONS ...ttt renestreassteassseassstsnssenssenensssrensssennssnes 92
Y o o 1] 0 94
REFERENCES ......couiiiiiiiiiiititeiri et rr s s s e s s s s ssa s sasranssanssanssens 100



L]

Tk

S SCHIE R ) B 0 R 1 KR D 2 > 3 DB [ A ME ) I A5 R L, S T
AME PV EAR MTRE SR 58 TR AN R o ASCE I AN FME S A R W & W5,
M KA 22 A A PG & R AME B RE TT, B W2 1€ 5% > & 1) R G 0 PR X A 5
Bl PUEBFAMNE 2 DOER)ER — AN 2 RER TR BE5PGEMIE S RN H
K: 1B S FZK Leonard Talmy FRIIE /& —Ff satellite-framed languages. 7 iE#ME
(R G A0 S KR 2 A SR e — AN ST e, DR 08 S P Y o = KRS
BT S5MOEMRINESH, ©%br & — verb-framed languages. XPHFHES
T R UK AE IS TR

HIR Z W FUAE G ) A MEE A T S SR, IXYERE R K2 H T NEHEAR
F B KRB 2 A REAR P IEE BTG . 21X —4Tt, 75 Romagnoli 1 Luzi
(2012) WIS T TR KR 24

BRI, ASCHE g SRR A B DGE R AME B A 2] . 245, R
IRF AT Z s S AN B R AR R IR R, TsE I MR IE SR
XA =R

R VYR . RS — T, ASCHERE T Leonard Talmy (1985,
1991, 2000a, 2000b, 2012) i F M /riEEEL : satellite-framed languages #il
verb-framed languages. 5 —ZHM1E 5 fEHFRN "satellites” [ F)FI0 %K L 4widiz3)
77 Ao 58 4 RE = WS AE B0 R gwidiz sl /i n) . EAH SR S B
(Slobin 2004, 2006, Lamarre 2007, Li 2018) , A 0¥ 5 B IX — {8 X T 50 I M 7
FEDOE B A AME A B AR o DAERT A 3 B IRA TR A E AT ST X
FRH S RME R S5 R, FEELAR F ORI R R RNEE R K IE s A4 T R 2 57 .
XPAE S AR ZAE T, ENETHAAFERES 9.

5 ERAER IR DOE R AME . ARYE Peyraube(2006, 2009) HIHIFFT, AL
FEA B H M DEE R 9ARDGE R I A . b FE R T EPRF, 0 Liand
Thompson (1989), Liu Yuehua (1998), Yip Po-Ching (2003), Teng Wen-Hua (2011), Ross
and Ma (2014) LA A Abbiati (1998) ISR F-ME o FRATTREARR A 53 4 244 Hh 1R R
T . AT AR BEIX — 5, B AME 3 RS ST ReE,  DUKRALE AT Reth
T ) S 7 HR ST R SRS T )R] ) — 28 o FEAR TG, FRATTHE 18 2 A SRR
EHIS ) RIK AL .

AN R TR L . A =T, RATE SR U R s
R RS 5N AR R, BABEE ARG REH, FFabroid
I LAME S W R AT H bR o BEAMESS 0 H &2 55 KR 22 22 2 PUE B R AME
AN BT . —BORYE, P BES # S AME ITERAT K. &, AR
PR TCHISE R



FESEVUE o, JRAT TR A b i 1R I8 I ) 25 A AR B ) R A A AR A T D
I AME I LA 1R o FRA DRI 1 I e I F 0 A i A R R B DA JRATTIE e
St e 1) T ROR 2 AR B [ AME SR HY

WA A R R MR g . A EZRMNSG S, BERNFE
FEAEAEIRRIS . X ARSI MEE AR WG 0, 58— AN i B, 1mes 2
BOMER o IXAFES AR — IR I A SR B W a3 % . AT Wu
(2011) F1 Romagnoli & Luzi (2012) IWFF KAL) . LR, FERN
VAL AR B RS ) R I A) T

WERGE LR NS, BREAE 1 GEaARE) 35 (GE4ar L
Besz) WIVEE e A PR AT R . BB A — AN BT 2 HE R R ) 25
Mo FEFaREAG, FEANIBIE (Frog where areyou?)  (Mayer 1998) ff)
LEME R, SEROCHRIA)T . BRI AR E AL, RS,
A IHETRE S WA SR A A G f) . RS R, A T 20 s 455 v i 3 3]
AAZTERALER . AEIAE, EHa— NI, AR R ZR n] e
Fo“sk” fno«k7 o R E, B BEEEHAT M AR .



INTRODUCTION

The Chinese directional complement (gixiang buyu #[7]¥ME) is a topic of great interest
in Chinese syntax. Chinese is a satellite-framed language, which encode the Path of
motion event into satellites. The structure of the complement is an obstacle for students
because of the rigid order of constituents that must be respected. In this study, we
analyse the data collected from a sample of Italian students. Italian belongs to the
opposite linguistic group to Chinese; it is in fact a verb-framed language. Italian students
therefore have to switch to a language pattern totally different from their own when
using the Chinese directional complement.

There are many studies that have the directional complement as their research object.
However, most of these studies are based on data collected from samples of students
with L1 other than Italian, in this field exclusively the study by Romagnoli & Luzi (2012)
focuses on ltalian students. In light of this study, it is our intention to analyse all the
peculiarities of the complement that create difficulties for students. This will be done
through the administration of a questionnaire consisting of five different tasks that
students will have to complete using all their knowledge of the complement.

This paper therefore focuses on FL/L2 language acquisition and learning. By acquisition,
we refer to that subconscious process that depends on extensive exposure to language
and direct experience of communication, whereas learning refers to a conscious study
of linguistic forms. We will also focus on the concept of interlanguage, i.e. that
incomplete phase of a language that a learner develops when learning a new language
but has not yet acquired it. Interlanguage usually has certain characteristics of the
mother tongue. Here we add that our interlingual glosses follow the 'Leipzig Glossing
Rules', and our MOD (modifier) gloss relating to de ] refers to its function as a marker
of modification.

At the beginning of the first chapter, we explain Leonard Talmy's (1985, 1991, 20003,
2000b, 2012) theory of the bipartition of languages into verb-framed languages and
satellite-framed languages. With the help of similar studies (Slobin 2004, 2006, Lamarre
2007, Li 2018), we will show how this theory is fundamental to a better understanding
of the construction of the Chinese directional complement. The research of the well-
known linguist will also help us to explain the structure of the Chinese complement that
is the subject of this study and to understand the differences in the expression of motion
events between Chinese and Italian, languages that, as we have said, belong to different
types. We will also dwell on the analysis of the nature of the macro-event, a theory
elaborated by Talmy. This concept too will help us make the structure of the
complement clearer. We will conclude the chapter with an analysis of the linguistic
peculiarities of Chinese, English and Italian from the perspective of the description of
motion events.

The second chapter will focus on the Chinese directional complement. In the light of
Peyraube's (2006, 2009) studies, we will present its diachronic evolution, from archaic



to contemporary Chinese. We will continue with an analysis of the complement based
on traditional international grammars and textbooks, such as Li and Thompson (1989),
Liu Yuehua (1998), Yip Po-Ching (2003), Teng Wen-Hua (2011), Ross and Ma (2014) and
the Italian grammar by Abbiati (1998). We will focus in particular on the importance of
understanding the order of constituents in the structure of the complement, and on the
constituents themselves that can be added to verbs that form the basis of the directional
complement, such as the aspectual particle -le |, Object NP, Place-Np and ba i to
anticipate the object. We will continue the chapter by mentioning the possibility of using
the abstract meanings of the complement and on some implications of using certain
directionals in potential structures. We will conclude the chapter with a brief analysis of
the evolution of expressions of motion in Italian, with a contrastive eye on the first
section of the chapter.

The third and fourth chapters represent the heart of the research. In Chapter three, first
of all, we will illustrate the methodology adopted and, specifically, the questionnaire
proposed to the students. We will first present the sample of students who took part in
our analysis. Then, we will present the structure of the questionnaire and analyse the
reasons and objectives of the five tasks assigned. Each task aims to examine a specific
aspect of the construction. All tasks in general are related to the syntax of the
complement. Finally, we will present the results of the research.

In the fourth chapter we will focus on the results of the questionnaire carried out to
analyse the errors that Italian-speaking students make in using the Chinese directional
complement. We will discuss the data and analyse the mistakes trying to discuss the
possible causes of them. We will try to outline considerations on teaching the
complement to Italian students. The study will end with some final considerations,
which, however, cannot and will not be conclusive.



CHAPTER 1:

How Languages Encode Motion Events

The main topic of our research is the Chinese Directional Complement, the grammatical
structure through which Chinese speakers describe motion events. We chose this
complement because it causes many difficulties for Chinese L2 learners. More
specifically, our aim is to understand how difficult this complement is for Italian students
to acquire, and we also want to understand the causes of this problem. The directional
complement is directly related to motion events situations, in which an entity moves in
space from one point to another. Motion events constitute a particularly fertile field of
investigation to analyse the characteristic ways in which languages lexicalise concepts,
in other words, how they 'pack' semantic material into words. This way of encoding
reality by a language determines its lexical typology (Lehrer, 1992). The studies of
Leonard Talmy (1985, 1991, 2000a, 2000b, 2012) are the most influential contribution
to this field of study. We will first present Leonard Talmy's theory of the classification of
languages into verb-framed languages and satellite-framed languages. Then, with the
help of similar studies, we will show how this theory is fundamental to a better
understanding of the Chinese Directional Complement. Studies on the lexical typology
of languages will also help us explain the structure of the complement and understand
the differences in the expression of motion events between Chinese and Italian.

The several studies on the ways of expressing motion events have shown how languages
differ significantly from each other in their focus on the manner and the path in a motion
event. Speakers of different languages encode the connection between space and
language differently. From a cognitive linguistic framework, we can say the
conceptualization of motion events is bounded to the specific cognitive features formed
in the speakers’” mind through the use of their mother tongues. Linguistic coding
strategies of motion events are a relevant area of investigation in the field of typology
of languages as well as in the field of first and second language acquisition.

All languages seem to express some basic cognitive constraints of experience on spatial
constructions, but at the same time allow speakers to choose among different
components of spatial references and often among different linguistic encoding
strategies (lacobini, 2012). It is important to realise that the way one's language
interprets reality is not the only one. it is equally interesting to know that even within
the same language there can be different strategies for encoding reality (as we will see
with the lexicalisation of motion events in Italian). This is the first step to opening oneself
up to language learning in an optimal way and to start looking at the world not only
through one's eyes, but also with languages. In this way, we hope that it will also be
easier to understand the way of thinking of cultures other than our own, because
language is the mirror of culture, opening up to it means opening up to the world.



1. Verb Framed and Satellite Framed Languages

As mentioned before, the way in which semantic components are encoded, which is
intertwined with the syntax of the sentence, is not the same for all languages. Different
languages encode reality differently and motion events are a clear case study
embodying this peculiarity of languages. Indeed, according to Talmy, “in the case of the
Motion situation in particular, it was found that different languages characteristically
employ different meaning-form mappings and can be placed into a typological
classification on this basis” (Talmy, 2000b:11). This difference between languages
underlies the classification proposed by Talmy (1985, 1990, 2000) that includes verb-
framed languages (hereafter V-languages) and satellite-framed languages (hereafter S-
languages). Talmy places the focus of his research on a particular semantic element,
concentrating on the Path component. Indeed, the V-languages includes those
languages that lexicalize Path directly into the main verb and give information about the
Manner of motion with constituents external to the verb, such as adverbs. On the other
hand, languages belonging to the S-languages group encode Path using satellites, which
can be an affix or a word, while Manner is lexicalised onto the main verb (that would be
a manner verb). The importance of the Path lies in its nature as a 'linking' element, since
within a motion event it defines the type of relationship between Figure and Ground. In
addition to Talmy, Slobin (1994, 2004, 2006) also analysed the characteristics of these
groups, stating that “V-languages tend to use path verbs with subordinate manner
expressions and S-languages tend to use manner verbs with associated path forms”!
(Slobin, 2004:11). To better clarify the characteristics of these language groups, let us
take two examples: English and Spanish are traditionally considered prototypical
representatives of the satellite-framed (2) and verb-framed (1) linguistic types?.

(1) La botella sal-io flot-ando de  la cueva. (Talmy, 2000b:224)
the bottle exit- PST.PTCP-SG.M float-GER from the cave

‘The bottle floated out the cave.’

(2) The napkin blew off the table. (Talmy, 1985:63)

L1t should be specified that regard to the domain of motion, some verbs conflate path and manner: An
example of such a verb in the frog story is Turkish tirmanmak ‘climb’. Unlike English climb, which is neutral
with regard to path (one can “climb down from a tree” or “climb out on a branch,” for example), the
Turkish verb is used only for upward motion in a grasping manner (Slobin, 2004).

2 Languages of the Germanic group are considered S-languages, whereas those of the Romance group are
considered V-languages.



As we can see, Spanish needs a gerundive form (flotando) to express what English does
with the main verb (floated). Salio (‘exited’) is a path verb, and its meaning corresponds
to that of the English satellite out. Once again, we can see in the example (2) that English
uses a manner verb (to blow) as main verb.

Regarding the domain of manner, S-languages show relatively greater focus on manner,
not only in quantitative but also in qualitative terms. Analysing the ways of describing
the images contained in the well-known storybook “Frog, where are you” (Mayer, 1969),
Slobin (2004) clarified that manner verbs are not used in the descriptions of V-language
speakers: “It appears that V-languages only license the use of a manner verb as a main
verb in a path expression if no boundary-crossing is predicated” (Slobin, 2004:7). What
we have mentioned is the concept of “boundary-crossing constraint”, so called by Slobin
and Hoiting (1994) referring to the role of telicity in V-languages description of motion
events. This notion refers to when a movement involves crossing a conceptual boundary.
“When the Path involves crossing a boundary, Manner verbs tend not to be used in V-
framed languages. If no boundary-crossing takes place, the use of a Manner verb as the
main verb in a Path expression is allowed” (Alonso, 2013:741). In the following examples,
we can see the difference between a no boundary-crossing event (3) and a boundary-
crossing event (4):

(3) El nifio corr-io hasta la casa.
the boy run- PST.PTCP-SG.M to the house

‘The boy ran up to the house.’

House
Boy
(4) El nifio entr-6 enla casa corr-iendo.
the boy enter-PST.PTCP-SG.M in the house run-GER
‘The boy ran into the house.’
House

O

Boy

In (3) Spanish (V-language) allows the use of a manner verb (corrid), because in going
from point A to point B, no border is crossed along the path. In this case, the path of
motion is described by a preposition (hasta) that does not have to describe any entry or
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exit movement, which as we can see from the example (4) are verbs indicating the
crossing of a boundary. Indeed, in that case, Spanish needs a path verb such as entré
(‘entered’), and the manner of how the subject enters in the house is again described by
a gerundive form (corriendo).

The most salient feature of V-languages is the preference to mark a change of state with
a verb, rather than with some other devices. As far as motion events are concerned,
changes of state are boundary-crossing events (entering, leaving, crossing). In order to
add manner to such events, some kind of subordinate construction is required. However,
manner verbs are also used when the manner of action needs to be emphasised,
perhaps because it is unnatural or strange to occur, as we can see in the following Italian
(V-language) sentence:

(5) 1l cliente e entra-t-o nel negozio cammina-ndo.
the costumer be.PRS.3S enter-PST.PTCP-SG.M into shop walk-GER

‘The costumer walked into the shop.’

While entrato (‘entered’) is the main verb, camminando (‘walking’) is a gerundive that
denotes the manner of action. This is a peculiar sentence for an Italian who would only
use the verb entrare (‘enter’) since the action of walking is an obvious action, that is
normally left unexpressed. In this case, the speaker emphasizes the manner because,
for example, the person he sees entering is one who recently broke his leg and has not
walked since the accident. After a long time, s/he sees him walking and is surprised by
this. In English it seems clear to us that we do not need this particular situation to allow
us to use the verb to walk in; as a S-framed language, English encodes the manner into
the main verb (to walk) and the path in the satellite (in). We will explore this aspect in
more details in the following paragraphs and clarify the peculiarity of some English verbs
that have characteristics similar to V-languages path verbs, such as to enter.

Going on, let us understand more specifically what a satellite is. A satellite can be an
affix or a free word, and according to Talmy (1985) satellites do not constitute a
grammatical category in their own right, but they should be analysed more as a new
type of grammatical relation.

It is the grammatical category of any constituent other than a noun-phrase or
prepositional-phrase complement that is in a sister relation to the verb root. It
relates to the verb root as a dependent to a head. The satellite, which can be either
a bound affix or a free word, is thus intended to encompass all of the following
grammatical forms, which traditionally have been largely treated independently of
each other: English verb particles, German separable and inseparable verb prefixes,
Latin or Russian verb prefixes, Chinese verb complements, Lahu nonhead “versatile

11



verbs” (see Matisoff 1973), Caddo incorporated nouns, and Atsugewi polysynthetic
affixes around the verb root (Talmy 2000b: 102).

We can therefore understand that satellites are used in both V-languages and S-
languages, the difference between the two is the use made of them. Languages can map
the core schema of an event into the verb, thus being able to be defined as verb-framed
having a framing verb, or onto the satellite, thus defined satellite-framed having a
framing satellite. S-framed languages map the supporting event into the main verb,
while V-framed languages map it onto a satellite or into an adjunct. It is clear now that
the importance of the type of relationship that satellites have with the verb is marked
by the position of the core schema (in the verb or satellite position) in the syntactic
structure of a macro-event. We will see in the following sections what is meant by core
schema and supporting event, for now it is enough for us to know that the core schema
is “what weighs most” within the description of a motion event, this is the reason why
the element of the sentence on which it is lexicalised is undoubtedly a crucial element
in the process of encoding reality.

1.1 Slobin's revised theory

Slobin's theory, which modifies Talmy's by adding a language category, is based on the
analysis of Chinese, more precisely of the directional complement. We will analyse the
Chinese directional complement later, but let us take a simple example to understand
Slobin's hypothesis:

(6) iy HiIK.

Ta pdo-le-chu-lai
He run-PFV-out-hither

‘He ran out.’

