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Introduction 

	 This thesis is based on the research of a modality that allows 
Chinese teachers, who teach Chinese as a second language to 
overseas students, to improve their work performance and 
overcome the communication burdens. Which may lead to a bias in 
the management of either human and financial resources. 


	 The motivations that have pushed me to deepen this theme 
are various.  First of all, the interest in the management and 
interaction between the Chinese human resources (facing in this 
thesis as Chinese teachers) and the international students was 
influenced and indeed encouraged by some experiences as a 
student during my stay in China and during my university internship, 
which allowed me to get in touch with different management and 
linguistic realities. Then also my interest in trying to understand the 
progress of the difficulties that have emerged during my studies 
abroad. Furthermore, and as the last point, my condition as a 
dyslexic human being, and the un-recognization of my rights as an 
international dyslexic student. After having documented the studies 
conducted in this regard, the analysis carried out by Lysgaard and Li 
on the factors of integration and improvement of Chinese human 
resources was the basis on which I founded my research.

	 The central concept on which this dissertation is based, is to 
support the necessity of raising awareness to the above Chinese 
professors model mentioned previously, concerning teaching 
methods in accordance to cultural shock, and dyslexia. 

	 The basis of this study is the analysis of cultural and 
methodological problems, which arise between Chinese teachers 
and international students. These adverse effects arise within the 
context of lack of consciousness of cultural differences. Moreover, 
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subsequently, they are conveyed to the Chinese university 
sociological context and also to state funding for international 
scholarship grants. In particular, great attention is focused on how 
to solve these adverse effects through the creation of a short 
training program, aimed exclusively for Chinese teachers. 

	 Since the research approaches different subjects and It is a 
remarkable different framework that offers numerous points of 
analysis, the reading of this thesis must be addressed with eyes of 
different nature. That are, with the specialized eyes in different 
sectors: Synology, managerial HR, linguistic, educational and 
cultural mediator.


	 The present exposition is structured in six sections. The first 
four chapters will give the reader the opportunity to have a clear 
idea of the overall historical-economic Chinese context and of the 
obstacles that obscure the interaction between Chinese teachers 
and international students. The fifth part is based entirely on a 
questionnaire, carried out within the Capital Normal University in 
Beijing. Which is proposed to identify and validate the presence of 
gaps on the subjects teaching method, cultural shock, and dyslexia. 
Section six is aimed at clarifying how Chinese human resources can 
be improved following a training based on the "Lecture" system.


	 The first chapter is subdivided into two parts, the first that 
examines the historical path that has faced China, through the 
"opening-up policy" and the "Project 985", that singles out the effort 
of China to climb those stumbling blocks of the past for the vision of 
an improved future. Secondly, we analyze how China has operated 
and still operates to open its universities to exchange projects, 
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through government scholarships, trying, at the same time, to 
maintain the following  pivotal values:


1. The promotion of Chinese culture and Chinese language

2. The creation of a study path that is the same for the Chinese 
mother tongue teachers

3. Contribute to a world in which the center of gravity is represented 
by multi-culture and harmony


	 Moreover, the first chapter asks a question, how is it possible 
to reduce the creation of the phenomenon of culturalism, adopted 
by both overseas students and Chinese teachers? The question is 
arisen since the culturalism not only influences the study experience 
negatively, but it goes to influence the hope of a future relationship, 
cooperation and return to China for work. Besides, there is no 
chance of establishing a future relationship.


	 The second chapter has as its object the definition of the 
culture that underlies the human resources of Chinese teachers who 
teach Chinese as a second language and the values that underlie 
their teaching  (teaching methodology). This part of the thesis is of 
vital importance because, by the intrinsic culture adopted by human 
resources, it will be possible to reveal two critical factors. The first is 
the most validated methodology for the creation of training for 
teachers. Secondly, to understand the first difficulty that exists 
between these two figures, which are miscommunication between 
the Chinese teaching staff and the external subjects (international 
students), because of  the teaching method. It is essential to identify 
these differences and then insert them into the training to make sure 
that the teaching method can be adjusted, in order to increase 
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teachers productivity and not to make the state investments be an 
end in themselves.


	 The third chapter deals with the second problem, that is the 
non-consideration of the difficulty of the international students 
integration process into the Chinese culture, and their experience of 
cultural shock, during their sojourn abroad. Therefore, in order to  
reunify the mass movement of international students, the difference 
in teaching methods, and the cultural shock scheme of Lysgaard, 
pushes forward for the need of a training program for the Chinese 
teachers about cultural shock and the mutual collaboration between 
sending and hosting university.


	 The fourth chapter introduces the topic of dyslexia in China. 
Two different points address the topic. The first is an economic 
analysis, where there is evidence of the inadequate management of 
economic funds of national scholarships. The poor management is 
due to the non-consideration of the presence of dyslexic students 
that lead to a deficiency in the management of resources. 
Specifically, because both teachers and students are not supported 
by a good teaching plan and tools to improve their performance. 
Moreover, this will not allow the student to learn correctly, will not 
allow the teacher to perform well his work, and in the end will not 
allow the construction of a good relationship for a future job. 