While pdo (‘to run’) is the main verb, by which the Chinese encodes the manner, chu
and lai® are both satellites, each of the three verbs can stand alone in a clause and the
Chinese does not give us any kind of clue as to the different function of these words in
the sentence. According to Slobin in the category of serial-verb languages it is not always
evident which verb in a series, if any, is the main verb (Slobin, 2006). The point of his
theory is in fact the inability, according to Slobin, to understand whether one of the
elements of these compounds (such as the Chinese directional complement) is the main

3 In the neutral tone when it functions as a directional complement.
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verb and therefore, according to the researcher, the elements in the structure all have
the same “weight”. So, what he states is the impossibility of defining satellite an element
that is a verb in itself. For this reason, he proposed to add another class to Talmy's

bipartite language division:

Table 1: Slobin's language classification

Language type Preferred means of Typical construction Examples
expression type

Verb-framed path expressed by verbpath + subordinate Romance, Semitic,
finite verb, with verbmanner Turkic, Basque,
subordinate manner Japanese, Korean
expression

Satellite- path expressed by verbmanner + Germanic, Slavic,

framed non-verb  element satellitepatH Finno-Ugric
associated with verb

Equipollently- | path and manner serial verb: verbmanner  Niger-Congo,

framed expressed by + verbpatH HmongMien, Sino-
equivalent Tibetan, Tai-Kadai,

(Slobin, 2006:64)

grammatical form

bipartite verb:
[manner + path]vers

generic verb:
coverbmanner +
coverbpatH +
verbgeneric

Mon-Khmer,
Austronesian
Algonquian,
Athabaskan,
Hokan, Klamath-
Takelman
Jaminjungan

Slobin has showed that examining manner of movement is probably more useful for
classifying languages along a line of manner salience than assigning them to one or
another of Talmy's typological categories (Peyraube, 2006). Equipollently-framed
languages category includes serial-verb languages, such-as Chinese 4, in which

4 0On the other hand, Talmy argues that Chinese “is a strongly satellite-framed language, regularly using
its satellites to specify Path, aspect, state change, some action correlation, and much realization” (Talmy
2000b: 272)
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‘equipollent’ elements express both Manner and Path; so as far as the Chinese language
is concerned, directionals are verbal and not particle elements, and the co-event® verb
and the directional verb have equivalent morphosyntactic weight (Lamarre, 2007). The
problem raised by Slobin (2004, 2006) is important to understand how the results of
language classification depend primarily on the researcher's point of view; thus, the
contribution made is crucial to ensure that no element of a language is overlooked.

The object of our research is Chinese, and although we recognize the importance of
Slobin's review, we agree with Talmy's dichotomy and the classification of Chinese as a
satellite-framed language. In fact, according to Lamarre's research (2007) we can see
that Chinese directionals originate from the grammaticalization of path verbs and they
form a different category. Through phonetic®, morphologic, syntactic, and semantic
evidence Lamarre points out a decategorialization of path verbs when they follow
manner or cause verbs. Using the word ‘decategorialization’, Lamarre (2007:13) means
“they lose much of their ‘verbiness’, and of their autonomy”, and so “they are thus
entitled to hold the status of ‘satellite’ that Talmy gave them in 1985: they do behave
like English verb particles, and in spite of their verbal features, when they appear in a
VD construction””. We know well that words in Chinese take on a specific grammatical
function based on their position in the sentence and the verb elements that Slobin calls
“equipollent”, lose their verbal function, are placed after the main verb (co-event verb)
and inserted into the directional complement slots (we will explain these elements in
the following sections). Indeed, Fong (2016) argued that in the motion-directional
construction only the first verb is the main verb, while the others are complements. As
a result, in this view the three components of the structure are not “equipollent”, hence
Chinese actually is a S-Language. Fong pointed out that “force” and “significance” (used
by Slobin to clarify the concept of “equipollent verbs”) are vague concepts and difficult
to measure. Therefore, he believes that there is a subordination relationship between
the constituents of the complement, this idea is clarified in the conclusions of the study:

We have examined the motion-directional construction in terms of a
Constructional-cognitive approach, arguing that the motion verb is a catenative
verb and that the entire motion-directional construction involves subordination
within it. Furthermore, we have suggested that in Chinese a complex event requires
a complex verb and observed that the satellite provides the temporal and aspectual
meaning (Fong, 2016: 257).

5>1n Talmy (2000a) the supporting event (Talmy 1991) is called co-event as we can see in the following
citation: “a ‘macro-event’, that consists of a ‘framing event’ and a ‘Co-event’, as well as the relation that
the latter bears to the former” (Talmy, 2000a:400). We will explain the macro-event maintaining the
expression "supporting event" because it seemed to us more suitable in that context, to evidence function
of "completion" that this type of event has.

6 See footnote number 3.

7 A VD construction is a [Co-event verb + Path verb] structure, typical of the Chinese directional

complements.
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Finally, in Talmy (2012), the author lists some features that can make us consider a verb
as the main one. To underline this point there are some general but specific features of
main verbs that lead to the finding that equipollent framing appears to be a much rarer
phenomenon than previously claimed. The expanded set of criteria for main verb status
used to solve the major problem claimed, which is “that the cited languages did not
clearly or uniquely assign either main verb status or satellite status to the constituent
expressing Path” (Talmy, 2012:136), is composed of these factors (Talmy, 2012:139):

1. Morphology: it can be inflected for tense, aspect, mood, negation, person,
gender, number, etc.

2. Syntax: it functions as a head with other constituent: particles for place, time,
negation etc; adverbs; subject or object nominal.

3. Cooccurrence patterns: it must appear in the sentence across most of the
patterns the sentence may exhibit.

4. Class size: it is open-class or has more morpheme members.

5. Phonology: its morpheme members have a greater average phonological
length. Its morpheme members vary over a greater range of phonological
length. Its morpheme members include phonemes ranging over a greater
portion of the phonemic inventory of the language.

6. Semantics: the meanings of its member morphemes tend to have more
substantive content, greater specificity. The meanings of its member
morphemes range over a greater variety of concepts. It seems to contribute
the criterial component of “actuation” to the proposition that the whole
sentence represents.

If we apply these concepts to the Chinese directional complement, we find that the first
verb of the compound does in fact seem to embody all these characteristics. Notice the
following sentence:

(7) A _E1E 5 L RS TR FHL.  (Constructed example)
Ta pdo-shang susheé qu yinwei ta wang-le ta de shouji
He run-up  dormitory thither because he forget-PFV he MOD mobile phone

‘He ran up to the dormitory because he had forgotten his mobile phone.’

15



Pdo is the first verb of the directional construction pdo-shang-qu. Looking at the features
listed above, it is the only verb of the three that can be modified with a negation (8) or
with an adverb (9).

(8) Bt =id 7 FHL, Mt A HinfE & % . (Constructed example)
Jishi  ta wangji-le  shouji, ta yé méiydu pdo-hui sushé qu
Even if he forget-PFV mobile phone, he still did not run-back dormitory thither

‘Even if he forgot his mobile phone, he didn't run back to the dormitory.’

(9) A2 12 H b1 A L RUOAIE R 18- (Constructed example)
Ta man man pdo-shang stshé qu yinwéi  daolu shi shi de.
He slowly  run-up  dormitory thither because streetis wet MOD

‘He ran slowly up to the dormitory because the road was wet.’

Moreover, it can be replaced by any verb, it is part of an open class, contrary to the two
that follow it which are part of closed classes, as we will see in the next chapter.
Considering the characteristics outlined by Talmy that can be associated with the
directional complement®, we can agree with the researcher in being able to understand
which is the main verb in a construct like this.

2. The Nature of the Macro-Event

To achieve a more accurate comprehension of the structure of motion events, we must
introduce the concept of macro-events. This concept was defined by Talmy in his studies
that led him to the linguistic classification we have already discussed. The well-known
linguist (Talmy, 1985) addressing the systematic relations in language between meaning
and surface expression, defined this relationship not always as pairing each meaning
uniquely with one surface expression: actually, a set of semantic elements can be
expressed by a single surface element, or a single semantic element by a combination
of surface elements. In his study on lexicalization, Talmy included the case where a
morpheme is tied to a set of meaning components that build the morpheme’s meaning.
It is necessary to understand this type of relationship if we want to understand Talmy’s
dichotomy of V-languages and S-languages. Furthermore, a fundamental question for
the classification of languages proposed by Talmy is the concept of macro-event.

8 Some of these characteristics cannot be associated with Chinese verbs such as changes in number, time,
and gender, this is because Chinese is an isolating language.
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According to Talmy (1991:481) “an event can vary over a range of structural complexity”,
that means that we can distinguish different types of events based on inner complexity,
such as simplex event, complex event, and coordinate event. A simplex event is an event
can be expressed as a single clause and cannot be further subdivided; a complex event
instead can be divided into a main event and a subordinate event; lastly, a coordinate
event is composed of two events and can be expressed by two sentences and a
coordinating conjunction.

Continuing with his analysis, Talmy argues that a macro-event is a conceptual
“conflation” of a complex event. With the term “conflation”, Talmy refers to the process
of reconceptualization of a complex event represented by a multiclause syntactic
structure into a simplex one represented by a single clause. Then, he “analyzes five types
of macro-events expressed in such structurally simpler forms and based on which he
proposes his two-way typology” (Li, 2018:587). The five types of macro-events are:

a. Motion event: the ball rolled in.

b. Event of temporal contouring: they talked on.
c. Event of state change: the candle blew out.

d. Event of action correlating: she sang along.

e. Event of realization: the police hunted the fugitive down. (Talmy, 2000b:214)

Thus, when we encode a macro-event as a conceptual conflation of complex event, we
cognitively divide the whole event in a main event and a supporting event (the
subordinate event). They are both simplex events, linked by an S-relation (supportive
relation) (Talmy, 1991). The main event is considered as the framing event because it
delineates the domain schematization, one of the five we mentioned earlier. “Thus, the
framing event provides for the whole macro-event the overarching conceptual
framework or reference frame within which the other included activities are conceived
of as taking place” (Talmy 1991:483). In addition to the main event there is the
supporting event, that completes the main event by providing motivations, causes and
elaborates the event by expanding it. The general relationship that the supporting event
brings to the framing events is called S-relation (supportive relation). This relationship is
specified as one of a number of specific relationships that include Cause and Manner
(for motion events) among the most common ones.

In order to continue to highlight the key elements of Talmy’s research, we need to list
the four structural elements of the main event:

1. Figural entity.
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2. Ground elements.
3. Activating Process.

4. Relating Function, which places the figural entity in association with the
ground elements.

The main event® structure is crucially outlined by the core schema. What constitutes the
schematic core of a framing event is the relating function alone or the relating function
and the ground elements. To link these conceptual elements with practical application,
we apply them in the description of motion events, that will be our research object. A
motion event is a domain-schematizing event, and it is composed of a set of internal
semantic components, that correspond to the four structural elements of the main
event:

- Motion: the displacement per se among all the other components;

- Path: the course followed, or the site occupied by the Figure object with respect to the
Ground object;

- Figure: the moving or movable entity, a physical object;

- Ground: the reference object, which is the location.

In addition, there are two external components: Manner of the movement and Cause,
for which the displacement of the Figure occurs (Talmy, 1985, 1991, 2000). We can place
the elements in the following combinations:

1. Figural entity - Figure
2. Ground elements - Ground
3. Activating Process - Motion

4. Relating Function — Path

We will further elaborate on the components of Motion events in the following section.

® Which can be defined as a framing event because of its role of providing the overall conceptual
framework for the whole macro event.
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2.1 Motion Events as an Expression Of Verb Framed and Satellite Framed
Typology

As we have previously mentioned, one of the domain-schematizing events (that would
be the main event or framing event.) of a macro-event is the motion event. The core
schema of a motion event is the Path (or the combination of Path and Ground) and if we
defined S-framed as those languages that map the core-schema onto satellites, then S-
framed languages map the Path of a motion event onto satellites, while the V-framed
languages into the verb of motion. Thus, S-framed languages have what Talmy called
“framing satellite” and a “supporting verb” on which they map the supporting event,
while V-Languages have a “framing verb” and they map the supporting event onto the
satellite or an adjunct, such as a gerundive-type constituent or an adpositional phrase
(Talmy, 1991). However, we must make one thing clear: while in certain languages, such
as English, the core-scheme is generally Path, this is not always the case, as it can also
be the combination of Path and Ground together. Using the terminology for general
constituents of a macro-event, it can be the combination of the Relating Function and
the Ground Elements, as in the following sentence:

(10) He drove her home. (Talmy, 1991:489)

In this case, the concept ‘to the home of entity’ include both elements of Path and
Ground, and it is entirely mapped onto the satellite home.

Describing a motion event, in addition to the core schema of the main event, it should
be also outlined what type of S-relation characterizes the event itself, which is a Manner
or Cause relation. This structure can be summarized through Talmy’s own analysis: “In
my analysis, the general form of such a structure consists of a basic ‘Motion event’ - that
is, an event of motion or location - together with a ‘Co-event’ that relates to it as its
Manner or Cause, all within a larger ‘Motion situation.”” (Talmy 2000a:8). Finally, here
is what the syntactic structure of a macro-event looks like (inspired by Talmy 1991:485):

VERB FRAMED LANGUAGES:

Core schema (the Ground may join with the Path)
l—%\
[object (Figure) Motion Path object (Ground)]wmotion S-relation [Event]supporting

i

Verb Satellite/Adjunct

(e.g., Adverbial subordinate clause or phrase)
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SATELLITE FRAMED LANGUAGES:

Core schema (the Ground may join with the Path)
I—%
[object (Figure) Motion Path object (Ground)]motion S-relation [Event]supporting
Satellite
Verb <«

If we take Italian and Chinese patterns, it is easy to understand these two different

structures:
(11) Poiché ave-v-a appena inizia-to a piovere, papa é
entra-t-o in casa corre-ndo. (Constructed example)

since have-IPFV.PAST-3S just start-PST.PTCP torain, dad be.PRS.3S
enter-PST.PTCP-SG.M into house run-GER

‘Since it had just started raining, dad ran into the house.’

Here the speaker encodes into the main verb “é entrato” (‘came in’) the Path of motion
and so the core schema, while the Manner is expressed through the use of a gerundive
such as “correndo” (‘running’), by which the Italian speaker could express the supporting
event.

(12) HTHIFFEE TN, EEHEEEEZE TR T . (Constructed example)
Youyu gang kaishi xia yd, baba jit pdo-jin wazi  lai-le
Since just start torain,dad just run-enter house hither-PFV

‘Since it had just started raining, dad ran into the house.’

In this sentence the main verb is “pdo” (‘to run’), a manner verb on which the supporting
event is encoded. Chinese needs the satellite “jin” (‘to come in’) to express the Path, and
consequently the core schema. As mentioned before, the last element “/ai”, is also a
satellite, precisely a deictic that communicates that the movement is towards the
speaker.
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3. English — Chinese - Italian Contrastive Analysis

Let us apply these concepts to the languages we mention in this research: English,
Chinese and lItalian. Three different types of languages with their own peculiarities.
English and Italian are both Indo-European languages. English belongs to the Germanic
group, while Italian belongs to the Romance group. On the contrary, Chinese is a Sino-
Tibetan language and belongs to the Sinitic group. However, following Talmy’s
dichotomy, Chinese and English seem to be S-languages, Italian instead is a V-languages,
but each of them has exceptions that we will mention.

3.1 English

English is an S-language, so it uses satellites to encode Path in a motion event and the
main verbs express both the fact of the motion and its manner or cause at the same
time. Here some path satellites in English (Talmy, 2000b:104):

I ranin He ran across It flew up

I ran out He ran along It flew down

| climbed on He ran through | went above
| stepped off He ran past/by | went below

We can analyse the following sentence in this way:

(13) The ball rolled down the slope. (Constructed example)

In this sentence the verb rolled uses the satellite down to express Path, while the
Manner of motion is encoded into the verb, that is the main verb. Speakers of a S-
language, therefore, are inclined to give more information about the object's movement
along its path. English speakers generally choose manner verbs as the main verb and
provide much more manner information without adding any secondary manner
elements because the sentence is already complete.

14,) He ran across the field. (Constructed example)

14;,) He crossed the field running. (Constructed example)
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As we can see, we could change the sentence keeping a correct grammatical structure
in the example 14y, but we would not follow the most natural structure for a native,
through which we encode the direction with a satellite linked to a verb that immediately
gives information about the manner of the movement. English speakers have a wide
range of manner verbs, and the reason is that English, as a S-languages, has a vocabulary
of manner verb definitely bigger than V-languages vocabulary. We can easily list several
English motion verbs whose salience is on the manner: run, walk, roll, bounce, tiptoe,
swagger, strut, jog, saunter, amble, sway, limp etc. Using all the verbs in this list (and all
the others English motion “manner” verbs) a speaker has already provided all the
information about manner and adverbs or gerundive construction that V-languages use
to encode manner are useless. Path is then conflated into satellites.

However, we must stress the fact that English has also several verbs which naturally
include Path, with a totally different semantics than the verbs previously dealt with, such
as: to exit, to enter, to return, to rise etc. “These verbs (and the sentence pattern they
call for) are not the most characteristic of English. In fact, the majority are not original
English forms but rather borrowings from Romance” (Talmy, 1985:72). In fact, if we want
to make a translation match, these verbs (15, 16) have direct equivalents in Italian, while
manner verbs (17, 18) generally need more Italian elements added to be translated:

(15) He entered the building. (Constructed example)

‘Lui entro nell’edificio.”

(16) She returns home. (Constructed example)

‘Lei torna a casa.’

(17) The bottle floated into the sewer. (Constructed example)

‘La bottiglia entro nella fogna galleggiando.’

(18) He tiptoed out of the office. (Constructed example)

‘E uscito dall’ufficio in punta di piedi.’

The reason these Latin-derived verbs are present in English is that, unlike the other
German languages, English was heavily influenced by French and Latin. Indeed, “the
Middle English period (c.1150—c.1500) in which they are borrowed is marked by
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extensive bi- or even trilingualism among the literate population, involving English,
(Anglo-)French, and Latin” (Huber, 2017:3).

3.2 Chinese

Chinese is a S-language and uses its satellites extensively to specify Path, aspect, change
of state and often result. In the second chapter we will discuss in greater detail the
characteristics of the Chinese language from the perspective of motion events; in this
section we will only introduce the main aspects of Chinese as a S-language. We have
stated that we agree with Talmy's theory while being aware of the ambiguity highlighted
by the third category of equipollently-framed languages provided by Slobin’s research.
This ambiguity arises from the lack of inflection in Chinese and thus from the absence of
morphological clues indicating the function of a word in a sentence. Indeed, Chinese is
defined as the “textbook example of an isolating language, with little or no inflectional
morphology” (Arcodia, Basciano, 2021:150). Words have invariable forms and syntactic
relations are marked by the order of the components in the sentence and by the use of
grammatical particles, rather than by affixes and morphological word changes. As an
example, the so-called chain (or serial) verb construction, in which “verbs are often seen
strung together in a series of two or three to form the predicate of a sentence” (Yip &
Rimmington, 2003), are made of “bare” verbs. Unlike English, which has verb forms such
as infinitives, participles or gerunds that morphologically indicate the subordination
relationships of verbs, Chinese only uses verb order to indicate this relationship. We like
to look at the Chinese language as a slots structure, in which according to the position
occupied by a word in the sentence, it takes on a specific grammatical function, different
from what it would have if it were in another collocation. This is the syntactic criteria
for the identification of word classes, and it is based on the distribution of words in the
sentence: “in the absence of morphosyntactic clues, the only criteria which we may
apply to distinguish parts of speech in Chinese are syntactic” (Arcodia, Basciano,
2021:275). To make an example let us take the word 11X/ jihug, it means ‘plan/to plan’
in sentences like:

(19) I AF X & — MAREASERTHR] . (Constructed example)
W0 juédé zhe shi yi-gé shénsishulii de jihua
| think thisis one-CLF thoughtful consideration MOD plan

‘I think it is a well-thought-out plan.’

(20) v+ 7 F3hFT. (Pleco Chinese Dictionary)
Jihua hdo-le zai dongshdou gan
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Map.out done-PFV then start work

‘Map it out before you start.’

What differentiates sentence 19 from 20 is the different grammatical function of the
word jihua. In the first one it is a noun, while in the second one it is a verb, and there
are no formal changes that allow us to grasp this difference. What changes is the
position in the sentence of its constituents and obviously the context. It is useful for us
to consider the grammatical connection that words have with each other in Chinese
sentences. In this way, it seems more intuitive to us to connect to the analysis of the
directional complement in the next chapter. The concept of 'slots' also allows us to
understand how the Chinese directional complement, through which a Chinese speaker
lexicalises an event of motion, is not definable as a compound, rather it would be better
to define it as a subordinate construction (Fong, 2015). The entire structure then defines
a complex event, describing its motion and direction. Furthermore, let us recall that if
we refer to the grammatical concept of compound, it has characteristics such as
inseparability, the prohibition of internal modification or displacement of a part of it
(Fong, 2020), and the Chinese directional complement does not have these
characteristics.

So far speaking of Chinese referring to the category of S-languages, we have only
considered self-initiated motion event. The reason is that most studies on V-languages
and S-languages focus on these types of motion events and overlook caused motion
events. Caused motion events are defined as motion events where the movement of
figure is caused by the action of another agent (Chen, Guo, 2008). However, we will
discuss these in the second chapter since they are also lexicalised by Chinese speakers
through the directional complement.

3.3 Italian

Italian as all Romance languages is a V-language. As mentioned before, English speakers
tend to use much more manner verbs, while Italian speakers are generally inclined to
use path verbs as main verbs in the description of motion event. “The considerable use
of path verbs made by Italian speakers has an inhibiting effect on the overall amount of
manner information they deliver in their expression of motion events” (Cardini,
2012:168). This occurs because the core schema (Path) is conflated with a motion verb.
It follows that Italian, compared to English, has far fewer manner verbs and, more
importantly, employs them less. Italian speakers make an extensive use of path verbs
describing a motion event and these verbs such as salire, scendere, entrare e uscire ("to
go up’, 'to go down’, ‘to go in’, ‘to go out’), directly encode the path of movement and
leave out the indication of the manner. As mentioned before, the manner element is
often expressed using gerundive constructions (entra dentro correndo, ‘he runs in’) or
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with a ‘manner complement’ (lui sale di corsa, ‘he runs up’). The Italian ‘manner
complement’ is similarly to English manner adverbs such as slowly, quickly, carefully etc.
Obviously, English does not use these adverbs to indicate manner since they encode it
into the main verb in a motion event structure. If manner can be extracted from the
context the speaker considers it quite obvious, in this case it is generally not specified
and left unexpressed.

Moreover, we want to highlight what Cardini (2012) argued about the presumably
restricted inventory of prepositions available to V-languages to handle the encoding of
goal-directed motion events.

[...] it appears that the scarce use of manner verbs made by V-language speakers in
changes of location (relative to that made by S-language speakers) may be
ultimately ascribed to limited inventory of directional prepositions in their
languages. This constraint can be overridden when some appropriate locative
preposition is used in conjunction with a manner verb that has a clear directional
meaning. In this case, the otherwise missing element of directionality is provided
by the verb, and the use of a satellite-framing pattern becomes possible.
Furthermore, speakers can also rely on pragmatic clues to feel confident that their
audience will understand their motion sentence as depicting a change of location
and not a motion activity (Cardini, 2012:178).

As revealed by the research data, on the one hand motion events with no change of
location seem to raise fewer grammaticality problems (21), on the other hand motion
events with change of location associated with “appropriate locative preposition” “may
sound ambiguous in that it is not clear whether they are meant to express a change of
location or a motion activity” (22) (Cardini, 2012:198). However, this research confirmed
the existence of grammatical constraints in the Italian language that limit speakers' use
of manner verbs in descriptions of motion events.

(21) 1 due ragazz-in-i cor-sero lungo la riva del fiume.
(Cardini, 2012:197)
the two boy-DIM-PL.M run-PST.PTCP.3PL along the shore of river

‘The two little boys ran along the river shore.’

(22) I gatto sta cammina-ndo fuori dalla stanza. (Cardini, 2012:187)
the catis be-PRS.3S walk-GER out fromroom

‘The cat is walking out of/outside the room.’
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Finally, let's raise another issue about the grammar of the Italian language. What we
want to explore is the concept developed by Simone (1997) of “verbi sintagmatici” or
“verb-particle constructions” (lacobini, Masini 2006). Which type of verb are they?
Firstly, the word “verbi sintagmatici” is a loan word from the English “phrasal verbs” and
they have some feature in common with phrasal verbs: they have a strong cohesion and
coherence and thus cannot be reduced to merely sums of constituents and are placed
in a middle area between morphology and lexicon. Simone (1997:52) gives us an open
list in which we find some verb forms of this type. Here are some of them:

Andare avanti (lit. ‘go - ahead’) Mettere giu (lit. ‘put - down’)
Buttare via (lit. ‘throw - away’) Passare sopra (lit. ‘pass - over’)
Correre incontro (lit. ‘run - towards’) Saltare su (lit. ‘jump - up’)
Entrare dentro (lit. ‘enter - inside’) Venire via (lit. ‘come - away’)
Portare avanti (lit. ‘bring - ahead’) Uscire fuori (lit. ‘go - out’)*?

These verbs, which Simone refers to by the abbreviation “VS”, are mostly motion verbs
and statives. As with English phrasal verbs, VS also have semantics that are not always
compositional: in fact, in some cases, the meaning of the whole is not inferred from that
of its components. VS have a figurative meaning in these cases, similar to what occurs
in some Chinese directional complements that we will see in chapter two:

(23) Non sono riusci-t-o a completare  neanche un compito
e mi sono butta-t-o giu. (Constructed example)

not be-PRS.3SG be able to-PST.PTCP-SG.M to complete-INF even  one task
and PRO.1SG be-PRS.3SG throw- PST.PTCP-SG.M down

‘I couldn't complete a single task and | became demoralised.’

Besides, in his study, Simone believes that VS can be treated as a grammatical class in
their own right, indeed they have some differences with ‘normal’ verbs, such as: VS

10 1talian VS seem to use prepositions to lexicalise different semantic areas: there are cases like 'andare
via' where there is a satellite that seems to lexicalise the path, on the other hand we have cases like
‘buttare via’ where it seems that the satellite expresses the result, and ‘buttare giu’ where the meaning
is figurative. Here we have put examples covering a little bit of all fields to highlight the anomalous
characteristic of Italian language.
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cannot be nominalized, while Italian verbs can be easily nominalized, and the semantic
issues pointed out above. Without going into too much detail, Simone's analysis of these
verbs seems to suggest a considerable resemblance to English phrasal verbs, even in
their use as verbs of motion. All prepositions that as a second element complete the VS
specify in a greater way the direction information already provided by the main verb.
We obviously cannot then associate VS with the framed satellite pattern of English,
because in an S-language there is always a need to have manner encoded into the verb
and path encoded onto the satellite, VS do not have these features. Cardini’s (2012)
research on prepositions, on motion events that include a change of place and motion
events that do not, and Simone’s (1997) and lacobini & Masini’s (2006) research on so-
called “verbi sintagmatici”, help us better understand the verb framed pattern of Italian
motion event structure, despite a few special circumstances that the two experts
studied. These structures turn out to be an anomaly within the Romance group and what
we want to point out here is that there are several lexicalisation strategies in Italian (as
well as in other languages). All these anomalies and characteristics are important to
understand how the native language (which in the case of our research will be Italian)
influences the learning of the second language (Chinese in our case).
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CHAPTER 2:

The Chinese Directional Complement

In this chapter we will introduce the structure of the Chinese Directional Complement,
its diachronic development, and its contemporary use. Taking different grammars
(Abbiati, 1998; Chao, 2011; Li & Thompson,1989; Yip, Rimmington, 2003; Romagnoli,
2016) as references, we will highlight the general characteristics of the complement and
also some more particular features. To conclude, we will provide an overview of how
the Italian language has also gone through a typological shift and become a language
with different characteristics from Latin.

1. The Diachronic Development

Chinese has not always been a satellite-framed language, the way Chinese speakers
encode motion events has changed over time. We can see the development of the
Chinese directional complement in the diachronic analysis conducted by Peyraube (2006,
2009) and Li (1997). As we will see in more detail in the following section, verbs of
motion underwent a gradual process of grammaticalization that led to the development
of the directional complement as used in contemporary Chinese.

1.2 Contemporary Features

In the next paragraph we outline the structure of the Chinese directional complement,
but here we can make a quick introduction to better understand the endpoint of its
historical development. The directional complement might seem to be one of those
structures in Chinese that are called serial verb constructions. As we explained in the
previous chapter, this type of construction is a syntactic phenomenon in which two or
more verbs are joined in a single clause without a marker of coordination or
subordination, typical of languages of the Sino-Tibetan family to which Chinese belongs.
We will see that at its fullest extent it consists of three verbs in a row. Any verb
expressing movement can be used as the first verb in this structure, including the verbs
that Li and Thompson (1989) refer to as those verbs that allow a postverbal locative
phrase: verbs of displacement, verbs of posture, verbs of appearing and verbs of
placement. In contrast, the second and third verbs are verbs belonging to closed classes
and have specific functions that they have acquired over time from their ancient use as
main verbs. So, since we have previously discussed it, we can say that although it might
appear as such, it is not a serial verb construction. It isimportant to remember that verbs
in the second and third position, since they are used within the directional complement,
have totally lost their verbal function, and they have become function words. We will
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look at examples later, for now it is enough for us to have understood how only the first
of the three verbs used within the construct (or two if we are talking about a simple
structure) is the main verb. The Verb + Direction Complement construction expresses a
single sentence and not several sentences as the case of the Old Chinese. “This means
of course that Chinese has not always been a S-language. | would like to show that it has
undergone a typological shift from a V-language to a satellite frame-language”
(Peyraube, 2009:179).

1.3 From Archaic Chinese to the Tang-Song times

Talmy also assumes that Archaic Chinese must have been a V-language, which conflates
path with motion in the main verb, leaving the manner to be conveyed by something
like a gerundial phrase (Li, 1997). In Archaic Chinese (11t - 2" ¢. BC) The “NP (Noun
Phrase)-subject + Verb + Directional Verb” (NP-subject + V + Vd) structure developed. V
and Vd expresses two different actions and are two separate lexical units, as in the
following example:

(24) FLF#aH (HF) (Peyraube, 2009:179)
kongzi qua chad (Xunzi, 3rd c. BC)
Kongzi hurry up go out

‘Kongzi hurried up (and) went out.’

(25) Tt (AF) (Peyraube, 2009:179)
zilo qa ér chi (Xunzi)
Zilu hurryup and go out

‘Zilu hurried up and went out.’

Chuis not a directional verb, but a verb of movement, as we can see we are dealing with
two different actions, indeed we can add a conjunction between the verbs (16).

From the 1t to the 6% c. AD (Late Han to Six Dynasties period) we can observe a change
in the word order: the NP-subject could be put after the Vd in order to emphasize it.
Moreover, another construction developed: V + lai 3K/ qu <+ LP (Locative Phrase) or V
+ LP + lai &/ qu 2. In these structures, we can still distinguish two distinct actions;
indeed, there are examples where a coordinating conjunction can still be inserted
between the two verbs. In the Wei-Jin-Nan-Bei-Chao period (3@ - 6 ! c. AD) the NP
patient-object is placed between the two verbs in the following structure: NP1 + Vt +
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NP2 + lai / qu. The NP patient-object may also be moved before the NP subject-agent as
in (26):

(26) & Ay, WREEE (HMWZ) (Peyraube, 2009:181-182)
shé  zhong cdiwu, zéi  jin chi-qu (bdi yu jing, end of 5th c.)
House within belongings, thief all hold-thither

‘A thief has robbed all (our) belongings in the house.’

In this example qu has totally lost its lexical meaning and has acquired the meaning of
‘to go’ (instead of ‘to leave’). The process of grammaticalization is complete.

“Beginning in the Late Medieval period, the simple directional complement construction
that hesitantly appeared during the Early Medieval period consolidates and becomes
quite widespread” (Peyraube, 2009:183). Thus, /ai and qu are no longer full lexical verbs,
but they constitute the directional complement. The possibility of the main verb to hold
a subject-patient is the proof of the full development of the directional complement:

(27) K &% K CKFEREKALITIC) (Peyraube, 2009:183)
mi song-lai (da tang giufa xuanli xing ji, mid-9 th c.)
rice send-hither

‘Rice has been sent in.’

At this point the transition to an S-language type was basically complete, so much so
that during the Five Dynasties period the complex the structure of the complement also
appeared, then the shift was totally achieved:

(28) JMifEFT H s (FHEEE)  (Peyraube, 2009:184)
shi bian  da-chi-qu (zU tang ji, 10th c.)
master then  hit-out-hither

‘The Master hit (it).’
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2. Chinese Directional Complement

The Chinese Directional Complement (DC) can consist of one or two verbs of motion,
indicating the direction of the action expressed by the main verb: in the first case we
refer to simple directional complements, in the second to complex directional
complements. There are two deictic verbs which, used in the complement, describe the
“the orientation of the motion with respect to the speaker” (Chen, Ai, 2009:154):

qu % (lit. “to go’; ‘thither’)

Idi K (lit. “to come’; ‘hither’)

The former indicates a movement away from the speaker, while the latter expresses
approaching, this because the point of view described by the directional complement is
always the speaker’s view. Verbs describing direction are more numerous, nevertheless
they constitute a closed class:

shang I ‘to go up’ cha i ‘to go out’ gi it ‘to get up’
xia | ‘to go down’ hui 9] ‘to return’ kai 7 ‘to open
jin # “to enter’ gud 1T ‘to pass’

When only one of the verbs listed above is placed after the manner verb, we can refer
to a simple structure, while if we have the combination of the verbs of movement with
one of the two deictics, that is a complex structure. This categorization can be
summarized in the following way:

Simple Directional Complement:

(29) UHE L HE . (fang 7: manner verb, jin i#: DC1) (Constructed example)
fang-jin  béibao If
Put-into  backpack inside

‘Put in the backpack.’
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(30) FATMIKIH 2 T« (chd H : manner verb, gu 2 : DC2) (Constructed example)
women ganggang cha-qu-le
We just go out-thither-PFV

‘We just went out.’

Complex Directional Complement:

(31) KFEuhiie K. (zhan ¥kh: manner verb, gi' #2: DC1, lai >&: DC2) (Constructed
example)

Dajia zhan-qi-lai
Everybody stand-up-hither

‘Everybody stand up.’

(32) b} F%.  (pdo #8: manner verb, xia F:DC1, gqu Z: DC2) (Constructed example)
ta pdo-xia-qu
He run-down-thither

‘He runs down.’

To summarise, taking the grammar of Yip & Rimmington (2003), Chao (2011) and Abbiati
(1998) as references, the possible combinations of DC1 and DC2 in the complex structure
are the following:
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Table 2: The Combination of DCs in the Complex Structure"

ok S kR ok iR EPS (P8
Shanglai | Xialai Jinlai Chulai Guolai Huilai Qilai
tocome | ‘tocome | ‘tocome | ‘tocome | ‘tocome | ‘tocome | ‘torise,
up’ down’ in’ out’ over’ back’ to get up’
k% S eI 2 IS EFS
Shangqu | Xiaqu Jinchu Chuqu Guoqu Huiqu b
‘togoup’ | ‘togo ‘togoin’ | ‘togo ‘to go ‘to go *

down’ out’ over’ back’

We have defined the components of the directional complement as verbs and not as
particles or prepositions. In fact, these verbs taken individually are autonomous verbs:
they can hold a sentence and be its main verb. Postposed to the main verb and placed
within the directional complement structure, however, they lose their verbal function.
This grammatical shift is also indicated by the change that takes place at the
phonological level: the original tone of verbs becomes neutral when they are
“satellitised”. In Chinese, tone neutralisation is an aspect frequently associated with
grammaticalization phenomena such as this (Lamarre, 2007). Let us see the syntactic
difference in the following two sentences of the verb shang _I.:

(33) f 4% T . (Constructed example)
ta shang lou le
He go up floor PFV

‘He went upstairs.’

(34) ¥l I T . (Constructed example)
Ta pdo-shang le
He run-up PFV

‘He ran up.’

In (33) shang is the main verb, means ‘to go up’, and it is linked to the object that follows
it: Iou ‘floor’. In the second example, shang has lost his tone and has become a function

1 Yijp & Rimmington (2003) add the compound JI-3g and J 2% while both Chao (2011) and Abbiati (1998)
do not add these compounds to the list.
12 The form giqu &7 is no longer used. Chao (2011) indicates that this form is still used in some dialects.
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word within the directional complement, an element (satellite) on which the direction
of a bottom-up movement is lexicalised, while pdo is the main verb and describe the
manner of movement (running). The constituents of the complement are embedded in
a rigid and ordered structure. This aspect is fundamental to understand the reason
behind the arrangement of the elements in the directional complement structure. The
main verb (manner verb) "authorises" the subsequent verb indicating direction, which
inturn, in a complex directional complement, "authorises" the verb indicating direction.
An order other than this is wrong. If we use the sentence 34 again, the inversion of the
two verbs (td shang pdo fth_F ) generates an ungrammatical sentence. Therefore, if
the structure of the directional complement has a strict hierarchical order, its
components, once placed in the slots to which they belong, cannot have the same force
and prominence as they have when used individually. In addition, the order of the verbs
is structured along a temporal sequence. The constituents and the events they describe
create a relationship between them, governed by the order of what we have called
'slots', i.e., the position of the words within the structure of the complement. To be
clearer let us take as an example the verb + complement pdo shang i . The order of
the structure of the directional complement demands that shang occupies the place
after pdo and only there can it be inserted (it never goes before), this also for a practical
temporal issue: the action of ‘going up’ cannot take place without the action of running
having taken place first'3. To sum up, after the main verb (a manner verb) there can be
a verb indicating path, one indicating the deictic motion or both and this order cannot
be changed for the reasons we have seen above.

2.1 The Structure of Chinese Directional Complement: The Influence of NP

We can work out the classification of simple and complex directional complements
following these criteria: “The syntactic complexity of DCs is reflected in two dimensions
of variation: that of number of constituents and associated word order and that of DC
type” (Wu, 2011:421). In the present study, we use the same classification of Wu (2011)
and Romagnoli & Luzi (2012), which includes the addition of the nominal phrase (NP)
indicating either the direct object or place.

Table 3: The Six Types of DC Constructions

13 Unless we want to point out that someone first started climbing and then started running, but in that
case the syntax would change considerably, and two sentences would be created.
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Type Example
1 | Simple DC fh &R T, "

TG zou dao le

He walkto PFV

‘He arrived.’

2 | Complex DC fEHER T .

Ta zou-jin-lai-le

He walk-into-hither-PFV

‘He walked in.

3 | Simple DC with Object NP fl g T kKR T

ta ban-chu le yrzhangda zhudzi

He move-out PFV one-CLF large table
‘He moved out a large table.’

4 | Simple DC with Place NP flE Rl1E &5 T

ta zou-hui  susheé le

He walk-back dormitory PFV

‘He walked back to the dormitory.’