	 The second point is slightly more linguistic, because it 
observes a historical perspective on the topic and the different ways 
of research and then focuses the attention on the Chinese research, 
answering the questions "How dyslexia manifests itself inside the 
Chinese language?" Moreover, “How can Chinese teachers improve 
their perforce?." The last question is studied taking as an example 
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the Italian law number 170 of October 2010. This last part vital in 
order to understand which are the topic to include the final training 
program.

	 

	 Chapter five is based on a small survey, conducted at the 
Capital Normal University, to confirm whether there is a concrete 
need to create training that deals with the topics teaching method, 
cultural shock, and dyslexia.


	 The last chapter starts with the analysis of the second chapter 
on the study of Chinese human resources culture, to identify what is 
the most appropriate training methodology for Chinese teachers. 
There is the necessity to study the precise culture inside a precise 
human resources sector, otherwise, there is the risk to create a path 
that is not able to confer the maximum knowledge and not to train 
human resources completely.

	 In order to understand which is the most suitable and most 
functional way, it is necessary to make a needs analysis of different 
categories of training and development: Training before the career, 
On the job training and Off professional training. Moreover, after it is 
possible to find out the most productive method taking into 
consideration costs and ability to create an environment where the 
Chinese teachers can assimilate and learn better and faster. The 
chapter will include an example of the agenda for the HR training 
applying the “Lesson” method and before and after evaluation 
model of the training. 
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概论

	 这篇论⽂文是以汉语教师教学⽅方法的研究为基础的，这⾥里里的汉语

教师是指针对外国学⽣生的对外汉语教师。此项研究中，汉语教师作为

重要的⼈人⼒力力资源，为能提⾼高⼯工作⽔水平，进⾏行行了了⼀一项为期三天的培训课

程。


	 促使我深⼊入研究这个主题的动机有很多。⾸首先是对于汉语教师

和外国学⽣生管理理和互动相关话题的兴趣。这⼀一兴趣的出现与我在中国

的学习经历、实习经历有关。这些经历使我能够接触到不不同的管理理和

语⾔言⽅方⾯面的环境。其次是我希望明确⾃自⼰己在外国学习阶段所遇困难的

发展过程。最后⼀一点是我作为⼀一个阅读障碍症者的处境，以及作为⼀一

位国际学⽣生有阅读障碍⽽而权利利不不能得到认可的现实。在记录相关研究

之外，由Lysgaard和Li进⾏行行的关于融合因素以及对外汉语教师提升因

素的分析是我进⾏行行研究的理理论基础。


	 这篇论⽂文所基于的中⼼心概念是强调提⾼高对外汉语教师理理想模范

的意识，涉及与⽂文化冲击和阅读障碍相关的教学法。


这项研究的基础是⽂文化问题的分析和⽅方法问题的分析。这两⽅方⾯面的问

题产⽣生于中国教师和国际学⽣生之间，产⽣生于⼀一个缺乏⽂文化差异认识的

背景中。进⼀一步来说，这些问题影响到了了中国⼤大学的社会环境和国家

奖学⾦金金对国际学⽣生的授予。值得提出的是，通过针对中国教师的短期

培训计划，很多精⼒力力正在被投⼊入到减少这些负⾯面影响的进程中。


这项研究从不不同主题着⼿手，提供了了不不同的分析视⻆角：汉学家视⻆角、⼈人

⼒力力资源管理理视⻆角、语⾔言学视⻆角、教育和⽂文化中间⼈人视⻆角。
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	 论⽂文分为六个部分。前四章了了解中国历史经济总体背景和汉语

教师与国际学⽣生之间交流的阻碍。第五部分完全基于⼀一个⾸首都师范⼤大

学内组织的调查问卷，⽬目的是证实在教学⽅方式、⽂文化冲击和阅读障碍

⽅方⾯面存在的缺⼝口。第六部分的⽬目的在于弄弄清对外汉语教师如何通过⼀一

项基于“上课”系统的训练来得到提升。


	 第⼀一章分为两部分，第⼀一部分调查中国经历的历史道路路：改⾰革

开放和985⼯工程。他们突出⻅见证了了中国跨越阻碍为奔向美好未来⽽而做

出的努⼒力力。其次，我们分析中国从过去到现在如何打开⼤大学校⻔门，通

过政府提供的奖学⾦金金来组织交换项⽬目，与此同时保持⼀一下核⼼心价值：


1. 中国语⾔言⽂文化的推⼴广


2. 为⺟母语为韩语的教师创造学习途径


3. 努⼒力力创造⼀一个多⽂文化的和谐世界


此外，第⼀一章提出了了⼀一个问题，即如何能够减少⽂文化主义现象的出现

⽂文化主义被外国学⽣生和汉语教师同时采⽤用。之所以提出这个问题，是

因为⽂文化主义不不仅负⾯面地影响了了学习过程，也影响了了对未来关系的憧

憬、合作关系以及回到中国⼯工作的意愿。


	 第⼆二章以⽂文化定义为⽬目标，它是对外汉语教师⼈人⼒力力资源的根基。

这⼀一章同时也阐述教学⽅方法的价值。这⼀一部分是本论⽂文的⾮非常重要的

⼀一部分，通过对外汉语教师采⽤用的固有⽂文化思维，可以显示两个重要

元素。第⼀一：教师培训的最有效的⽅方法; 第⼆二：由教学⽅方法不不当导致

的汉语教师和外国学⽣生之间的互不不理理解、交际失误应当认识到⽂文化差
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异并将其应⽤用到教师培训中，从⽽而使教学⽅方法得到调整，改善教学效