5 | Complex DC with Object NP fih g HH— 5Kk RETFR T

ta ban-chu yizhang da zhudzilai le

He move-out one-CLF large table hither
PFV

‘He moved out a large table.’

/
fib g R T — RO T
ta ban-chu -lai-le yizhang da zhuozi

He move-out-hither-PFV one CLF large

table

‘He moved out a large table.’

14 Wu (2011) includes dao F| among the directionals. We did not include it because we referred to other
grammars, whereas for the table we referred to his study and that of Romagnoli & Luzi (2012). Dao is
generally considered a resultative, indicating the outcome of an action. Yip & Rimmington (2003) also
define it as an “indicator of destination”.

35



6 | Complex DC with Place Np fihERTE KT .
ta zOou-hui  susheé lai le
He walk-back dormitory hither PFV

‘He walked back to the dormitory.’

In the above table the complements are not only divided according to simple or complex
structure, but also according to the presence or absence of the nominal phrase (NP),
indicating either an object or a place. The type of NP affects word order, particularly if it
denotes Place, since in this case the NP must be placed before the deictic DC, otherwise
the NP may be placed in a more flexible way: after or before the deictic DC. In a complex
structure, such as type 5 of the table 3, the Object NP can even be placed between the
Verb and DC1, but also at the end of the sentence, after DC1 and the deictic DC. Wu
(2011) also specifies other classification criteria with some restrictions on the use of the
complement:

The other classificatory criterion is whether there is only one DC (simple) or two
DCs (complex) in the utterance. This is mostly a matter of choice, but with certain
restrictions. The first restriction is that when a DC is complex, the second DC is
always the hither/thither path denoting the figure’s deictic path or movement from
the perspective of the speaker: lai “moving toward the speaker” or qu “moving
away from the speaker.” The second restriction is that, although using a simple or
complex DC type is mostly a matter of choice, there are occasions when it becomes
a matter of grammaticality. Specifically, when the DC utterance is plain (i.e.,
without an Object or Place NP), it becomes necessary to encode the deictic path
through the second DC for the utterance to be grammatical. (Wu, 2011:422)

In that way, when there is no NP, the omission of lai or qu would produce a non-target-
like form (Wu, 2014). This is the reason why Slobin (2004) through the observation of
the frequent use of deictic paths in Chinese, pointed out that deictic seems to be more
strongly connected to the path perceptions of Chinese speakers. Of course, it should be
borne in mind that speakers of S-languages, such as Chinese, tend to explicate the
manner of movement more frequently than speakers of V-languages. Indeed, we can
assume that the importance of deictics seems to be related to the absence of the NP
(Object or Place), but the focus of motion remains on the manner always encoded into
the main verb.

As we have seen, the elements we can find in Chinese directional complement are many
and they complicate its syntax, which is what poses the most difficulties for L2 learners.
In addition to the features we have just highlighted, we must also mention the
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connection with the 3 ba®’ structure. In a sentence where both the Object NP and the

complex directional complement are found, the latter is often combined with the ba
structure to emphasise the influence of the subject on the object. Consequently, the
syntactic complexity of the directional complement is due to two factors: the number of
constituents and the word order. The structure becomes complicated to be ordered
when various elements of the sentence have to fit with the Directional Complement. In
particular, a greater difficulty is encountered when in a Complex Directional
Complement both type of NP must be inserted objects, i.e., both the Place NP and the
Object NP (which in these cases is anticipated by the particle ba):

(35) FAICE T 5% T . (Constructed example)
wo ba zhuézi ban-chu  fdangjian qu-le
| BAtable move-out room  thither-PFV

‘I moved the table out of the room.’

In this sentence there are zhuozi as Object NP and fdngjian as Place NP. The particle ba
anticipates the object of the verb, so that the order of the complement can be respected
by inserting the locative object between DC1 (chu) and the Deictic DC (qu).

2.1.1 The Structure of Chinese Directional Complement: The Influence of
Aspectual Particle -le |

Concerning word order, the presence of the object within the structure of the directional
complement is not the only element we have to consider. The position of the aspectual
particle -le | also follows specific rules. When the verb has no object then the particle
either follows the main verb (36) or the entire structure (37):

(36) VRIS,  FRAT 7K. (Constructed example)
Ni de shi, wo dai-le-lai
You MOD book, | bring-PFV-hither

‘Your book, | brought it.’

15 Through this particle it is shown how the agent acts on the patient and how the action performed has
real repercussions on it. In this case the active meaning of a sentence is emphasised more strongly. The
verb indicates an actual transfer of action from the agent to the patient and it is usually followed by
another element, in our case it is followed by the directional complement.
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(37) IR, FHK T . (Constructed example)
Ni de shi, wo dai-lai-le
You MOD book, |  bring-hither-PFV

‘Your book, | brought it.’

If there is an object in the sentence, as we saw in the previous section, there are two
alternatives: either it is a direct object (Object NP) or it is a locative object (Place NP). In
the case where a direct object is involved, we have two patterns (Teng, 2011) that we
can follow to locate the particle le: after the main verb (38) or after the last verb of the
complement (39). So, -le precedes the object in both cases:

(38) fhmt A FE T —MKK. (Teng, 2011:121)
ta jiu géi wo nd-le yi  béi shui lai
He immediately to me take-PFV one CLF water hither

‘He immediately brought me a glass of water.’

(39) AR ERK T —H /K. (Teng, 2011:121)
ta jio géi wo nd-lai-le yi  béi shul.
He immediately to me take-hither-PFV one CLF water

‘He immediately brought me a glass of water.’

In the other case, if there is a locative object in the sentence, the particle /e follows the
last verb of the construction, thus either after DC1 (40) or after the deictic DC (41).

(40) FAIFE T 2] T EAIE . (Constructed example)
wo bd xin  zhudzi dai-dao-le  fangjian If
| BAnew table bring-to-PFVroom inside

‘I brought the new table into the room.’

(41) fth At A B R EBIJE L2 T2 (Constructed example)
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ta shénmeshihou féi dao béijing qu le
he when fly to Beijing thither PFV

‘When did he fly to Beijing?’

2.2 The Chinese Directional Complement: The Abstract Meaning

As we have explained so far, the function of the Chinese Directional Complement is to
describe the direction of an event of motion expressed by the main verb. In all other
contexts where the complement does not fulfil its basic function, it can be understood
by referring to an extension of its meaning. Indeed, Chinese Directional Complements
can also be employed figuratively, expressing concepts that cannot be deduced from the
semantic juxtaposition of its constituents. We start from the concept that languages are
the instrument through which human beings encode reality, a kind of bridge between
the external world and the internal world. In this context metaphor is a fundamental
tool of our cognition that we need to make sense of the reality around us. Hence, the
figurative and metaphorical use of language allows us to make sense of the reality in
which we live, so metaphors are a fundamental tool of our cognition that we use much
more than we realise. As Mannoni argues: “Our abstract thinking is metaphorical in
nature. We cannot but resort to metaphors whenever we talk about abstract concepts,
such as emotions, morality, and, notably, legal concepts” (Mannoni, 2021:1376). The
conception we have of the world is determined by structures linked to the subjectivity
of our perception, this explains the necessity and facility of human beings to use
figurative language. This premise allows us to understand how the meaning is internally
complex, subjective, and open-ended. The use we find in the Chinese directional
complement refers precisely to this notion: a linguistic form can be used to refer to one
or more concepts belonging to different conceptual spheres. The connection between
the different conceptual spheres is perceived by the speaker and the non-arbitrariness
of these connections can be seen in the existence of similar extensions of meaning that
appear independently in different languages (Lichtenberk, 1991). Indeed, as has been
demonstrated, the “extensions of motion/directional Chinese verbs are not random but
cognitively motivated through human conceptualization” (Yin, 2011:125). In verbs of
movement, and thus in the use of the Chinese Directional Complement, extensions from
the spatial to the temporal domain and from the concrete to the abstract domain have
been found. Movement in the real world is a basic human concept and an organising
scheme for a number of more abstract expressions (Yin, 2011).

In this context, the figurative use of the Chinese Directional Complement, specifies
details of the action or state described by the main verb or the details of the outcome.
We will not go into details touching even more concepts of Cognitive Linguistics because
the subject of our research does not include figurative uses, however it is important to
emphasise this peculiarity in order to recognise it and distinguish it from the literal use
of the complement. To give even a minimum of clarity to the concepts already expressed,

39



we add a table in which we have combined various contents taken from Yip &
Rimmington (2003), Teng (2011) and Romagnoli & Wang (2016)'® grammar books,
which indicates many figurative uses of various directional complements:

Table 4: Types of DC Figurative Use

Complement Meaning Example
- Beginning and - W TARE TS, ARAT]
continuation of the action kT,
or state (inchoative aspect)
- JAERER T, XA
- The outcome of the NHERTR IR 2
action or state A
b S
o - T M i FH 2 SRR
- Limitation to a sphere 55 fei
defined by the directing °
verb
I ISR AR K
- Regaining memory ﬂz@k‘i&u@,ﬁ#%
- Detachment - WIRARIIE T, TR
T it e
- Continuation (from the - RIAEALE T EHAE S
present) N3,
L RAFF—HZ R
- Disappearing from view #+£,
- Continuation (from the - wESR AR
past) & TR
S - KRR ok
- Successful outcome T

16 We chose these three grammars because together they included the most frequently used abstract
meanings also indicated in the other grammars listed in the bibliography at the end of the paper. Generally
speaking, we can say that each grammar adds or subtracts some figurative usage compared to other works.
For Example, taking as reference An Explanation of Directional Complements in Chinese by Liu Yuehua
(1998), we can see how the author adds to the figurative uses of gilai that of introducing the perspective
of the interlocutor, in compounds such as kdngilai F#23 and xianggqilai 28 F3E.
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- Settling down or coming - KNSR TR
to a halt T,
- Beginning -z b7 IREK Lk
L - Successful outcome -NEXEETETS
- Capacity - A i) A [ |
xR KT
- Increase - XA AR N
t* F
- Appearance - At P LA H R
T
- Coming into view - A A 1A B S
Hk BHERCR
N - AT BARE R
- Recognition T
- Return to an earlier state - b W R A R o
TR - Regaining consciousness - RN B G R T L
Ko
- Losing consciousness - AN IR B A B
JURS Ttk

The metaphorical use of language is not based on arbitrary choices, this is why it is
possible to group and analyse the different extensions of meanings of directional
compounds. Metaphors have a starting point and an end point, i.e.,, through a
connection they unify two different semantic spheres. A concept that Mannoni (2021:
1377, 1378) clarifies clearly in this extract:

The Ancient Greek term for metaphor, metaphora (petadopd), comes from the
word metaphéro (netadépw), meaning ‘I carry’. Indeed, in metaphors there is one
source domain (SD) which is mapped (i.e., carried, so to say) onto a target domain
(TD). The SD is physical, concrete, and bodily related, while the TD is abstract and

less physical and less bodily experienced.
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We have analysed the figurative use of the Chinese directional complement; in the
next section we will continue by highlighting another particular use of a few
directional elements.

2.3 The Chinese Directional Complement: Special Uses in Potential
Structures

Some directional verbs have special implications because they can be included in the
structure of the potential complement. They obviously have nothing to do with their
directional connotation, neither concrete nor abstract. These words are just words
commonly used as potential complements (Teng, 2011). To avoid misunderstandings, in
this small section we will list them with the aim of highlighting their potential use and
differentiating it from the directional use we have already discussed. These words are
the following!’:

I xia: signals the capacity to contain what is indicated. For example, whether a room
can accommodate a certain number of persons or with the verbs of eating or drinking,
if the stomach can still hold food or drink. It is a capacity indicator:

(42) TREEATIAMTT K, 1543 FS-E 174 . (Abbiati, 1998:322)
Liigudn gidnbian difang da, ting-dé-xia lit-qi-shi liang qiche
Hotel in front of place plenty, park-POT-capability six-seven-ten CLF cars

‘There is plenty of space in front of the hotel to park sixty/seventy cars.’

2 gl indicates the financial capacity to support something:

(43) FEAMER R L EHFRES? (Teng, 2011:145)
Zdanmen zhu-dé-qi wl xing ji  de fandian ma?
We stay-POT-financial capacity five star level MOD hotel Q7

‘Can we afford a five-star hotel?’

7 We have only included words that could be confused with the directional complement. Other words
that have special implications in this context are lido | (specifies the feasibility of an action) and dong %)
(indicates the physical possibility of performing an action).
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H kai: specifies the capacity of a flat area:

(44) Xk EF TN ATRLALIS I F . (Abbiati, 1998:323)
Zhe zhang zhuozi shige rén nd'er zuo-dé-kai ya
This CLF  table ten CLF people where sit-POT-capacity PRT

‘How can ten people sit at this table.’

id K gudlai: indicates the possibility of completing the action carefully and accurately:

(45) AKZ, HARAABBIALK. (Abbiati, 1998:323)
rén  tai duo, wo kdngpa zhaogu-bu-guoldi
people too many, | be afraid of look after-IMPOT-possibility

‘l am afraid that there are too many people for me to look after.’

3. The evolution of expression of motion in Italian

Referring to the diachronic analysis we provided in the previous section, like Chinese,
Italian has also undergone a shift in language type. In fact, “Latin is traditionally
described as a Satellite-Framed language, in which Path is typically expressed by a
preverb and / or a prepositional phrase, while the verb root often expresses manner of
motion” (lacobini, Fragrant, 2011:157). Recently, some relevant directional coding
phenomena in the transition from Late Latin to the early stages of the Romance varieties
have been brought to light: the impoverishment of verbal prefixing, the reinterpretation
of manner verbs into directional verbs, and the progressive loss of the possibility of
distinguishing between stative and directional meanings in prepositional syntagmas
(lacobini, Corona, 2016:87). Moreover, from a diachronic point of view, lacobini (2012)
observed that a large number of Latin prefixed verbs expressing direct motion have not
only been lost over time in the Romance languages, but have also been partially replaced
by lexemes that conflate the Path component in the verb root.

It is now clear that modern Italian is a V-languages, that lexicalise the Path in the verb
root and encode the Manner in adjuncts. However, we have seen how ltalian is an
anomaly within the V-languages category and one reason is the presence of so-called
“verbi sintagmatici”, that involve satellites being added to both Locative and Manner
verbs to specify or reinforce locative information. lacobini & Masini (2006) argue that
“the passage from the Latin SOV to the Italian SVO word also order helped to reanalyse
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the locative relators in post-verbal position (especially when the landmark is not
expressed) as modifiers of the verbal head” (lacobini, Masini, 2006:10):

Latin: ascendere / Italian: andare su

Latin: descendere / Italian: andare git

But the main reason of the development of a manifest locative marking technique (VS)
is the morphosemantic “bleaching” of Latin movement verbs. These Latin verbs were
prefixed and the loss of productivity of verbal prefixation in the domain of spatiality also
contributed to the shift from S-language to V-language constructions. Another reason
for the appearance of VS in Italian may have been the influence of Germanic languages,
especially in the dialects of northern Italy. But from a theoretical point of view, lacobini
and Masini (2006) exclude this option. First of all because one needs to understand how
similar Italian VS actually are with German complex verbs with separable preverbs.
Moreover, “syntactic calques from German are a rare occurrence in Romance languages
and they mainly concern the literary register rather than the colloquial one” (lacobini,
Masini, 2006:11). To mention another reason, a distinction must be made between
structures that arise in the language and whose use becomes systematic over the years,
and specific expressions that are isolated and whose meaning can only be elaborated by
reference to the original language. Lastly, the studies cited above consider that VS
originate in the Italian language and also derive from the transition from Latin to Italian,
considered by the Talmyan taxonomy as a V-language.
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CHAPTER 3:

The Acquisition Of The Chinese Directional Complement By
Italian Learners

In this section, the research carried out on Italian learners of Chinese FL will be
presented. The methodologies adopted, the goals of the research, the instruments and
the sample of students analysed will therefore be illustrated.

1. Research Questions, Participants and Tasks

Before presenting the tasks produced and submitted to the students, let us introduce
the context of the research. First, we had to clarify what the purpose of our research
should be, which elements we wanted to analyse and which we would ignore. To do so,
we have outlined the objectives and aims of our analysis.

1.1 The Aims of The Research and The Object of The Analysis

The aim of the research is to understand the errors that Italian students make when
using the Chinese directional complement. Most researches have Asian learners or
learners with English L1 as their sample, only Romagnoli and Luzi (2012) carried out an
analysis in this field conducted on Italian learners. Therefore, our investigation aim is to
complement the aforementioned study by analysing the errors made by Italian learners.
In the following paragraphs, we will describe the questionnaire that we have submitted
to the students. Because an analysis of the Chinese directional complement can range
over many research objects, before creating the questionnaire, we outlined the points
on which the research was to focus.

Based on personal experience and existing studies, we focused on the structure and
characteristics of the directional complement that most often induce learners to make
mistakes: the choice of manner verbs, the order of constituents and the use of deictics.
The first point is connected to the different typologies of Italian and Chinese: as Italian
is a V-language, it has less manner verbs and this difference could create an obstacle for
the student who has to switch between different language patterns. About the order of
constituents, which is the main issue of our research, we previously saw the rigid
structure of the Chinese directional complement, and we also observed how the
addition of other elements (the ba 2, NP types and the aspectual particle -le )
complicates this structure even more. Finally, once we had outlined the objects of
analysis, we proceeded to formulate the research questions:
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1. Do Italian learners of FL/L2 Chinese and Chinese native speakers differ
guantitatively in the use of Chinese directional complements?

2. Are L1 Iltalian learners across different proficiency levels able to use the correct
word order of Chinese directional complements?

3. What qualitative differences can be observed in the use of different types of
directional complements? Do the different types of directionals have the same
degree of difficulty?

4. How ltalian learners’ competence in using the Chinese directional complement
is related to their Chinese language proficiency?

5. What factors play a role and constitute a source of difficulty in the acquisition of
Chinese directional complement for L1 Italian learners?

Regarding the first question, we will try to understand whether native Chinese speakers
tend to use the Chinese directional complement more or less frequently than Italian
learners. As For the second question, we want to identify the difficulties Italian learners
have in understanding word order in the structure of the Chinese directional
complement and whether there are differences between learners with different
proficiency levels. For the third question, we will focus on the number of errors
committed for each type of directional complement described in Table 3 and then cross-
reference the data. In the fourth question, we will compare the data of students divided
in groups according to their level of proficiency in Chinese. For the last question, we will
try to identify the causes of the errors and how L1 influences the competence in the use
of the Chinese directional complement. What interests us is to understand whether the
characteristics of Italian (few manner verbs, use of gerundive constructions and adverbs,
lack of sensitivity in describing all components of a motion event) influence the semantic
and, in particular, the syntactic choices in “building” the Chinese directional
complement structure.

1.2 Participants

Our research has a total of 42 participants. Of these, 33 constitute the sample of learners
to be analysed, while 9 native Chinese speakers constitute the control group. The
average age of the participants in the control group is 31 years: the oldest subject is 54
years old, the youngest 23 years old. The cities of origin are Guangzhou (Guangdong),
Changchun (Jilin), Beijing, Jinan (Shandong) and Chongging (Sichuan). One participant
has indicated only the province of origin: Jiangsu. 2 participants have not indicated the
city. 2 of them are attending a Master's degree course, 4 are attending a PhD course,
and 3 have completed their studies.

46



There are 33 students in the experimental group: of these, 9 are attending a Bachelor's
degree course, 21 are attending a Master's degree course, 1 a PhD course and 2 have
completed their studies. The average age in the sample of Italian students is 24 years:
the oldest subject is 30 years old, the youngest 20 years old. To the question “how long
have you been studying Mandarin Chinese?”, 6 students replied that they have been
studying Chinese for 3 years, 4 have been studying it for 4 years, 14 for 5 years, while 9
specified that they have been studying Chinese for more than 5 years. 6 of them have
never been to China, 7 have been in China for 3 to 6 months, 2 from 6 months to 1 year,
2 students have been there 2 years, one has been in China 3 years, while only one has
been in China for more than 5 years.

At the beginning of the questionnaire, the information on data processing was included,
as required by Art. 13 of Regulation 2016/679: this stated the purposes and methods of
processing the collected data, the storage periods, the recipients, the rights of the
participants and the contact details of the research subjects. It was guaranteed that the
data collected would be used confidentially, preserving the privacy of the individuals
involved.

In order to analyse the data obtained in a more reliable manner, the HSK Chinese
language proficiency test (Hanyt shuiping kdoshi Y iE 7K *F-7% 1) was used as a criterion
to divide the participants into different levels and observe their knowledge of the
Chinese directional complement. 14 students did not indicate their level, 1 indicated an
HSK3 level, 9 an HSK4 level, 5 an HSK5 and 4 an HSK6. Therefore, to answer to the fourth
research question, it was preferred to divide the subjects according to their HSK level,
rather than according to their age or length of Chinese study. Indeed, of the various
options, language certification is the most reliable criterion (Thomas 2006). Finally, we
would like to point out that the fact that we have only one participant with HSK level 3
makes the comparison very insignificant, which is why we decided to merge it with the
averages and percentages of the HSK4 group, which is intermediate level anyway.

1.3 The structure of the questionnaire

Participants were asked to fill in a questionnaire divided into two parts: the first includes
personal questions, such as age, nationality, mother tongue, languages spoken, course
of study attended and questions on Chinese language study, while the second part
includes the experimental language tasks. During the realisation of the questionnaire
tasks, an attempt was made to diversify the types of exercises and the stimuli, so that
the data obtained could return different points of view. With this in mind, exercise types
were chosen to make the questionnaire as easy and quick as possible to complete, in
order to avoid participants answering randomly and superficially due to fatigue.
Furthermore, as this questionnaire does not aim to assess lexical competence, we used
very simple vocabulary so that everyone could understand the sentences presented. To
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set the tasks, we relied on the research questions previously mentioned as guidelines
and each exercise was created on the basis of three factors:

1. On which aspect of the directional complement should every exercise
focus?

2. How do we analyse the aspects of the complement on which we have
decided to focus? Then, how do we structure the exercise in order to
examine that specific aspect?

3. What mistakes could students make?

Having outlined the reasons for each task, we proceeded to create them. We
chose a gradual approach: the difficulty increases with each exercise, with the first
exercises being more passive and the last ones requiring more activity by the
students. In fact, thanks to the first two tasks, learners have a more cushioned
impact with the questionnaire and are not discouraged from the start; in addition,
they are different stimuli for data collection. All the sentences that constitute the
tasks were created by us and we structured them following the guidelines of Wu
(2011) and Romagnoli & Luzi’s (2012) studies. We created the sentences according
to the stimulus to be given and the aim of the exercise, trying to include all the
elements of the directional construction and to gradually make the object of the
task more explicit by the end of the questionnaire. At the same time, we made the
exercises less and less guided from the first to the last by varying the stimuli. Given
these premises, we will now present all the tasks.

1.3.1 First Task: Acceptability Judgment Test

The first exercise is the one that requires the least active effort from the student, in
order to facilitate the beginning of the questionnaire. The purpose is to assess the
acceptability of the submitted sentences: learners are asked to express their opinion
choosing one of the available values each of which corresponds to a different degree of
acceptability:

1. “Totally unacceptable”
2. “Unacceptable”
3. “Neutral”

4. “Acceptable”
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5. “Totally acceptable”

The first task helps us to understand the general competence in the use of directionals.
It does not include the Object-NP but only the Place-NP. In addition, in three out of five
sentences we inserted the aspectual particle -/e. In the first two sentences we placed it
in the right slot, but in the last one (46) it is the element that makes the sentence
unacceptable, because it does not follow the last verb. The aim is to understand
whether students can choose the right order of the directional complement by inserting
these first two elements into it.

(46) £HE TP AE L, (View Appendix A)
Jingli zou-le-jin bangongshi qu
The manager walk-PFV-inside office thither

“The manager walked into the office.”

1.3.2 Second Task: Words Reordering Test

In this task, learners are asked to reorder the elements of three sentences. The second
exercise allows us to have a more specific focus on the order of the elements, but
without asking for free productions. This task provides a more guided stimulus than the
first exercise, but not as much as the following tasks. The aim is to identify whether the
students have understood the order of all the elements we included in the sentences.
In fact, in addition to the subject, verb and directional complement in this task we
included the Object-NP (47) and in the last sentence also the structure with ba must be
considered by the students.

(47) 10 AN T B (View Appendix A)
bao xidogou le  qi ndnhdi

hold puppy PFV up boy

Correct answer: B &ZHL 7 /My
ndnhdi bao gqi-le xidogou
boy hold up-PFV puppy

“The boy picked up puppy.”
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1.3.3 Third Task: Fill the Blanks

This exercise is a controlled composition based on the wordless book Frog, where are
you? (Mayer, 1969), mainly used to test how speakers of different L1 express motion
events (see 1.1). The purpose of this task is to identify the extent to which students tend
to use directionals even if it is not explicitly requested; therefore, what we want to
analyse is their natural inclination (Wu, 2011) to use this construction. Since no explicit
guidance is given on the grammatical structure to be used, students are not guided in
the use of the directional complement. We decided to give a fairly rich glossary, choosing
the translations that we felt would be most helpful to the students in understanding the
whole text. Translation should not be a difficulty in the exercise, because it would shift
the focus to the vocabulary and not the syntax of the complement, so the reading should
be as fluent as possible. Due to the setting of Google Forms, we could not insert the
images referred to under each sentence. The only solution was to insert the most
important images, which resume the motion actions, all at the end of the text. This
certainly made the compilation more complicated.

1.3.4 Fourth and Fifth Tasks: Context-Guided Written Test

The fourth and fifth tasks are similar. They encapsulate all the complications there may
be in the production of directionals (addition of the Object-NP, the Place-NP, the
aspectual particle -le and the construction with ba). The fourth exercise is designed as
follows: the students will see four sentences in sequence describing different types of
physical movement. Each sentence is accompanied by a short explanation that creates
the context of the motion situation. When answering the questions, they have to
pretend to be A in each situation. Their task is to describe B's movement from A's
perspective and complete the sentences in Chinese. Students must use the verb in
brackets and, if they are present, the nouns as well.

The fifth task is designed to test the learners' ability to use all the types of DCs and their
ability to use the right deictic. Like the previous task, this one also has four questions to
answer. The answers are made in the form of a request, to prompt the use of the deictic
DCs lai or qu. The form of request is suggested by the presence of the verb ging i at
the beginning of the blank space (Romagnoli & Luzi, 2012). Furthermore, in this exercise
we explicitly ask participants to use /ai and qu, whereas in the previous one we do not,
so as to understand the difficulties in using the two deictics. Each sentence appears as
follows:
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(48) You live on the sixth floor. You wait for your food to be delivered, the delivery man

rings, and you tell him to bring it up. What would you say?

(we have translated the instructions because the questionnaire is in Italian)

iH (B, &, )

B EYIE SR, (View Appendix A)

ging bd shiwd song-shang lit I6u  lai
Please BA food deliver-up six floor hither

“Please bring the food up to the sixth floor.”

2. Research Results

First, we will present the results of the control group, then we will report the results of

the students.

2.1 Control Group Results

In this section we will report the results obtained from the language sample of the
control group, the nine Chinese native speakers we described above. This investigation
will make it possible to establish which sentences cannot be considered acceptable in
the Chinese language because they contain errors. Subsequently, these will serve as a

reference point in the analysis of the mistakes made by Italian students.

Table 5: First Task: Control Group Results

Number Number Number Number

Sentence Average of of of of
J answers answers answers answers
"1" "2" "3" "4"
1. BEANE, LR T 4,8 1
2. BT, REAEBERAEE 3 1 2 2 3
3. I A E 4 1 2 1
4, O MR 2 T 2,2 6 1
5. 488k T AESE 1 8 1

Number
of
answers
ngn

8
1
5

2
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As it can be deduced by looking at the averages obtained, sentences 4 and 5 will be
considered incorrect. Although sentence 2 is grammatically incorrect because the Place-
NP always precedes the Deictic DCs, nevertheless native speakers answered with an
average score of “3”: four of them (44%) considered it as acceptable. Below there is the
table of the second task:

Table 6: Second Task: Control Group Results

Sentence 1 Sentence 2 Sentence 3
RS B4R Ah T 7N WEH BB IEIE AT E L
e ErE LA T 1M WEH I EIE AR = F
RS bRkt T 1M WL WIHIE R E X
RS bR A T 1M SRR IO B Y N e
RS bR A T 1M SRR L B Y N e
RS bR A T 1M SRR L B Y N e
PRSE 2k E4RAh T 1M AT R Y k2
PRSE 2k E4RAh T 1M SRR L B Y N e
PRSE 2k E4RAh T 1M SRR L B Y N e

In the first sentence of the exercise, native speakers rearranged the words in two
different ways, constructing two sentences, but only one includes the Chinese
directional complement: ni xiagn shang Iéu qu zhdo ta VR4 E 4R 4. The sentence
ni xidn qu I6u shang zhdo ta YR %G 2 4% 3t is obviously not wrong, but within it there
is no directional complement. In the second sentence, all 8 participants chose the same
order, which we will therefore consider as correct. For the last sentence, the third
answer has two verbs qu Z:. The participant added an extra word, but the directional is
correct, so we consider the answer as valid. In the other two combinations the verb qu
is used as a deictic in the last answers and we will take those as correct in order to
compare them with the students' answers.

Table 7: Third Task: Control Group Results

1%t Blank 2" Blank 3" Blank 4 Blank 5th Blank
fiZ_an B PRk KHSk
Be 2% fiZ_an B PRk KHkT
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B 2% B EZ 3] LIPS KR T

Bk 2% PR R w7 KTHER
Bk H 2% B W i TR
Bk H 2% B W i KET
B % T R T W i KET
Bk RE W i KET
Bk e B it i &
Bk ok

Taking the native speakers' choices in consideration, we will consider the following
directional constructs as correct when evaluating the answers of the group of learners:

tidgo chuqu Bk H 2%, dié chu Bk H, tan chu ¥R H, dido xialai 5 2K, féile chulai & Hi K.

Table 8: Fourth Task: Control Group Results

Sentence 1 Sentence 2 Sentence 3 Sentence 4
Sl T T A T FARUFIFR BIK
ST EHI A H T FA R IR T
5Tk LA AEET T T FA BRI T b5k
T fEit A A % fib 7 T FARB Tk
T fEit A A % fib 7 T FARB R R T
T, fEit A A % b7 Ttk FARBII 3R
T, fEit A A % fib it T R T FARU T iR
T, foiEitt A% T fi IR A ke FARL B3 K
T fERAAZRT | MR R T FA R IR HL A e

Also in this task, the sentences we will consider to make comparisons with the students'
answers are those that appear most frequently and with the most complete directional
complement. For the first sentence ta zhan qilai (le) fit35#E K (1) itls the common
answer. In the second situation, zdu jin bangéngshi (qu-le) FEFHIp A E (F-7) is the
most frequently used sentence with all the elements of the directional complement. In
the third question the most commonly used combination is zéuchu chaoshi (lai) & H 8
i (Ck), but we will also take as valid the students' answers in which they use the
preposition cdng M, like the last two answers of native speakers. The last question is
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the one with slightly different answers. The answers differ from each other because
some of them involve the use of the proposition xiang [1]; but generally, the more
frequently used structure is pdo (xia) lai (le) #1 ('F) & (1), and we will consider it valid
for our analysis.

Table 9: Fifth Task: Control Group Results

Sentence 1 Sentence 2
HIE ARSI HER HILE TR T L
THILEMIE RN R dEIE S
THEEYE RN K & TR T L
THICEMIA Nk HEE TR T
THICEMIE RN HEETHEIR T L
THICRMIE RN WL TR T
THICRMIE RN Wit TR T B
THIERIER B Wit TR T B
THIE R BN W& T EEE R TR

Sentence 3 Sentence 4
THICIX LR T E 4 THAEAR AR AR 5 5L
THIEARTEEL THAEAR AR AR 5 5L
HIEAR T EL THIER AR AE T
HILARTES TR IEAR R B4R
HHRIC R ERI R & THIERIRARBGER T
LR WILE NI AT THIEAR MR T B
HHRWE AR THIEITA AR IR B AR A 7 B
HHAIE R E R R & THIEAR R A T B %
THEABIE R PG B2 R TR MR R4 7 %

For the first sentence of this task, we expected this answer: ging bd shiwu song shang
litr 16u (lai) EIEEYE F7SHE (5KR), but only one native speaker answered in this way,
the most common answer is with ddo | as a complement. We will not consider the
learners’ answers with dao as incorrect, but since in this work we have not included ddo
among the directionals, we will not take those answers as valid for our analysis. This will
apply to this sentence and the others to follow. In the second situation the more
complete answer that we will consider is: ging bd hézi fang hui jiazi shang V&8 & F il
[B]48-F =, For the third question, there is some confusion in the answers, suppose our
guestion was not very clear for native Chinese speakers. We expected this answer: ging
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ni bang ta bd déngxi dod nd shangqu B VRFABIE AR PEHIE 2. We will analyse this
guestion well by comparing it to the students' answers, to whom perhaps the ltalian text
was clearer. In the last question, the most common use of directional complement is the
following: ging bd yifu fang jin xiangzi (1) 15 3EA AREGIFE 7 ().

2.2 Results From The Learners’ Group

Having reported the answers of the Chinese native speakers, we now show those of the
Italian students. 33 learners participated in this research, one with an HSK3, nine with
an HSK4, five with an HSK5 and four with an HSK6. We repeat that since only one student
indicated an HSK3 level, his answers will be counted in the averages and percentages of
students with an HSK4.

In the next chapter, we will discuss the following data, cross-referencing the data of the
students and native speakers’ groups.

2.2.1 First Task: Learners’ Group Results

For the first task, we will report the students' answers sentence by sentence,
highlighting not only the averages of the answers, but also grouping them according to
the students' proficiency levels. The learners answered the first question with an
average of 4.5:

Chart 1: First Task - First Sentence: Learners’ Group Results

First Sentence Answer Average

M Number of "1"
B Number of "3"
@ Number of "4"
O Number of "5"
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The results averages split according to the students' level of competence are as follows:

e No HSK level indicated: 4,5
e HSK3/HSK4: 4,5

e HSK5:5

e HSK6: 4,5

In the second question the average answer is 3.6:

Chart 2: First Task - Second Sentence: Learners’ Group Results

Second Sentence Answer Average

M Number of "1"
B Number of "2"
@ Number of "3"
[ Number of "4"
O Number of "5"

The results averages split according to the students' level of competence are as follows:

e No HSK level indicated: 3,5
e HSK3/HSK4: 3,8

e HSK5:4,8

e HSK6: 2,2

In the third question, the average student answer is 3.5:

Chart 3: First Task - Third Sentence: Learners’ Group Results
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Third Sentence Answer Average

B Number of "1"
B Number of "2"
@ Number of "3"
O Number of "4"
[ Number of "5"

The results averages split according to the students' level of competence are as follows:

e No HSK level indicated: 3,8
e HSK3/HSK4: 3,5

e HSK5:2

e HSK®6: 3,5

The learners answered the fourth question with an average of 3,2:

Chart 4: First Task - Fourth Sentence: Learners’ Group Results

Fourth Sentence Answer Average

B Number of "1"
B Number of "2"
= Number of "3"
I Number of "4"
O Number of "5"

The results averages split according to the students' level of competence are as follows:

e No HSK level indicated: 3
e HSK3/HSK4:3
e HSK5:2,6
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e HSK6: 2,7

The average of the answers to question 5 is 2.3:

Chart 5: First Task - Fifth Sentence: Learners’ Group Results

Fifth Sentence Answer Average

B Number of "1"
B Number of "2"
@ Number of "3"
O Number of "4"
O Number of "5"

The results averages split according to the students' level of competence are as follows:

e No HSK level indicated: 2,3
e HSK3/HSK4: 2

e HSK5:1,4

e HSK6:1,2

2.2.2 Second Task: Learners’ Group Results

For this exercise, we will indicate the various sentences constructed by the students,
report both the right answers, so sentences with words rearranged in such a way as to
create directional complements, as well as sentences with words rearranged without
creating a directional complement, and also sentences with words rearranged
incorrectly and not grammatically acceptable. We report the answers in tables by
dividing them into the levels indicated by the students, starting with the answers of who
did not indicate the proficiency level.

Table 10: Second Task: Learners’ Group Results
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STUDENTS WITH NO HSK LEVEL INDICATED

Sentence 1 Sentence 2 Sentence 3
il 56 25 L AEHRAR FEAE 1M WEH B IEAC AR TS E
fRoe ERE 3t FEEHE T A BB R PE S B
fib ol £ HRAR_ERE F I 1M HACE YA £ &
PRS2 R A ANFIEE T 5 % WEH Gt AR TS b
fib o bk b 4R AR T T P B AR P 5 &
RS B2 A F IR N T A BB R PG B &
RS bRkt T 1M P B R P 5 &
PRSE bk kAt REHE 7/ A BB R PE S B
fib o BB R AR FEHE 1M ARG 5 LY
fRoe 2 kAt I T HICAR P H B EE
filt 56 _E RS HRAR Z i 7/ AL E LT W T
RS B2 4R At T 1M A DB EIEARTIE £ X
St _EHE AR TNy T AT B B L SR
RS B2 HRAt eI N T A DS IE AR TG E X

HSK3

Sentence 1 Sentence 2 Sentence 3

b k£ AR TN T WA R Y& &
HSK4

Sentence 1 Sentence 2 Sentence 3
PR kAt F IR 1M LU L N N S
fRoE % B A FBEHE 7/ WEH I EIEE AT E L
PRSE Ak £ Al S 1M A I EIAE AT E L
filt s B L HRAR FBEHE 7/ A DB EIEARTIE £ X
fib o 25 EREFR AR IIHE T S b F AR LA B
fRoe 2 ikt REEE T T HEHYHE G & EARTE
PRSE % R A HEAC/ M T EH BB IEIE AR TS L
PRSe %0 b HkAt S I T /M A IB IR E £ X
PRSe &0k b kAt F e MY T EH B IEIE AR TS L

HSK5

Sentence 1

Sentence 2

Sentence 3
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RS bRkt IR S % T FEH B IEIE AR TS
o B At FEHE 7/ WEH BB EIEARTE L&
PR kAt HE R T WAL R Pe & &k
PRSE Zpk LAt FEAE N WEH B IEIEAR TS E
RS kRt HEHE N T WEH B IEACAR TS |
HSK6
Sentence 1 Sentence 2 Sentence 3
fil o LR AR FEE 1M A B IR P 5 B
LB EARAR H e/ MR T WEH BB IEIEAR TS E
PR k4R Ath HE R T AL AR e 5 bk
RS B2 HRAt eI N T A DB EIEARTIE B X

2.2.3 Third Task: Learners’ Group Results

The third task is the “fill the blanks” exercise. Here too, we report the students' results
according to their level of proficiency. In the next chapter, the data will be discussed and
the answers to this task will tell us whether Italian learners tend to use the Chinese

directional complement more or less often than native speakers.