果，⽽而不不仅仅以国家投资作为终点。


	 第三章处理理第⼆二个问题，即对国际学⽣生在中国⽂文化融⼊入过程中

所遇困难的忽视，以及对国际学⽣生⽂文化冲击体验的忽视。因此为能将

国际学⽣生的情况和教学⽅方法有机结合起来，Lysgaard的⽂文化冲击⽅方案

督促对外汉语教师进⾏行行⽂文化冲击有关的培训，同时也督促派送国际学

⽣生的⼤大学与接收⽅方⾯面的⼤大学有共同的合作。


	 第四章引⼊入了了在中国的阅读障碍的主题。这⼀一主题从两点⼊入⼿手。

第⼀一点是⼀一个经济分析，证实了了国家奖学⾦金金的管理理不不善。管理理⽅方⾯面的

不不善可以归咎于对有阅读障碍的学⽣生的忽视，这⽅方⾯面的忽视使资源的

管理理存在缺陷。更更确切地说，由于教师和学⽣生都缺少良好教学计划的

⽀支持，也缺少⼯工具⼿手段来改善他们的学习和授课。⻓长远来看，这不不利利

于未来在⼯工作⽅方⾯面良好关系的建⽴立。第⼆二点与语⾔言学有关。⾸首先我们

从历史⻆角度观察主题，了了解不不同的研究⽅方式，最后将关注点放到汉语

研究上⾯面并回答⼀一下问题：阅读障碍在汉语⾔言中有怎样的体现？汉语

教师如何相应改变他们的教学⾏行行为？最后这⼀一问题是以意⼤大利利2010年年

10⽉月170号法律律为案例例进⾏行行研究的。最后的部分对于理理解哪些是最终

培训计划的主题起着关键作⽤用。


	 第五章基于⼀一个在⾸首都师范⼤大学中进⾏行行的调查，⽬目的在于证实

发起与教学⽅方法、⽂文化冲击、阅读障碍有关的培训是否有切实的意义。
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最后⼀一章开头分析第⼆二章提到的对外汉语教师⼈人⼒力力资源，确定对外汉

语教师最合适的培训⽅方法。我们需要在具体的语⾔言⼈人⼒力力资源中研究具

体的内部⽂文化，否则将有可能不不能够最⼤大程度地传授知识和培训相关

⼈人员。为能了了解哪种培训⽅方式更更⾏行行之有效，需分析不不同类别的培训：

⼊入职前培训、在职中培训、职外培训。同时，在考虑进花费成本和创

造培训环境能⼒力力的前提下，能否可以找出最有效果的⽅方式。本章将包

含⼀一个应⽤用“上课”⽅方式进⾏行行的⼈人⼒力力资源培训案例例，以及培训前后的评

估模型。
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Chapeter one:  China  International Education

1.1 A small introduction to China Overseas Scholarships


	 In the recent decades, China faced a fast and enormous 
economic development,  just in 2018 Chinese GDP (Gross Domestic 
Product) was equal to US$ 12237.70 billion.  As known, an 1

expansionary economic growth phenomenon represents an 
independent route that a state or a company can travel only with the 
support of a reliable and robust Human Capital, which will actively 
help to contribute to achieving its goals and objectives, in a  faster 
and a better environment,  the topic that is also strictly 2

interconnected at the social development path’s. 

	 Thus the question arises: How to develop the Human Capital 
of a Nation which in 2017 had a population of 1,386,395.00 million 
people? From where to begin? 
3

	 Chinese government’s program stratagem concerned the 
improvement of the National Education Institutions. In the light of 
progress towards this long and knotty lane called Educational 
Progress, the presence of two essential projects must be highlight: 
“Project 211” and “Project 985”. 

	 The aim of the Ministry of Education of the People's Republic 
of China “Project 211” is to spread out the development of science, 
culture, and technology, in order to become more competitive inside 
the international market, and this has been probably through the 
invigoration of the 112 Chinese universities that performed in 
synergy with the Government. This measure consisted of the 

 Consulted: https://tradingeconomics.com/china/gdp; last consulted on 14/07/181

 Consulted: https://www.humanresourcesedu.org/what-is-human-resources/, last consulted on 14/07/182

 Consulted:  https://data.worldbank.org/indicator/SP.POP.TOTL?end=2017&locations=CN&start=1960,  last 3

consulted on 15/07/18
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strengthening and advancement of some pivotal academic keys 
branches such as scientific research, management, education, and 
institutional efficiency, with a total of an investment of US$2.2 
billion. 
4

	 Referring to “Project 985”, the Political Jiang Zemin (江澤⺠民; 

Jiāng Zémín) based on an explicit assumption that economic and 
social development cannot be disembodied from the education 
development, on 4 May 1998, roll out a World-Class Universities in 
China strategy. This policy embodies the continuation of Mao Tse-

tung (⽑毛泽东, Máo Zédōng,) educational reform during its leadership 

between 1949 and 1976.  Project 985 begun in the 2004 and has 5

been protracted until now, reaching 39 Chinese universities.   It 6 7

singles out the effort of the China to climb those stumbling blocks 
between past and the vision of an improved future. A project that 
also singles out the desire to make Chinese Universities at the top 
of World Wide University Rankings thought the: 
8

I. Implement undergraduate exchanges and postgraduate joint 
training.


II. Jointly carry out the construction of teaching materials, 
teaching, and teaching reform; jointly establish and publish a 
catalog of credit recognition courses with excellent courses as 
the backbone; jointly establish a shared distance education 
platform for distance learning.