Table 11: Third Task: Learners’ Group Results

STUDENTS WITH NO HSK LEVEL INDICATED
Blank 1 Blank 2 Blank 3 Blank 4 Blank 5
Bt BT I BT K
S BT & Tk S RS
B H %% NS BRHK LS RS
Bh 2 T B #® T RS
Bk HH TN i G i
Bk H BX wE LIPS RSP/
BE % T BTET K mWTEET RiER T
S BT W =T K
Bk Bx gz i s
BEE T BH wE HTE ki
B HH TN NS EN ki
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B %

NS

HSK3

Sk

%

S

Bk HH

Bk 2%

kit %

Bk H

il

HSK4

S

K

ik

B HH

S

BEH 2 T

BT

BT %

R T

Wit

e

A

HSK5

N

S

S

RS

KR

KHRT

R T R

HSK6

R

Tk
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2.2.4 Fourth Task: Learners’ Group Results

The fourth task is the first of the last two production exercises. The students were guided
by the explanation of the context and the words (verbs and nouns) in brackets, with
these elements they had to construct the most suitable (and grammatically correct)
sentence describing the situation. We will present the data in the same way as for the

previous exercises.

Table 12: Fourth Task: Learners’ Group Results

STUDENTS WITH NO HSK LEVEL INDICATED

Sentence 1 Sentence 2 Sentence 3 Sentence 4
At b MR Ip % b R T FA BB T oK
fi it eI A =L il H B T oK FA BT R
b bRl it LI N EE T MR T AE T FA BT K T
fbbiEd % e LI AE it R T FA SRR
K T EMIVNET MR R T FA BB R R T
Utk R AE 7B H e T FA BB R R
fbuliE ok 1 et I = Al MG T AE H K P Bl ) K
il ok it Ir AEL il H B TR S PS
it 2 2% A= L fil AHE T H R FA SR B R
fibbiEd % Rt I A E L il H B TR FA B B R
ke % I L 7E TR FA B R
fibliEd % R I A E L il H B T R FA SR B R
fib b e ok frEBEIp A & fil t 2B T FARLEL N
fibliEd ok R A=EE b R T FA SR BT BOR

HSK3

Sentence 1 Sentence 2 Sentence 3 Sentence 4

fib il EViSPAYNE SIS il H B TR FA BB R R
HSK4

Sentence 1 Sentence 2 Sentence 3 Sentence 4

FRA AR Al T R ﬁ%%ﬁi?ﬁ&% ?%%EM%W&% FA Bl 1 F B R
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fibak 1 7 R AEE il H B TR A BB R
filfi Rk MBI N ELT il AP A HR T Fa B R B HIK T
filfid Rk P AEE filt AR T 1 2% FA SR B R
il b2k LI AE it 258 T FA SRR 17 3
gl AR SK WEEDAE gt SRR T FA SRR
(VN 5 wr v T B R 2P /NP A WIS, | EE-DHT, —A
] 58, eI A E BUEAEA 2 HiBE T FA Bl 1 B R
Utk FEBETP AR 7E iR TR A BB R
it e R AR I A E L fl AR T L R T AR R R T
HSK5

Sentence 1 Sentence 2 Sentence 3 Sentence 4
fbuliE ok 1 ML P A= T G T R T A L R
R T ERDRAEET AT B R T AR IR T
vk R eI EL B TR FA Bl L R
filfi Rk fERPAET filt AR T L R T B R T
fibbi e ok LV ST NN it HE R TR FA BB R K

HSK6

Sentence 1 Sentence 2 Sentence 3 Sentence 4
fbuliE ok 1 RS AEELT fibAE TR T A BB AR T
fibaki 1>k fEENDAE b R T P SR
fib b e ok // f AR T H R FA B B R
R LTIV iﬁﬁ&%/&ﬁm Bk

2.2.5 Fifth Task: Learners’ Group Results

The last task is similar to the previous one. Here we will focus a little more on seeing if
there are any differences from the other exercises in the use of qu and /ai. In this task it
was explicitly asked to use deictics when necessary. We now report the answers (in form
of requests) produced by the students.

Table 13: Fifth Task: Learners’ Group Results
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STUDENTS WITH NO HSK LEVEL INDICATED

Sentence 1 Sentence 2 Sentence 3 Sentence 4
R LR WA EFHEE T | WM ARG E L | TR R A G
s e T
BHRitEwEARLE | BRIEETFRETFLE | BEREMATEE X | EEERRBE TN
* * *
HIRIESNER B WS TR LS | BRI LR | B IRIEA AR ER B AR
-+ [EES ¥
BRI EYER A | EREETRETE | ERED ¢ BE | EIRIEAR IRER B 5
=22 TH
Jotk, WEEEWE | EIREETRER T | ERIEMA A TEL | EERIAR RS
ESIAY e - * THZE
HIEEYIE LR WIS TRERT E | BRI ARAEME A RS 1
WIREAEIERERE | WIREE TR T | WIREIMbiE R E | SRR RS T
Y| % H
HRIEEYIE LS | BRI TRELR T | ERTEBMIEAREE | BRI RS T
* i ot Ll
WIREIE RN ECR | WIREE TR L | EIREIMIE AR E | SRR AR ER A T
TEARIE )L H
RICEWE LSRR | RIEETRERT L | REMIERAE L | RIEFTA B IRER R
EF T H
WIRIE S IR E | IR T L& TR B AC AR TE S | W IRTER T EBCK AR
Y| s
Rt/ IE A WAV 5/ S BRI ERTE HIEREE B X T A RO
PRIEFREW 751 PRIgE T2+ L PRF WAt 2 AR T FEHAE ARG AR 1
T
WIEEWIERSE | BREE TR T LE | EECEAEESL | EIRIERRBERE T
13X )L L
HSK3
Sentence 1 Sentence 2 Sentence 3 Sentence 4
BRIEEwIEASE L | BRIt E TR T L | EREM AR E L | ERIERREGE TN
*x FS *
HSK4
Sentence 1 Sentence 2 Sentence 3 Sentence 4
UREEICEWIERISHE | IREEIEE TIEZE T | IREEEMb M R PE 2] | IRBEFE AT A A IR A
ghFR 2 g2 Ith 2 2 JRAERE + B ?
WIEEWIESHR | BHREETRER T | BREXEREER | B REKARSERE T
= e S
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BRI EWIEAIS | EIRR R T | ERAT DA BB AE A | i IR AR R T
23 2y E LEAR VAt R b % S
WEEEWE LSE | BREETRERT BB RAE | BIRIEKARSERE T
i k% Ll
BIRAREMEI S | BRIEE TRERT | ERERE AL | ERIER R RE T
WHEEREMENE | ERETET L 7 B & EART T A ARG
TR YIE RS WIS TR B | TSR ER | GHEIE RkEZE
FhH
BIREEWIERI S | BRIEETRERT | ERERERIEAR | ERIERIRRERE T
= zEx 5
W EYE LAk | BRE TR T L | BRI A E L | EIEKRBGEE TR
*
HSK5
Sentence 1 Sentence 2 Sentence 3 Sentence 4
i R e AT WS TR T B | St R | WA B IRIAE
% T H
WIREEWIERIE | BRI E TR % EIERRSIFE TR | //
* 5
HE Yk k ST T B IR E | SIS AR IR E
% T H
BEEYER R | BEEETRER T E | EREMIEAEELE | ERIETE AR AR
ES EF T H
WEEWIERI S | WIS TR L | BRI AR ER] | BRI AR AR
K FH AT H
HSK6
Sentence 1 Sentence 2 Sentence 3 Sentence 4
WEEYIE LS | BB TEIEE T | BRI IMIE AR | TS IR AR AR B AR
S % bxT FHZE
WIS PoRIERR | BHREETRETF L BBt RAE | BRI AR
Ty fh R bXk
BRI EWIER A | BRI E TR T | ERERTEER C X | IHIRIER IR T
- H
BEEEWIERSE | BHRESTRERT | EERE I RAE | BRETE AR IR
/3 ENPS IBs= JRAEFE ¥ B

We reported all the data collected through the questionnaire tasks. In the next chapter
we will discuss the learners’ data and compare them with native speakers’ data. It is
worth mentioning that we will not focus on grammatical and/or lexical errors that do
not result from the use of the directional complement. The purpose of our work is to
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analyse errors, in particular syntactic errors (word order), in the use of the Chinese
directional complement in relation to the research questions. All other errors found in
the students' answers will not be analysed.
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CHAPTER 4:

Discussion of the Research Results

In this chapter the results of the research will be analysed and discussed, taking into
consideration the aims presented in the previous chapter (see chapter 3, section 1.1).
On the basis of the errors identified in the questionnaire, the most problematic aspects
that the 33 Italian learners showed in relation to the acquisition of the Chinese
directional complement will be explained. These data will be compared both with the
data of the control group (native Chinese speakers) and with each other, taking into
consideration the level of language proficiency indicated by the learners.

1. Data Discussion: Comparison

For each of the five questionnaire tasks, we will compare the data from the control
group and the learners' group. Then, we will divide the students' error percentages
among the different HSK levels.

1.1 First Task: Data Comparison

In the acceptability judgment test the first and the third sentence are considered
acceptable. The students' data on the first sentence are similar, even across the different
proficiency levels, with an average of "4.5" (totally acceptable). Learners recognised the
correct construction of the directional complement and the correct order of the
elements.

Regarding the third sentence, the native speakers recognised it as acceptable, with an
answer average of “4” (acceptable), while the students group answered the question
with an average of “3,5”. Although the average of the students' answers does not seem
so far from that of the control group, we should remember that acceptability values
range from 1 to 5, so a gap of 0.5 may be larger than it seems. Overall, the students'
average was "3.5" for HSK3/HSK4 and HSK6, while students with an HSK5 answered with
an average of only "2". Sentence 3 may not be complete due to an intentional omission
of the deictics, but the order of the other elements of the sentence is correct. We can
therefore assume that the incorrect answers stem from a non-recognition of the
directional complement consisting of the combination of two verbs: zéu jin & .

In the second sentence we inserted the locative object after the deictic. The rule is that
the locative object must always precede the deictic, but the control group considered
the sentence not totally unacceptable (the average response was “3”). The students
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answered with an average of “3.6”, the best average answer was “2,2” of HSK6 level,
that probably recognized the wrong order of the elements.

The fourth and the fifth sentences are unacceptable. Learners with higher levels of
proficiency all recognised the incorrect position of the modal particle -le in the last
sentence. Whereas the fourth sentence was not considered totally unacceptable, with
average answers of “3” from students with HSK3/HSK4 and “2.6” from those with HSK5
and HSK6. Many learners with an HSK4 did not understand the inversion we made of the
DCs chu i and qu % (which must always be placed last). The task has clearly had
positive results overall.

Chart 6: First Task — Data Comparison

Average Data Comparison
1\
4 /\
’ = \

N\

1

Sentence 1 Sentence 2 Sentence 3 Sentence 4 Sentence 5
=@==Native speakers 4,8 3 4 2,2 1
HSK3/HSK4 4,5 3,5 3,5 3 2
HSK5 5 4,8 2 2,6 1,4
HSK6 5 4,8 2 2,6 1,4

1.2 Second Task: Data Comparison

The second task involved reordering the words of three sentences. We will analyse the
students' answers according to the three parameters:

1. Correct: when the word order is correct, and the use of the directional complement
is also valid.
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2. Null: when the chosen word order is correct, but the directional complement is not
used.

3. Wrong: when the word order is completely wrong.

Let’s analyse the data of the first sentence

Chart 7: Second Task — First Sentence: Correct Answer Comparison

Percentage of correct answers to the first

sentence
100%

90%
80%
70% —
60% —
50%
40%
30%
20%
10%
0%

80% 75%

NO HSK  HSK3/4 HSK5 HSK6

As we can see apart for HSK level 4, in general students used the correct order of the
elements to construct the directional complement. We must specify that almost 50% of
the sentences of the students with HSK3/HSK4 were considered null, but not wrong. As
well as some of the native speakers, these students rearranged the sentence in the
following way: ni xidn qu I6u shang zhdo ta VR4%G 21 F3Ath. In this case they used the
verb qu 2 as main verb and not as an element of the directional complement, and shang
I instead of a verb becomes a locative. We repeat that this sentence is not
grammatically wrong, but students did not produce a sentence with the Chinese
directional complement in it like: ni xidn shang I6u qu zhdo ta VR4 _FAE 24k ith. Wrong
answers could result from not understanding the functions of shang and qu in the
sentence. Remember that since there are no morphological markers indicating the
function of a word, if students do not recognise the words’ functions in the sentence, it
is very likely that they will use the wrong order of the elements.

Going on to the second sentence, we have very few null responses resulting from an
inversion of the patient and the agent, so although the directional complement is well
constructed the sentence does not make sense. We could not count these answers as
right.
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Chart 8: Second Task — Second Sentence: Correct Answer Comparison

Percentage of correct answers to the second

sentence
100%

90% —
80% —
70% —
60%
50%
40%
30%
20%
10%

0%

100%—
80% —

NO HSK  HSK3/4 HSK5 HSK6

This sentence created fewer problems for the students, in fact we have higher
percentages of correct answers. However, some learners with HSK4 and others who did
not indicate the level inverted the order of the verbs 1 bdo and 2 gi. Qi must go after
because it indicates the path (it is the satellite), whereas bao is the verb that indicates
the manner of movement. This is quite a serious mistake, because there were not many
elements in the sentence, so the students should have recognised the verb that has to
go first. With regard to the correct answers, we would like to point out that some
students answered by inserting the Object-NP between the verb and DC1, which leads
us to deduce that they have acquired the rules of object positioning in the sentence with
the directionals.

The last sentence is apparently the most difficult one for the students as there are more
elements, including ba 3. The errors here are of various types: many inserted the wrong
object after ba, others got the order of the elements of the directional complement
completely wrong or completely reversed the order of the words in the sentence. The
null answers, on the other hand, are the same as those produced by native speakers:
they used qu 2% as a verb instead of as a directional: wé qu bangzht mama bd dongxi
nd shang & 23 DG I 4 Vi 2= |, the sentence is not obviously ungrammatical, but
the directional complement is not complete, they missed the deictic.

Chart 9: Second Task — Third Sentence: Correct Answer Comparison
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Percentage of correct answers to the third

sentence
100%

90%
80%
70% —
60% —
50%
40%
30%
20%
10%

0%

75% [

50%

NO HSK  HSK3/4 HSK5 HSK6

As we have already mentioned, the larger number of elements created some difficulties,
the wrong answers resulted from incorrect word order. The ba created some confusion
in the placement of all the elements and the order of the complement was also affected.
One person got the order right with ba, but reversed path and deictic elements by
putting qu first: wo bangzhti mama bd dongxi nd qu shang .35 B G0t R G &= % k.

In general, in this exercise we started to see the first difficulties of the students, which,
as we predicted, are related to the number of elements to be inserted in the sentence.
The order was wrong when the structure Verb of manner + DC1 (closed class) + Deictic
DCs (lai/qu) was not respected. We will analyse these issues even more in detail in task
4 and 5.

1.3 Third Task: Data Comparison

In this task, students had to fill in the blanks with the verb in brackets. They had no
indication of what other element they should add. We left the students free to decide,
most of them still used the Chinese directional complement in their answers. In some
answers, learners did not use the complement, but inserted the resultative zéu 7E. Since
this is a solution that also appears in the data of native speakers, we considered these
answers as correct, linguistically acceptable, but we did not count them among the valid
ones. Finally, in some answers the students placed only the verb, or the verb together
with the aspectual particle -le | . These answers were considered incorrect.

The three parameters used to analyse the data of this task are slightly different from
those used for the previous task:

1. Correct: when the directional complement is composed of all its elements and the
order is correct.
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2. Valid: when there is omission of the deictic or incorrect use of the deictic. In this task
we are more interested in understanding whether the students are able to use the right
DC1 (the one on which Chinese speakers encode the path of movement). The use of the
deictic was not explicitly requested, so even if they got it wrong, the answer is
considered valid. Obviously, we will mark the incorrect use of the deictic.

3. Wrong: when students omit the DC1 or enter the wrong one in their answers. Answers
without the directional complement are also considered wrong.

Let us analyse the students' data starting with the first blank to be filled in and see the
percentage of correct answers.

Blank 1: \\NFFZE & 7 (Bk tigo, saltare ) (see Appendix A)
“Correct” answers: Bk 2 (7))
“Valid” answers: Bt (7))

Chart 10: Third Task — Firs Blank: Correct Answer Comparison

First Blank: Percentage of correct answers

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

100%

50%

NO HSK  HSK3/4 HSK5 HSK6

Two students with an HSK5 answered using tido zéu k. We did not count these two
answers in the percentage, but we reiterate that, based on the answers of the native
speakers, the sentence is grammatically acceptable. In several answer students used xia
T instead of chu . We can assume that the choice was dictated by a mistaken focus:
instead of giving importance to the movement of the frog exiting the jar, they perhaps
gave more importance to the final phase of the frog's movement, which at the apex of
its leap descends as it exits the jar.
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Blank 2: /N Sk Bl R 5k THE4 (B die, cadere ) (see Appendix A)
“Correct” answers: BH (1)

“Valid” answers: k2 (1) - a clarification must be made here. Immediately after
the space to fill there is the Place-NP, which is the window (chudngwadi % %}). Inserting
a complex directional complement would then put the deictic before the Place-NP,
which would make the order wrong since the locative object must always go before the
deictic. However, taken without context the order is correct (path and deictic have not
been inverted), plus we found in the first exercise that an anticipation of the deictic over
the Place-NP does not make the sentence totally unacceptable to native speakers (see
chapter 4, section 1.1).

Chart 11: Third Task — Second Blank: Correct Answer Comparison

Second Blank: Percentage of correct answers

100%
90%
80%
70%
60%
50%
40%
30%
20%
10% i 20% 25%

0%

NO HSK  HSK3/4 HSK5 HSK6

This blank created a lot of difficulties for the students. Many responded by filling it with
the directional xia T instead of chu Hi. They probably did not notice that Place-NP
(chudngwai T %) was present after the space. The students therefore chose the
directional they thought most appropriate for the verb dié &, however they did not
consider the context created by the Place-NP in the sentence, which placed more
importance on the outgoing rather than the descending movement. Probably because
Italian tends not to give too much information about the path of the movement, Italian
learners are not clear which section of the movement to emphasise (whether out or
down as in this blank, but also up or out as we can see in the next blank).