 Consulted: http://www.cucas.edu.cn/studyinchina/level; last consulted 13/07/184

 KIinglun Ngok & Weiqing Guo The Quest for World-Class Universities in China: critical reflections, Sun 5

Yat-sen University Guangzhou China 2008

 Consulted: https://www.chinaeducenter.com/en/cedu/ceduproject211.php; last consulted on12/07/186

 Consulted:http://www.cucas.edu.cn/studyinchina/level, last consulted on12/07/187

Consulted:https://web.archive.org/web/20091015052830/http://xjtunews.xjtu.edu.cn/zhxw/8

2009-10/1255091987d24517.shtml, last consulted on11/07/18
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III.  Establish a regular exchange mechanism for talent training 
counterparts, and exchange, learn and learn from each other. 
Each year, the four modules of enrolment, training, degree and 
student status and training mechanism reform each hold an 
exchange seminar for graduate school business and hold a 
meeting of the principal responsible persons of the 
undergraduate educational administration department, which is 
held by the relevant departments of the nine schools.


IV. Jointly carry out the training of young teachers and the training 
of young tutors.


V. Various professional practice and social practice activities such 
as joint field investigation, joint production internship, joint 
design internship, and joint social survey with the participation 
of undergraduates.


VI. Actively promote the reform of postgraduate training mechanism 
to lead China's high-level postgraduate training to the world's 
top universities.


	 As we have seen one assumption is that, China thought these 
two projects create not only a sturdy bases environment for 
economic and educational development, but it also laid the 
groundwork for promoting and speeding up international 
conferences and international visiting scholars.
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	 Enormous economic resources were bestowed in order to 
promote and develop its education. In consequences, China in 
2018, occupies the second, the third, the fourth and the fifth 
position in Asia University Rankings (Times Higher Education Asia 
University Rankings 2018).  


Table 1: Asia University Rankings 2018

Name Overall
score 

International 
students

International 
outlook

Research Teaching 

2 Tsinghua 
University 79.3 9% 41.0 93.1 77.5

3 Peking 
University 79.1 16% 53.0 84.0 80.6

4 University of 
Hong Kong 75.4 42% 99.5 81.5 68.8

5 The Hong 
Kong 
University of 
Science and 
Technology 74.8 31% 83.4 73.4 57.0
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	 According to “The 985 Project Special Investment Amount 

Ranking” (985⼯工程專項投資額排名; 985 Gōngchéng zhuānxiàng 

tóuzī é páimíng), the investment of Tsinghua University and Peking 
University amounted to 7.6 billion yuan. 
9

The university which occupies the first place is the National 
University of Singapore.


	 According to the most recent ranking, China and Hong Kong 
own five of the top 10 institutions in all Asia, 12 of the top 20 and 30 
of the top 100 universities.  
10 11

Table 1,1: Asia University Rankings 2018

Name Overall
score

International 
students

International 
outlook

Research Teaching 

1 National 
University of 
Singapore 81.7 30% 95.8 88.9 75.3

Table 1,2: World University Rankings 2018

Name Overall
score

International 
students

International 
outlook

Research Teaching 

7 Peking 
University 88.9 16% 40.1 95.1 87.3

 Consulted: https://m.dxsbb.com/news/1591.html, last consulted on14/08/189

Consulted:  https://www.timeshighereducation.com/world-university-rankings/2018/regional-ranking#!/10

page/0/length/25/sort_by/rank/sort_order/asc/cols/stats; last consulted on 13/07/2018

Consulted:  https://www.timeshighereducation.com/world-university-rankings/2018/subject-ranking/11

engineering-and-IT#!/page/0/length/25/sort_by/rank/sort_order/asc/cols/stats; last consulted on 14/07/18
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	 Table 1 and Table 1,1 show the results of an internalization 
process started with the “opening-up policy” in late 1970, an 
operation which not only covered the development and inclusion of 
the rural areas with the cities but also included the process of the 
internalization of the economy.  Is clear that this “opening-up 12

policy” has determined the exact dose of China Government' 
interest on bestowing National Resources for liking abroad 
universities with the Chinese one. Is also clear that the strategic 
decision creates a New World that reflects an exchange of OSs and 
inter-cultural dimensions. Also, this has been one of the primary 
keys of China education development and intel lectual 
encouragement of this road, that has been seal during the cultural 
revolution (1966-1976).  Because, noticing that the word exchange 13

means giving something and receiving something else in return,  14

18 The Hong 
Kong 
University of 
Science and 
Technology

83.1 31% 80.2 83.2 76.7

Table 1,2: World University Rankings 2018

Name Overall
score

International 
students

International 
outlook

Research Teaching 

 B. Etien De Nouveaux Défis Pour L'administration Du XXIème Siècle: Fonction Publique Performance Et 12

Administration Publique Décentralisée, IOS Press 1997, page 133

 Tony H. Chang China During the Cultural Revolution, 1966-1976: A Selected Bibliography of English 13

Language Works, Greenwood Publishing Group1999, page 19

 Consulted: https://en.oxforddictionaries.com/definition/exchange; last consulted on 27/07/1814
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moreover, inter-cultural highlight the harmony aspects of integration 
between cultures and not the only coexistence of them allowed a 
flourishing flow of knowledge transactions.  


	 Through the following three stages China Government 
spawned at the Chinese OSs:


1.1.1 The stages of  an evolutionary progress 


1.1.1.1 Stage one: Initial development and Restoring (1978-1986):


	 This first step consists mostly of the directing of Chinese 
students to study abroad. Deng Xiaoping considered the latter as a 
source of opportunity to be able to make progress and at the same 
time begin to establish relations with foreign countries. The students 
involved in this first step came from the so-called humanistic, social, 
economic and scientific-technical studies. Referring to the numbers 
of requests and departing between 1981 and 1987 we can see a 
difference between the students financially supported by 
government funds and students not economically supported, if not 
by autonomous funds, respectively 2980 and 6569. Increasing 
opportunities coincides with the growth of problems that may arise 
from them. In fact, the main question, that needed an answer, that 
came to be right in 1980, was to try to create a tempting proposal, 
which would have been proposed to the OS to try and get them 
back to China. One solution was to propose them a postdoctoral 
program.
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1.1.1.2 Stage two: Adjustment (1986-1991):


	 As the title of the second stage suggests, this part helped to 
modify and to correct some problems arose in the first stage, like 
lack of technical and practical education. Basically, there has been 
an integration of technical, scientific classes at the language 
proficiency classes, for the strengthening of the national 
construction and production, and this included the dispatching of 
professional and technical people and no any longer post-
graduated. This action, this operation was regulated by a document 
of agreement where was advisable the returning time of the OS. 
Giving a very brief mention of the number of students and the total 
amount of investment we have respectively: 3’638 students and 119 
million yuan (up to 1995). 
15

1.1.1.3 Stage three: agile development (1992-till now): 


	 The opening up policy, as deductible, wasn’t concerning the 
opening up of the international market (economic development), but 
it was also related to the Chinese liking process with other people 
nationalities in a host country.  China Government economically 
supported the studies of Chinese, and as each investment deserve 
a return has waited, and the fair of a significant loss is not welcome. 
However, what could be the most significant loss in bestowing 
scholarships for letting them studying abroad? The most significant 
loss is ascribable to the act of “no returning," therefore the decision 
of an OS to establish in the host country. The Ministry of Public 
Security and the Ministry of Finance worked in harmony issuing the 
“Suggestions on Encouraging OS to Return to Serve the Country in 

 Hong Zhen Zhu & Shiyan Lou Development and Reform of Higher Education in China, Elsevier 2011, 15

page 107
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Various Ways," few examples like are represented by part-time jobs, 
cooperative research, and better remuneration.  As indicated in the 
statistic 30 years after the opening up more than 1.20 million 
Chinese has been sent abroad as an OS, and 3.2 million decided to 
go back to China. 
16

1.2 The case of the international student in China


	 The motivation-enhancing the opening up policy consist in a 
sort of system based on the concept of international exchange 
intended as a means to increase motivation, to exploit the potential 
of countries,  to strengthen the possibility of using  different 
methods, different point of views, different logics, and to create a 
new path toward a peace through the practices of communication. 
The actors of that may have a significant role to play in this fragment 
are the international students. To understand better the 
conceptualization of “international study exchange” and the role of 
the “international student," part of the definition released by Unesco 
must be mentioned: 
17

“as an instrument which continues to inspire the implementation of 
education for peace, human rights, and democracy." 

 Ivi; page 108 -11016

 UNESCO,  Records  of  the  General  Conference.  Volume  1.  Resolutions,  Programme  for  1996-1997. 17

Significant Programmes and Transdisciplinary Projects. Transdisciplinary projects and activities. Education 
for  peace,  human  rights,  democracy,  international  understanding,  and  tolerance.  Updating  of  the  1974 
Recommendation  on  international  education:  Endorsement  of  the  Declaration  of  the  44th  session  of  the 
International  Conference  on  Education  and  approval  of  the  Draft  Integrated  Framework  of  Action  on 
Education for Peace, Human Rights and Democracy. Annex II. Integrated Framework of Action on Education 
for Peace, Human Rights and Democracy, resolution note 1, resolution 28C/IV.5.41.1, Paris, 1995, page. 62. 
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	 Overseas programs started since the endowment of PRC 
(1950), and with the inauguration of “Higher Preparatory School for 
Foreign Student” (1962) more than 12,500 students came to study 
in China. Nowadays, exchange students are not only a symbol of an 
international exchange program, but moreover, they also represent 
the vital core of the international exchange field of education in 
China. The evolution of the integration and the spread-out of 
overseas programs and students can be craved up in the followings 
steps: 
18