Blank 3: — H 144 i, Sk (#R tan, spuntare fuori) (see Appendix A)

“Correct” answers: & (7))
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“Valid” answers: #R 1>k - some students added the deictic /ai. Although the addition

of this deictic is wrong here because there is already lai after the blank, we do not
consider the wrong use of the deictic in this task, as we previously explained. The DC1
and the order of the elements are right, so we consider the answer as “valid”.

Chart 12: Third Task — Third Blank: Correct Answer Comparison

Third Blank: Percentage of correct answers

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

60% —
50%

NO HSK  HSK3/4 HSK5 HSK6

Students' answers are mostly correct. Some have more focus on the rising movement
and added shang I or gi 2. This opens up the discussion on students' difficulty in
choosing whether to use shang or gi, but we will see this more in the next exercise.

Blank 4: 1§75 7 (# dido, staccarsi e cadere ) (see Appendix A)
“Correct” answers: 5 | 2K

“Valid” answers: ¥ |~ /4 2% - also in this case we consider the answer with the wrong
deictic as “valid”. A specific analysis on deictics will be made in the last two tasks.

Chart 13: Third Task — Fourth Blank: Correct Answer Comparison
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Fourth Blank: Percentage of correct answers

100%
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NO HSK  HSK3/4 HSK5 HSK6

Most of the students answered correctly. The directional movement (downward) is
strongly linked to the meaning of the main verb (to fall) and the students did not find it
difficult to understand which DC1 to use.

Blank 5: HLiJ1 [ & i 4= 4K ("% féi, volare ) (see Appendix A)
“Correct” answers: & | Hik
“Valid” answers: &/ K%

Chart 14: Third Task — Fifth Blank: Correct Answer Comparison

Fifth Blank: Percentage of correct answers

100%
90% —
80% —
70% —
60% —
50% 100%—
40% 80% —
30%
20%
10%

0%

NO HSK  HSK3/4 HSK5 HSK6

Three learners (two with an HSK6) filled this blank using the resultative zéu 7E. The use
of féizou (-le) K7E( T )in this case is acceptable and some native speakers have also
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responded in this way. Many mistakes have been made because the students have
chosen directional like féigilai K23k and féishang ¥ I, we suppose, in order to
emphasizes the upward movement of the plane.

1.4 Fourth Task: Data Comparison

In the fourth task, students were asked to produce a sentence using verbs and nouns in
brackets. Learners had to describe a motion event from a specific perspective
highlighted in the task. The use of deictics is not explicitly required, but implicitly having
a perspective from which to start, students should have chosen which deictics to use. In
the next exercise the use of deictics is explicitly requested, we will see if there are
differences in the results depending on the different types of input. In this task, the use
of the wrong deictic will be considered an error. The order of the elements included in
the structure of the directional complement, the use and choice of directionals (DC1),
and the use and choice of deictics will be evaluated. The sentences will therefore be
analysed according to the following parameters:

1. Correct: when the directional complement is composed of all its elements and the
order is correct.

2. Valid: when a learner omits the deictic in a sentence, only in the case the deictic is
also omitted in the control group data. In addition, a sentence will still be considered
valid when there are structures that native speakers have used in combination with the
directional complement, such as the use of the preposition céng M in the third sentence.

3. Wrong: when there is a wrong choice of DC1 and/or Deictics or the elements are
placed in the wrong order. Answers without the directional complement are also
considered wrong.

Moving on the analysis of data, we start from the first sentence results:

Sentence 1 “Correct” answers: fthihE >k (7))

Chart 15: Fourth Task — Sentence 1: Correct Answer Comparison
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Sentence 1: Percentage of correct answers

100%
90%
80%
70% —
60% —
50% 1009 —
40%
30%
20%
10%

0%

75% [

NO HSK  HSK3/4 HSK5 HSK6

Many students used the verb shang I rather than gi i€, creating the construct zhdn
shang(lai) % F(K). The verb gi is easily confused with shang, as both indicate an
upward movement and to a learner the difference may seem minimal. A native Chinese
speaker, on the other hand, is very sensitive to the different use of these two verbs,
which differ in two aspects. According to Wu (2011), the difference between the two is
that shang emphasises the place where the figure making the movement will be located,
whereas gi emphasises the place of origin from which the moving object comes from.
Despite the similar meaning, the focus of the two verbs is different. The second
difference is that gi is only linked to /ai and never to qu, whereas after shang we can
insert both. A typical example of this combination is the phrase zhan gilai ¥5# K "to
stand up"; the phrase zhan giqu %2 2%, which could be translated in the same way, is
not accepted. Thus, the verbs gi ("to get up") and /ai ("to come") in dictionaries are
reported together and analysed as a compound, this also because, apart from its use as
a directional, the compound!® can be the main verb in a sentence such as: ta gildi le fil.
22K T "he got up". So, in this case, the description of the movement of a person who
starts from a sitting position and stands up should be coded in Chinese with the sentence
zhan qilai le 353K T for the reasons discussed above.

Sentence 2 “Correct” answers: EFFIPAZEE (T)

“Valid” answers: ZEHEIP A= (1)

Chart 16: Fourth Task — Sentence 2: Correct Answer Comparison

18 Term used in linguistics to indicate a word consisting of the juxtaposition of two or more different words.
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Sentence 2: Percentage of correct answers
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Some errors in this sentence are due to the anticipation of the locative before DC1, thus
immediately after the regent verb (z6u 7£). Other students made the mistake of omitting
DC1 (jin 7#). Other students have made the wrong choice of Deictic, they have used /ai
instead of qu, when the movement is actually away from the indicated perspective. The
most serious mistake in this case was to omit DC1 and to insert after zoéu the deictic qu,
bringing it before even the Place-NP (ta zéu qu bangéngshi fi & 2 75y =), which as we

have already pointed out should be placed before the deictic.

Sentence 3 “Correct” answers: H#E TR (1)

“Valid” answers: MEHTH 2K (17); EHEET (CR) (1)

Chart 17: Fourth Task — Sentence 3: Correct Answer Comparison

Sentence 3: Percentage of correct answers
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In general, learners produced correct and acceptable sentences. However, even in this
sentence some students chose the wrong deictic by using qu even though the movement
is towards the speaker. Many students produced this sentence: ta chilai chdoshi i
KT, the error here is that Place-NP (chdoshi i 17) does not precede the sense of
movement, so the deictic. Thus, the order of the elements created some difficulties.

Sentence 4 “Correct” answers: A BN K (7))

“Valid” answers: iR A FREESR (1) M Bk (1)

Chart 18: Fourth Task — Sentence 4: Correct Answer Comparison

Sentence 4: Percentage of correct answers
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In producing this sentence, some learners got the order of the elements of the
directional complement wrong. In fact, they placed the main verb (pdo 1) after the
deictic: séngshti xialai pdole ¥ i, T K H T . However, apart from this mistake (or others
like inserting the directional gi instead of xia) this is the sentence that created the least
problems for the students who also used forms such as the combination DC1 + Deictic
DC guolai i or with the preposition xidng [f], also used by native speakers.

1.5 Fifth Task: Data Comparison

In this task also students must produce a sentence using verbs and nouns in brackets.
Students are not asked to describe a motion event, but must produce requests based
on the context provided. The use of deictics is explicitly required, so in this exercise, the
use of the wrong deictic will be considered an error. The order of the elements included
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in the structure of the directional complement, the use and choice of directionals (DC1),
and the use and choice of deictics will be evaluated. This type of production is less
restricted than the previous task, indeed several different forms were used both by
native speakers and learners. Structures used by the control group (such as the use of
dao %] and zai 1) will be considered grammatically correct, but will not be counted in
the percentages of correct answers. We will analyse each sentence to discuss the
learners' choices. The parameters to analyse sentences of this task are the same of the
previous one:

1. Correct: when the directional complement is composed of all its elements and the
order is correct.

2. Valid: when a learner omits the deictic in a sentence, only in the case the deictic is
also omitted in the control group data.

3. Wrong: when there is a wrong choice of DC1 and/or Deictics or the elements are
placed in the wrong order. Answers without the directional complement are also
considered wrong.

Let us analyse the first sentences produced by the learners:

Sentence 1 “Correct” answers: 5B &Y% /sEESk
“Valid” answers: iGN &Y% F/SES; B RIE A% K /S HE (Place-NP placed after the

deictic, order used by the control group)

Chart 19: Fifth Task — Sentence 1: Correct Answer Comparison

Sentence 1: Percentage of correct answers
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Seven students used the resultative dao 3| (HSK5 students are those who used dao most:
3 of them used it). Other students omitted the deictic (/ai k) or the DC1 (shang ). One
student chose the wrong directional complement in the answer: ging bd shiwt song
guolai VEE & Y)i%41d K. In some answers, learners placed the Place-NP before the DC1,
as in this case: qing nin bd shiwt song lit I6u shanglai 75 EIEE Y% /S Fok. Some
students used a totally wrong word order, so we can assume it is true that the addition
of elements to be placed in a sentence, makes the production more complicated for
learners. We want to highlight that some students did not use the ba structure and this
choice created a lot of confusion in managing all the elements afterwards.

Sentence 2 “Correct” answers: 158 & 7Rl Z81 |

“Valid” answers: 1530 & 1 [ 227 b J¢; 1530 &l n] 227

Chart 20: Fifth Task — Sentence 2: Correct Answer Comparison

Sentence 2: Percentage of correct answers
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As we can see the percentages are very low, but this is because several students used
zai {£ as a complement: ging ni bd hézi fangzai jiazi shang & VRIE & T HAELRF |
Thirteen learners preferred to use this structure rather than a directional complement.
While only one native speaker used zai, on the other hand some of them used dao %,
instead of the directional hui [F]. A lot of students did not insert the DC1, they only used
the main verb before the Place-NP, thus in this case learners did not use any verbal
complement. Others placed Place-NP after the deictic and in this case, we can’t consider
this answer as “valid” because there are no data in the control group with this specific
of word order.
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Sentence 3 “Correct” answers: g /R AR TS 25, 1E R AR TG &

Chart 21: Fifth Task — Sentence 3: Correct Answer Comparison

Sentence 3: Percentage of correct answers
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For this sentence we are not able to compare the students’ answers with the control
group data, because we assume that native speaker did not clearly understand the
context of this sentence. On the other hand, some students answered with the correct
request, so we believe that learners had less difficulties to realize what the request
should have been. Anyway, basing on our expected answer we are able to make some
considerations. Some students did not choose to use the ba structure which then caused
the placing of the Object-Np directly after the Place-NP. Managing the order of the
elements in this sentence was complicated for the students, and some of them did not
use the directional complement at all. Moreover, one student used the wrong
directional: ging bangzhi ta bd dongxi nd guoqu i #5 B HE 4 V6 3 2. Again, in
some cases students placed the Place-NP before the DC1, so immediately after the main
verb, even one student with HSK6 did this mistake. So, we will take this in consideration
for the next section, where we discuss the data.

Sentence 4 “Correct” answers: i VREAR AR BGHFE T H
“Valid” answers: JE/RIEAR M O AE 75 15 VRIEAR MR O FE 7 H 2

Chart 22: Fifth Task — Sentence 4: Correct Answer Comparison
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Sentence 4: Percentage of correct answers
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This sentence produced less mistakes than the others. In these answers we did not count
the 17 sentences that include zai 7E as a complement: ging ni bd yifu fangzai xiangzi I
TH VR A AR AE 46 T BL. Italian students are much more familiar with such a structure
than with the directional complement. Basically, for this request, mistakes were made
because of an omission of the DC1 (jin i) as in the following example: ging ni bd yifu

déu fang xiangzi Ii 15 VR Ak A O - HL.

After that we compared the data of the students with those of the control group, we are
able to discuss these percentages in order to try to find the causes of the errors. Starting
from the research questions that we have previously explained, we will elaborate our
analysis in the next section.

1.6 Overall Percentages

To give a final and overall view of the students' data, we conclude our analysis of the
data by reporting the percentages of all correct answers sorted by tasks and then the
percentages of the students' overall right answers. The data from the first task are not
included because there is not strictly one right and one wrong answer, there are values
in the middle which would throw the proportions of the overall percentages out of
balance. The first exercise helped us both as an introduction to the questionnaire (it
was the easiest and quickest exercise) and for the comparison of the data with the
group of native speakers we had previously carried out. We now present the
percentages of the correct answers for each task:

Table 14: Percentages of Correct Answers
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TASK 2
TASK 3
TASK 4
TASK 5

As we can see from the percentages, the students answered the first three

NO HSK  HSK3/4 HSK 5 HSK 6 TOTAL
55% 43% 43% 83% 63%
59% 53% 53% 65% 62%
62% 68% 68% 81% 78%
36,5% 37,5% 37,5% 52% 43%

exercises quite well, in particular the third one which has an average of almost 80%

correct answers, while the last task, in which the learners were asked to produce

requests, was more difficult.

Besides, we report the percentages of all correct answers divided by the level of
proficiency indicated by the students. Please note that we have merged the
percentages of the student with an HSK3 level with those of the students with an

HSK4:

Chart 23: Overall Percentages of Correct Answers

Overall percentages of correct answers
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90%
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67%

NO HSK  HSK3/4

HSK5

65%

HSK6

The percentages improve slightly for the higher proficiency levels, but there are no
substantial differences. We need these percentages to discuss the data and answer the
research questions in the next section.

2. Data Discussion: Causes of the Errors and Research Questions
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In this section, we will analyse the errors and percentages reported in the previous
section with a view to finding the causes that lead students to make mistakes. We know
that L1 influences the acquisition of language structures other than our mother tongue.
In our case this language structure is the Chinese directional complement through which
native speakers encode motion events. In fact, Wu (2014:30) argues that
“predispositions for spatial organization or event construal established during L1
development play an important role during L2 acquisition of path expressions”. First of
all, however, we must make a premise regarding the control group. The answers given
by the native speakers show a predominant tendency to lexicalise all the components
when the syntax allows, as demonstrated by the answers to the different tasks. Chinese
speakers have generally always given answers by coding the manner of movement (main
verb), path (DC1) and direction of moving away or forward the speaker perspective.

2.1 Causes of the Errors

Mistakes are a fundamental part of learning and analysing them has enabled, and still
enables, the teaching and learning process to be improved and enriched. Examining how
an error is made allows us to understand how the learner acquires the FL/L2 and how
s/he puts into practice what s/he has learnt. However, understanding the causes that
led to making a mistake is not always straightforward, as in many cases multiple factors
come into play. Let’s try to find out the causes of the most common mistakes made by
Italian learners in our research. First of all, we would like to repeat that we will not
analyse errors beyond the directional complement. Thus, incorrectly used ba 1%
structures, omission of aspectual marks and wrong lexical choices will not be analysed
in this paper. We will analyse lexical errors within the structure of the Chinese
directional complement, but above all the correct syntax of the complement. We have
found seven most common errors that we will analyse:

Directional shang I instead of gi iZ;

Deictic qu 2 instead of lai °K;

Inversion of the main verb and the DC1

Omission of DC1, so the path is not encoded in the sentence;
Incorrect movement phase highlighted, hence wrong DC1;
Place-NP placed after the deictic, at the end of the sentence;

No vk wnNR

Place-NP placed between main verb and DC1;

2.1.1 Directional shang _= instead of gi i€ and the Deictic qu &% instead
of lai 3F
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In the first sentence of the fourth task, students are expected to produce this sentence
to describe the upward movement of B: ta zhan gilaile fhi5#EK 1. As Wu indicates
(2014) “the Chinese morpheme _I* shang conceptually highlights the region where the
moving figure will be located after moving, while #Z gi highlights the original region
where the moving figure came from”. Thus, if the movement has a profiled objective,
the use of shang is correct, whereas if we want to emphasise the starting position in
relation to the position reached after the movement, we must use gi. Five students,
including one with an HSK6, answered using the directional shang. This is probably
because considering that in Italian there is no tendency to describe the path of the
movement, this difference does not exist. Wu (2011) observed that learners often
overlook this distinction between the two DCs. The percentage of improper use of the
two DCs was more marked at the intermediate level of proficiency, thus indicating that
the process required for learning the specification between shang and gi presented
significant difficulties for learners. A learner has to incorporate within her/his coding
processes this difference to which Chinese speakers are very sensitive.

In the construction of this sentence, we can also find another mistake often made by
learners: the incorrect use of the deictics qu and lai. We can find this error also in
sentence like the third of the fourth task, describing a movement of coming out of a
supermarket. Although the point of view is from outside the supermarket and therefore
the movement of B is taking place towards the indicated perspective, some students
used qu rather than /ai. In Italian the hither/thither perspective is omitted or inferred
from the context. In the production of the Chinese directional complement, an Italian
speaker must modify her/his habit of not encoding this element of the movement,
adapting to an unfamiliar pattern, in which instead the deictic path must be emphasised.
Indeed, as mentioned before (see chapter 2, section 2.1), the omission of the deictic DC
will produce a sentence in which not all dimensions of movement are described.

2.1.2 Inversion of the main verb and the DC1 and omission of the DC1

In the second sentence of the second task five students inverted the order of the
elements placing the DC1 (qi i) before the main verb (bdo #i). This is a particularly
serious error, because as we pointed out in the second chapter (see section 2), verbs
that can express the path of movement, which thus act as satellites and are the second
element of the complement, constitute a closed class. On the contrary, Chinese
emphasises the manner of the action with the main verb. As we have already mentioned,
manner is explicated more frequently than in Italian and therefore native speakers have
a strong sensitivity in the choice of these verbs. On the other hand, Italian learners do
not follow this pattern when describing motion events in their mother tongue.

Moreover, another problem with the DC1 is when learners omitted it. We can find many
answers with this type of mistake in gap 2 of the third exercise and in sentence 2 and 4
of the last task. In sentence 2 eleven students answered producing this request: ging ba
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hézi fang jiazi shang E1E & T4 7 L. As we can see after the main verb fang,
students placed the Place-NP, omitting the DC1 (hui [F]). In sentence 4 six learners made
this mistake and also in that case the main verb is fang. So, the selection of the second
verb of the compound was problematic due to the indication of the locative object, for
which the native speaker participants used iin ¥ ('to come into') in sentence 4 and huf
(“to go back’) in sentence 2, while the Italian ones used zai ('to be at'). Thirteen students
answered with zai in the sentence 2 (39%) and seventeen in sentence 4 (51%). The
extensive use of zai by Italian learners can be seen in all levels of proficiency. Romagnoli
and Luzi also found the broad use of zai by Italian learners and they observed “the
overuse of zai allows students to be generic but correct, avoiding a detailed description
of the motion event” (Romagnoli & Luzi, 2012:32). The sequence of the verbs fang and
zai is very close to the Italian construction mettere (‘to put’) + adverb of place, so
students probably perceive this solution as closer to their mother tongue and acquire it
earlier than the other combinations.