1.2.1 The inceptive 1979-1989

	 One of the peculiarity that spotlight the synergic and 
harmonious work of Government of China brings us back to 1978 
when the total amount of OSs with Chinese Government 
scholarship, was equal to 1’178 out of 1’236. The result that 
reached even if the number of universities during that period was 
meagre.  The national scholarship is also commonly known as 

“Hanban scholarship” (汉办, hànbàn) or Guojia Hanban (国家汉办, 

guójiā hànbàn). The scholarship here is directly link to the ministry of 
education, besides, is manage by twelve different ministers and 
commissions. Going to check out what are the good intentions of 
this great machine, stand out in their genuineness and spectacular 
simplicity some points like:


 Op. cit. Development and Reform of Higher Education in China, page 112 -113.18
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1. The promotion of Chinese culture and Chinese language.

2. The creation of a study path that is the same for all Chinese 

mother tongue teachers.

3. Contribute to a world in which the center of gravity is 

represented by multi-culture and harmony.


	 Immersing ourselves in a more in-depth study of the second 
and third are two aspects that attract our attention. Specifically, 
point number one aims as the goal of the introduction of a 
curriculum that is equal to all teachers. In such a way as to try to 
create, more or less, a uniform standard of teaching methodology, 
strictly related to the future overseas students. 

	 The act of seeking homogeneity cannot and must not be 
lacking in a project. However, there is a need for introducing a 
margin of flexibility within the curriculum itself, because the teacher 
must be able to adapt and be able to adapt his training path to the 
student's path of study.  The number three point places at the 19

center of the whole two concepts “multiculturalism” And 20

“harmony." 

	 As reported in the previous pages and how it will be 
discussed in the following pages. In my humble opinion, introducing 
the concept of multiculturalism does not go well with the intrinsic 
value that the study of language brings with it, as well as that of 
“Sharing." That is multicultural highlights the simple presence of 
more than one individual who comes with other individuals of 
different origin from his. However, it does not tell, does not emerge, 
does not underline a real exchange within cultures.


 Jan  De  Groof,  Charles  L.  Glenn  Un  difficile  equilibrio.  Sistemi  scolastici  e  libertà  d'insegnamento 19

nell'Europa continentale e mediterranea, Armando Editore 2003, page 239

 Francesco Pompeo La società  di  tutti:  multiculturalismo e  politiche  dell’identità,  Meltemi  Editore  srl  20

2007, page 203
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For this reason, I think that the concept of intercultural must prevail 
over everything, it must be placed at the center of this mechanism. 
Otherwise the risk of a large turnout as an end in itself, a  turnout of 
students who will have been denied the possibility of integration 
before their arrival.

	 Referring to the procedure of been an exchange student in 
China can be sundered into the remarkable amount of document, 
that had to be filled, and one matriculation exam, took in their own 
countries. Only one year later the Outlander has been allowed by 
the State of Council to study in China self-funded, through  
"Request for Instruction on the Changing Standards of the Self-
funded International Students." Indicating what the final maneuver, 
which helped China to obtain a peak of the international student 
entering in China was was the work promoted by the Ministry Of 
Education (MOE). The project as mentioned earlier dealt with the 
approval of a short-term of study Chinese language plan, this 

student also knows as “fei xueli xuesheng” (⾮非学历学⽣生; fēi xuélì 

xuéshēng).  All these numerous steps and strategies associated 21

with the economic maneuvers (the progress and economic growth 
that derives from it), made sure that China gets an increase of 
23,500 international students, without Chinese government 
scholarship, in just under eleven years.


 Fred Dervin, Xiangyun Du, Anu Härkönen International Students in China: Education  Student Life  and 21

Intercultural Encounters, Springer 2018, page 250
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1.2.2  The CSC scholarships

	 As exposed in the above paragraph China experienced and is 
still experiencing a sharp increase of international students. It can 
also be proved by the “International Student Data From 2017, Open 
Doors Report”, in fact scrutinizing the researches about nations 
hosting OSs China own the first position straight before India (Table 
1.3). China does not only represents the first World Nations who 
host more OSs, but it is also the first nation who host OSs in all Asia 
and Middle Asia. (Table 1,4)  .
22 23

Table 1,3: International Student Data From 2017, Open Doors Report


Nation 2015/2016 2016/2017 %of Total

1 China
328,547 350,755 32.5

2 India
165,918 186,267 17.3

3 South Korea
61,007 58,663 5.4

4 Saudi Arabia
61,287 52,611 4.9

5 Canada
26,973 27,065 2.5

 Consulted:  https://www.iie.org/Research-and-Insights/Open-Doors/Data/International-Students/Places-of-22

Origin; last consulted on12/09/18

 Consulted:  http://en.moe.gov.cn/News/Top_News/201804/t20180403_332258.html;  last  consulted  on 23

10/09/2018
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	 China provided Governmental Scholarship, and it also 
allowed self-supported students. The evolution of bestowing 
Chinese Governmental Scholarship is impressive. During the 2017 
China has been releasing scholarships to more than 58,000 OSs 
coming from more than 150 different countries.  By subdividing the 24

scholarships into degree students, graduates or doctoral students it 
is unequivocal that the degree students account for the majority 
(Table 1,5) . As for the sphere of self-funded students, namely, 25

students who independently test the school fees and the daily 
expenses, its number amount at 43,600, that de facto, is the 
88.03% of the totality of OSs (Table 1,6): 
26

Table 1,4: International Student Data In Asia

Rankin
g

Nation

1 China

2 South Korea.

3 Thailand.

4 India.

5 Japan.

6 Indonesia.

7 Laos.

 Op. cit. Development and Reform of Higher Education in China, page 11524

 Consulted:  http://en.moe.gov.cn/News/Top_News/201804/t20180403_332258.html;  last  consulted 25

on10/09/2018

 Consulted:  http://en.moe.gov.cn/News/Top_News/201804/t20180403_332258.html;  last  consulted 26

on10/09/2018
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The scholarship cover (table 1,7): 
27

Table 1,7 Amount of expenses covered by CSC scholarship

Degrees Field
Fee

(CNY 
per year)

Dormitory

(CNY per 
year)

Stipend

(CNY 
per year)

Medical 
Insurance

(CNY per 
year)

Total

(CNY 
per 
year)

Undergradu
ate

I 20000 8400 30000 800 59200

II 23000 8400 30000 800 62200

III 27000 8400 30000 800 66200

Master’s 
students


I 25000 8400 36000 800 70200

II 29000 8400 36000 800 74200

III 34000 8400 36000 800 79200

Degrees

Consulted: http://www.campuschina.org/content/details3_74776.html, last consulted on 11\09\201827
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	 New and better administrative services have been created by 
Chinese governmental scholarship for the view to enhancing a 
higher quality of mobility of international students through stronger 
communication between nation, in fact, besides Europe and USA 
China have been building up a leading communication with nations 
such as Viet-Nam, Tanzania and Thailand. The concept of "greater 
communication" is linked to what is are the basis for offering a 
service that is unique, and for better relationships between nations. 
Recall that the central aspect and the true meaning that the 
exchange project is to create a world in which the cultural barrier is 
not the first thing that a person can notice, but a brotherhood 
atmosphere. A better communication implies small activities like 
talks and letters with institutions offshore.  
28

	 The will and commitment are not two aspects that support 
themselves, but these must be helped by a long path of study of the 
respective cultures. Furthermore, it is imperative to remember that 
the study of culture limited to textbooks does not give a certain 
homogeneity in the real learning, consolidation, and understanding 
of what is the real reality of a state or a nation. This mechanism also 
is not supported by the concept of culturalism, adopted by both 

Senior 
scholars 
and 
Doctoral 
students 

I 33000 12000 42000 800 87800

II 38000 12000 42000 800 92800

III 45000 12000 42000 800 99800

Field
Fee

(CNY 
per year)

Dormitory

(CNY per 
year)

Stipend

(CNY 
per year)

Medical 
Insurance

(CNY per 
year)

Total

(CNY 
per 
year)

Degrees

 Op. cit. Development and Reform of Higher Education in China, page 11528
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overseas Chinese students and overseas students in China. For the 
concept of culturalism we mean:


“A culturalist viewpoint or set of beliefs; (Social Sciences) a 
theoretical approach emphasizing the significance of culture, 

especially in determining individual behavior and the way in which 
society functions.”  29

	 The latter represents the first problem that can be 
encountered during the period of interexchange since the indirect 
adoption of this concept leads to a superficial analysis of the host 
culture. It is easy to understand that this also influences a 
hypothetical attempt to improve relations between two or more 
nations. It is also easily attributable to the subtlety that persists 30

between the dysfunction of inter-cultural and multi-culture. As we 
have seen, China has always moved according to the current of 
internalization, also in the field of teaching. Very often, however, 
China found itself unprepared under various aspects such as the 
preparation and competence of the staff. The latter in fact represent 
the Achilles' heel of this great project. Although these are only two 
aspects, they should not be underestimated, as both are the pistons 
of this engine. In one hand, a lack of preparation of the teaching 
staff and not only affects the performance of the student but also its 
global experience as most of the life of the overseas student is 
spent, very often, within the university campus. We must keep in 
mind that a negative experience not only negatively influences the 
study experience but goes to influence the hope of a future 
relationship, cooperation and return to China for work. In another 

 Consulted: https://en.oxforddictionaries.com/definition/culturalism, last consulted on 11\09\201829

 Op. cit. International Students in China: Education, Student Life, and Intercultural Encounters, page 25130
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hand, it is the act of numerous national investments that have not 
been worthy if there is no any chance of establishing a future 
relationship.


1.2.3 The Confucius Institute scholarships 

	 Of great importance is the growing need for the study of the 
Chinese language, a phenomenon directly proportional to the rapid 
economic rise of China. We can recognize the Chinese Government, 
the skill in having been able to choose the right maneuvers, at the 
right time. The same maneuvers capable of creating a common 

thread, a web of exchanges, outside the Chinese State.