2.1.3 Incorrect movement phase highlighted

In some cases, the students chose the wrong directional. Compared to native speakers,
other paths had more salience for students, as in gap 2 of task 3. What happens in the
text at that point is that the little dog, in order to look for the frog, leans out and falls
out of the window. This stimulus marks a notable difference between the two groups:
native speakers followed the movement verb (dié &, ‘to fall’) with the directional chu
H. For learners, on the other hand, the downward direction expressed by xia T 'to go
down' is more salient (54% answered with xia), whether or not followed by the deictic.
However, in this case they produced an agrammatical phrase given the presence of the
locative object (chudngwai % %}). Furthermore, students could get a clue as to the type
of directional to be used by referring to the locative object: wai precisely indicates the
transition from inside to outside of the little dog's movement.

There are others example of this type of mistake. In sentence 3 of the fifth task, one
student placed shang after the verb fang, rather than hui. Or another one, in sentence
four of the same task produced this sentence: ging bangzht ta bd déngxi nd guoqu &
75 Bt 48 4 VE 523 25, This student used guo rather than shang. We can assume that
since Italian is a language that does not tend to describe all the phases of the movement,
an ltalian student, having to adapt to the pattern of Chinese, is clear that he has to
explicate the path of movement, but is not always clear which path of the movement
has to be specified. In this case the complete comprehension of the verb-direction
concordance, and the awareness of the Place-NP play a crucial role.

2.1.4 Wrong Place-NP Position and Double Object Sentence Order
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Another very common difficulty was found in learners' answers: what the position of the
Place-NP should be. This is not always clear, especially when both Object-NP and Place-
NP are present in a sentence. In chapter 2 (see 2.1) we have clarified the correct position
of the Place-NP in the word order of the Chinese directional complement, that is: V +
DC1 + Place-NP + Deictic DC. However, we have found two cases, shown by the answers
of native speakers, that allow a change in this order, putting the Place-NP after the
deictic. We can see this in sentence 2 of the first task, where native did not consider this
sentence incorrect: shangkeéle, dajia dou jinlai jigoshi ba Fik T, KFEBERZ L.
Also, in the first sentence of task four, where one of them produced this request: ging
bd shiwt songlai lii 16u 5 YDA /S HE. When we have analysed the students’ data,
we have not considered this order to be incorrect in these two specific cases, but for the
other cases in which students used a wrong order we have not rated them as acceptable.
Indeed, we found this error in other cases, such as in blank 2 in the third task. One
learner with an HSK6 inserted this answer: dié chuqule %k H 2 1. This student probably
did not recognise the Place-NP chudngwai 7 7l that follows the blank so the deictic qu
should not be placed there. Other cases are in sentence 2 in the last task and in sentence
3 in the fourth task. In this last case eight learners (80% of errors) placed lai (or qu, even
getting the deictic wrong) before the locative object chaoshi 7.

Moreover, the Place-NP created other problems for students who, in sentence 2 of the
fourth task and in sentence 1 of the last task, inserted it immediately after the main verb,
before DC1. In the last exercise two students produced this request: ging ni' ba shiwu

song lit 16u shanglai V& RIEEW)IE 7S LK.

As we can see, these errors result from sentences in which both locative and direct
objects are present. Probably the inclusion of the two elements together creates a
greater difficulty for students who are forced to use the structure with ba. In this case
the correct order is: Subject — Ba — Object-NP — Verb — DC1 — Place-NP — Deictic (-/e). 1
of the FL/L2, makes continuous use of the linguistic structures available in her/his native
language making mistakes.

2.1.4.1 The Problem of Place-NP after the Deictic DCs

In this section, we would like to make a brief observation on the issue of Place-NP placed
after the deictic. As we have seen, we considered the order of the following sentence as
correct, with the Place-NP inserted at the end of the sentence after the deictic: ging ba
shiwt song Idi lit 16u TETEE Y%K 7SHE. Although the grammatical rule is that the
locative object must be placed between DC1 and Deictic DC, nevertheless we considered
this sentence correct because one of the native speakers used it, but being only one we
are aware that this data is not really significant. Furthermore, given the limited number
of native speakers who participated in the research, the fact that in other sentences
produced by native speakers this order does not appear may simply be a coincidence
(and it is strange that two syntactically equivalent structures are treated differently). We
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found this problem also in the sentence 2 of the first task: shangkéle, dajia dou jinlai
jicoshi ba PR T, KRFHAIHRKZZNE. Native speakers answered with an average of
“3”, which is usually considered a neutral response; that number tell us that the
speakers are uncertain. For reasons of time and also because of the limited number of
participants, we cannot go into this point in depth, but we can cast doubt for future
researches. It might be interesting to analyse how flexible the order Place-NP + Deictic
DC is and how acceptable the inversion of the two elements is.

2.2 Research Questions and Teaching Considerations

In chapter 3 (see section 1.1) we have outlined our research questions, in this section
we will discuss our data trying to answer them. Firstly, we asked whether Italian FL/L2
Chinese learners and native Chinese speakers differ quantitatively in their use of Chinese
directional complements. The third exercise should have helped us to understand this.
We can see that to fill in the blanks of task number 3, students almost always used
directionals, only 7% of the answers do not include the use of the directional
complement. With regard to the answers of native speakers, on the other hand, the
directional complement is not used in almost 18% of the cases. These are both relatively
low percentages, but we can say that Italian learners tend to use the directional
complement quite frequently to describe motion events in Chinese. This finding is
confirmed because even in subsequent tasks there are few cases in which Italian
students did not use the directional complement (we have excluded from this analysis
the last task in which the use of lai and qu is explicitly requested, so learners were guided
to use the directional complement)

Then, we examined whether Italian L1 learners, at different levels of proficiency, are
able to use the correct word order of Chinese directional complements. Here the
percentage changes, in total 11% (excluded from this percentage are task 1, where no
production is required, and task 3 because, apart from the verb, there are no other
elements to insert in the blanks and the syntax was relatively simple) of the total
answers to the student questionnaire have a problem in the order of the elements. The
strict syntax of the directional complement thus created quite a few problems for Italian
students. More specifically, in Task 2, 15% of the students used the wrong order of the
elements, and in Tasks 4 and 5, 10%.

With the third research question, we wanted to know whether there are qualitative
differences that can be observed in the use of different types of directional
complements, and thus whether different types of directional complements have the
same degree of difficulty. Actually, we have already answered this question. If we
consider the types of the directional complement given in Table 3, by analysing the data,
we have already seen that when the direct object or the locative object must be added
to a complex directional complement (V + DC1 + Deictic DC), the rules for placing these
elements in their proper 'slot' must be considered. This problem increases when both

89



objects are to be used in the sentence together with the complex directional
complement. In this case the structure with the ba to anticipate the object becomes
necessary in order to use the correct structure of the directional complement and add
the Place-NP without also having to consider the Object-NP, that will be anticipated
before the main verb. However, the students in the last task had some difficulties in
managing these elements all together. We can therefore say that there is a difference
in the level of difficulty between the various types of directionals. The order of the
simple directional complement was wrong in very few cases, while the complex
directional complement with the addition of the Object-NP and the Place-NP created
more problems to Italian learners.

Moving on, we wanted to understand how Italian learners' proficiency in the use of the
Chinese directional complement is related to their knowledge of the Chinese language.
We could observe that especially in the last two production exercises, the percentage of
errors was not that much different between the different proficiency levels. In general,
we can say that there were instances when the percentages of correct answers by
students with HSK5 and HSK6 were higher than those with lower levels or those who
had not indicated their proficiency level. However, we believe that much depends on
the student's background. The ability in the use of directional complements is not strictly
related to the level of language proficiency, rather it depends on factors such as the
distance of time since studying the complement, the level of quantity and quality of
exposure to the structure, and also specific proficiency. In this case, we agree with the
results of Romagnoli & Luzi’s (2012:32) work, they have argued that “proficiency does
not affect the use of DC and its correctness: figures are very close, demonstrating that
once they have acquired the linguistic structure they tend to use it with the same
frequency and the same appropriateness”. In this case, both our research and that of
Romagnoli & Luzi (2012) differ from the analysis conducted by Wu (2011), who instead
in the conclusions of his study argues that “the results of this study have shown that
learners’ performance in DCs was positively related to their overall Chinese proficiency,
with advanced learners consistently outperforming intermediate learners” (Wu,
2011:443). This aspect could be explored in future research, comparing the data of
ltalian and foreign students. Furthermore, despite the differences in language
proficiency levels, there was also no variation in the use of different type of directional
complements (see Table 3). And again, our data compared with Romagnoli & Luzi's study
are similar, because also in our research “Complex DC constructions prevail over simple
counterparts” (Romagnoli & Luzi, 2012:33). The reason could be that students learn /ai
and qu earlier than the directional complement and thus have more confidence in using
them.

Finally, based on the last research question, we tried to understand what factors play a
role and constitute a source of difficulty in the acquisition of Chinese directional
complement for L1 Italian learners. We believe that the data showed that the typological
differences between Italian and Chinese have a certain influence on acquisition. Italian
speakers tend to make little use of manner verbs to describe a motion event, so in the
process of adapting to the language pattern of Chinese, an Italian learner struggles to
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change this habit. The attention Chinese speakers have in choosing the verb of manner
is not easily achievable and Italian learners are not so sensitive to this choice. What also
plays an important role is the tendency of Chinese, an s-framed language, to lexicalise
every aspect of movement. We know by now that manner is encoded on the main verb,
path on the directional and deixis with qu or lai. This way of 'breaking up' the phases of
a motion event and describing them one by one, is a stretch for the Italian student, who
in formulating the same type of sentence in his mother tongue goes through a cognitive
process that leads her/him to provide much less information and, above all, to a total
omission of the deixis. Indeed, data have showed that when Italian learners have to use
the Chinese directional complement, they face some difficulties in choosing the correct
word order. Several mistakes come from the omission of one element of the structure
(usually DC1 or Deictic DC), or from the inversion of two elements. The distance between
the two linguistic patterns of Italian and Chinese causes not only an obstacle in
understanding the correct order that there must be in the directional complement
structure, but also a difficulty for Italian learners to become aware of the need to make
the phases of movement explicit with specific elements. Thus, the complex and rigid
syntax of the Chinese directional complement is perhaps the element that most
complicates the acquisition process for Italian learners.

The learners’ mistakes seem to suggest that the semantic characteristics and syntactic
restrictions of this class of verbs should be made explicit in teaching, also by
supplementing the description with authentic multimodal material in order to analyse
these forms and acquire them by associating them with specific contexts of use. We
believe that it is crucial for a better understanding of the Chinese directional
complement to return periodically to the more difficult aspects of the complement. The
aim should be to reinforce those structures familiarising students with all types of
directional complements (Romagnoli & Luzi, 2012). There should be a greater focus on
the complex directional complement, linking it with the possible Object-NP and Place-
NP that can be included in the structure of the whole sentence. We believe that
exercises on the use of the Chinese directional complement based on motion events in
context are the most effective in facilitating its acquisition and learning. Using the
physical space of the classroom could also be useful, for example by asking students to
describe the action the teacher or classmates perform (such as leaving the room, sitting
down, standing up, placing books on the table, etc.).
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CONCLUSIONS

The aim of this thesis was observing the problems in the acquisition of the Chinese
directional complement, quxiangbuyu # |7 %M, by Italian students. With this aim in
mind, a questionnaire was formulated in electronic form, then submitted, on the basis
of voluntary participation, to the students. There were 42 research participants in total:
9 native Chinese speakers constituted the control group and the remaining 33
constituted the sample linguistic sample under examination. The latter were divided into
four groups according to their HSK level: first and second intermediate level (HSK3-HSK4),
first advanced level (HSK5) and second advanced level (HSK6).

Through the analysis of the reported data, it was possible to compare the results of the
control and student groups. By analysing the differences in the use of the directional
complement between the two groups, it was possible to understand the main difficulties
Italian learners have when they have to use the complement to describe motion events.
It was observed that the syntax of the Chinese directional complement is what creates
the most problems for students, in particular the fundamental role of the presence of
Object-NP and Place-NP. An attempt was then made to understand the causes of the
errors identified in the questionnaire. In this regard errors stemmed from L1
interference. Finally, the data were analysed by considering the research questions.

It should be stressed that the results obtained have limitations. First of all, due to the
short time frame, it was not possible to collect a larger language sample. The number of
participants we collected is enough to provide preliminary conclusions, but not enough
for conclusive theories. Another important limitation concerns the adoption of the HSK
test as a tool for dividing the participants into groups, since this, like all standardised
tests of FL/L2 competence, does not reflect the actual competence of the learner at the
time of the research. Despite these limitations, the research aims to be a starting point
for further studies and improvements in the field of teaching modern Chinese as FL/L2
to Italian learners. Considering the limitations of our research, an error analysis could be
carried out in the future on a larger sample of learners. The data collected in this
research cannot aspire to provide generalisable conclusions. Generally, our data have
indicated that in the interlanguage of Italian learners, movement is frequently expressed
through the three components of manner, path, and deixis, thus being close to the forms
of the target language.

This analysis led us into the world of Chinese directionals, a world that is still largely
unclear and has led to theories on which scholars are still not agreed upon, primarily
Talmy's linguistic duality. In light of the small sample of data observed, it would seem
reasonable to consider Talmy's taxonomy applicable. Natural languages are objects of
study on which many theories often seem to overlap or conflict. Our intention has been
to use syntactic analysis by combining it with semantic investigation not only of the main
verb with its directional complement, but also of the context and thus of the sentence
as a whole. To sum up, the general sense of a sentence allows us to understand certain
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nuances of meaning of the structure under investigation that help us understand the
choices that speakers make when using the Chinese directional complement.
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APPENDIX

Questionnaire submitted to students:

Questionario informativo:

Eta:

Nazionalita:

Luogo di nascita:

Lingua/e madre/i:

Quali altre lingue conosci?

o

o

Nessuna

In quale corso di studi sei attualmente iscritto/a?

o

o

o

O

Altro:

Corso di Laurea Triennale
Corso di Laurea Magistrale
Corso di Dottorato di Ricerca

Ho gia terminato gli studi

Da quanto tempo studi il cinese mandarino?

o

o

1 anno
2 anni
3 anni
4 anni

5 anni
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o Piudi5anni

Hai mai trascorso lunghi periodi (almeno 3 mesi) in un Paese sinofono?
o No
o Da3a6mesi
o Da 6 mesiaunanno

o Piudiunanno

o 2anni
o 3anni
o 4anni
o 5anni

o Piudi5anni

Qual era lo scopo della tua permanenza in un Paese sinofono?
o Studio della lingua cinese
o Lavoro
o Lavoro e studio della lingua cinese
o Viaggio di piacere

o Altro:

Sei in possesso di una certificazione linguistica di lingua cinese HSK?

o No

o HSK1
o HSK2
o HSK3
o HSK4
o HSK5

o HSK6



Attenzione: per tutta la durata del questionario, non sara possibile consultare dizionari

e/o materiali didattici di lingua cinese

Esercizio 1:

Di seguito verranno presentate cinque frasi. Per ogni frase, indica il grado di

accettabilita su una scala da 1 (totalmente inaccettabile) a 5 (totalmente accettabile).

L EEAE, AR E LK T,
2. ERT, RFACHRA=EM,
3. ZIMEMIPAE.

4. (I MIRIER S H 1o

5. @¥E T AEL,

Esercizio 2:

Riordina gli elementi delle seguenti frasi:

LRk % M B £ K

1.

2. M7 & B

2.

3. £ B W Ko b =
3.

Esercizio 3:
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Il brano riportato e stato scritto sulla base della storia illustrata Rana, dove sei?
(Mayer, 1969). Il testo presenta cinque spazi vuoti da riempire. Per completare la
storia, fai riferimento alle immagini e utilizza i verbi indicati tra parentesi per riempire
gli spazi vuoti. Il primo spazio & stato riempito a titolo di esempio.

MATEN R, fhar 7 — R — By seE. minEeEReE— > RigETr 82, —
K b, BEAU/NMES 7, HiE RHT _#r( € ), MNIFENES
7 (Bk tiao, saltare ),

7% ydng = allevare (avere e crescere un animale) W) chéngwi = animale domestico
FHid: gingwa = rana -7 guanzi = vaso, barattolo

DGR INFE, IRAEMRIL?  ANYREkRERE TR, EeBiEEw
AT R TR, NS ETR A T % 5Bk dié, cadere ).

5] chdo = rivolgersi verso (¥ #h chdo chudngwai = fuori dalla finestra)

KUk da hdn = urlare + kd = incastrarsi 5E koo = sporgersi
34k xtnzhdo = cercare /T chén = pesante SkEHR téu chdo xia = a testa in giu

— H R LK (R tan, spuntare fuori) % [ /NBEZ BT, XN N LE

PRE WA, Rk BIR I EAE EE R . 1 (# diao, staccarsi e
cadere ) , HLiZ¥) g 470 ( % f&i, volare ) ,

L4k R to bo shi = marmotta ¢ ydo = mordere £ bizi = naso

1% miféng = ape 29 jitichdn = azzufarsi 1% 55 fengwo = alveare
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Esercizio 4:

Avrai quattro frasi precedute da una breve descrizione. Quando rispondi alle domande,
fai finta di essere A in ogni situazione. Il tuo compito & descrivere il movimento di B
dalla prospettiva di A e completare le frasi in cinese. Utilizza i verbi tra parentesi e, se
sono presenti, ricordati di usare anche i nomi indicati.

Esempio: B abita sopra di te. B scende al tuo piano. Sei A descrivi il movimento di B:

fib F K (F)

1. Sei in classe e il tuo compagno B viene chiamato dalla professoressa ad alzarsi per
rispondere alla domanda. B da seduto si alza. Sei A descrivi il movimento di B:

()

2. Hai chiacchierato con B fuori dall’ufficio, ora B entra dentro |'ufficio. Sei A descrivi il
movimento di B:

(E, A=)

3. Sei fuori dal supermercato e aspetti che B esca. B esce dal supermercato. Sei A
descrivi il movimento di B.

(H, i)

98



4. Sei sotto un albero e uno scoiattolo B e sui rami. Lo scoiattolo corre verso di te. Sei A
descrivi il movimento di B.

(FA B séngshti =

scoiattolo, [#1)

Esercizio 5:

Avrai quattro frasi precedute da una breve descrizione. Per elaborare la tua frase inizia
con i (per favore...) e usa i verbi indicati. Se sono presenti nomi tra parentesi, ricorda
di usarli. Cerca di usare il 2k o 7= nelle tue frasi quando il contesto lo consente.

0. Hai fame, ma sei lontano dalla cucina. Chiedi a B se pu0 portarti una mela. Cosa
diresti?

TR R 3R (5, SER)

1. Abiti al sesto piano. Aspetti il cibo a domicilio, il fattorino suona e gli chiedi di
portarlo su. Cosa diresti?

iH (B, 1&, /~H)

2. B prende una scatola per capire cosa c’eé dentro. Chiedi a B di riappoggiare la scatola
sullo scaffale. Cosa diresti?

iH (&7, % 2R7)

3. Cti chiede di aiutarlo a portare a casa sua alcune cose, ma tu devi tornare a casa.
Sei per strada e incontri B. Chiedi a B di aiutare C (fif) a portare le cose su da lui. Cosa
diresti?

i (ZR7H, %)

4. Chiedi a B di infilare tutti i vestiti in valigia. Cosa diresti?

iH (AR, 7, F6T)
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