	 As is well known, the most populated nation in the world is 
China, which according to the statistics of 2017, its population was 
equal to 1,382,710,000.  Any decision, any strategic move, taken 31

by such a large and populated nation, can just redrawing and 
breaking down the general trend of the world, as in the present case 
that of international student exchanges.  In addition to the 32

scholarships provided by the Ministry of Education, the "non-profit 

 Consulted:  http://www.stats.gov.cn/english/pressrelease/201702/t20170228_1467503.html;  last  consulted 31

on 23/09/2018

 Consulted: http://english.hanban.org/node_10971.htm; last consulted on 23/09/201832
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public" institution called "Confucius Institute" can be identified. The 
primary purpose that the organization is self-directed is to promote, 
expand and disseminate the Chinese language, in this specific case 
we refer to the branch of Mandarin Chinese and Chinese culture. 
This dense project can be cataloged, can be described as a pattern 
that faces the whole world. Its careerists are typical and 
recognizable in other global projects, namely its speed, its range of 
extension, its intensity and its degree of influence on the cultural 
sphere.  The following table  (table 1,8) and the graphic 33

(1,9)presents itself as a witness to this global expansion.


Tabella 1,8 Number of Confucius Institute in each continent

Asia Africa America Europe Oceanica 

Number of Confucius Institute 118 54 161 173 19

 Jeffrey Gil.  Soft  Power and the Worldwide Promotion of  Chinese Language Learning: The Confucius 33

Institute Project, Multilingual Matters, School of Humanities, Flinders University. Vol.4, No. 10 2008, page 
116-122
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This graphic is divided on the axis of the urinates with the number of 
the Confucius Institute and on the axis of the abscissas with the 
continents:


	 Observing the internal structure is possible to notice that the 
mechanism lays its foundations on "Constitution and By-Laws of 
the Confucius Institutes” , which divides the roles according to the 34

following table 1,10:	 


	 As for the structural division, therefore, the part of the 
organization of the structure. The "Council of the Confucius 
Institutes Headquarters" is in charge of the “Confucius Institutes 
Headquarters." The latter undergoes an additional division, 
reference tab: 1,11  
35

Table 1,10 Structure of Confucius Institute

Positions Members Number of Members 

First position Chair

Second position Vice Chairs

Third position Executive Council Members

Fourth position Council Members 15

 Consulted: http://english.hanban.org/node_7880.htm, last consulted on 26\09\201834

 Consulted: http://english.hanban.org/node_7716.htm, last consulted on 24\09\201835
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	 The commitment and dedication of the organization brought 
results worthy to be highlighted. Numerically speaking, from 2008 to 

Table: 1,11 Division of the Confucius Institutes Headquarters

Number Divisions

1 Division of General Affairs

2 Division of Human Resources 

3 Division of Discipline Inspection 

4 Division of Auditing

5 Division of Finance 

6 Division of Assets Management 

7 Division of Development and Planning 

8 Division of Policy Studies 

9 Division of Asia and African Confucius Institutes

10 Division of American and Oceanian Confucius Institutes 

11 Division of European Confucius Institutes 

12 Division of Teachers

13 Division of Volunteer Affairs

14 Division of Teaching and Resources 

15 Division of Chinese Testing and Scholarship 

16 Division of Cultural Affairs 

17 Division of Sinology and China Studies 

18 Division of International Exchanges 

19 Division of Information Services (Editorial Office of Confucius Institutes)

20 Division of Logistic 

21 Division of General Affairs

22 Division of Human Resources 
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2009 there were more than 7,000 cultural exchange activities, with 
more than 2,500 million participants. Always referring to the year 
2009, the institute offered 9,000 language courses, with a total 
enrolment of 260,000.

	 Paying attention to table 1.11, specifically to point 15, it is 
indicated that Confucius Institute deals with the administration of 
language tests, identified under the name of HSK. Although 
Confucius Institute is the one who gives the test, it acts only as an 
intermediary, since the test in question was introduced by Hanban. 
The design of the test is the result of cooperation between experts 
both from China and from foreign professional figures, from different 
disciplinary areas. Including Chinese language teaching, linguistics, 
and psychology. The test was created to help Chinese language 
students self-assess their level of Mandarin. 
36

The HSK test is divided into six levels (Table 1,12): 
37

Tabella 1,12 Structure of HSK

Name Level

1 HSK (level I) A1

2 HSK (level II) A2

3 HSK (level III) B1

4 HSK (level IV) B2

5 HSK (level V) C1

6 HSK (level VI) C2

 Consulted: http://english.hanban.org/node_8002.htm, last consulted on 25\09\201836

 Consulted: http://www.chinesetest.cn/gosign.do?id=1&lid=0, last consulted on 25\09\2018 37
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	 The HSK tests do not include the oral part in its package. In 
fact, in order to certify and verify their oral Chinese Mandarin level, 
the student must apply for the HSKK (HSK Speaking Test) exam, 
that consists of three levels (Table 1,13):


	 In order to expand horizons, so to increase the number of 
people achievable by the exam, the Institute offers a test also for 
elementary and middle school students,  called the Youth Chinese 
Test (YCT). This exam presents the same objectives as the HSK 
test, evaluate the level of Mandarin Chinese as a second language. 
The structure turns out to be different (Table 1,14 and Table 1,15): 


Tabella 1,13 Structure of HSKK

Name Level

1 HSKK Primary level

2  HSKK Intermediate level

3 HSKK Advanced level

Tabella 1,14 Structure of YTC Written Part

Name Level

1 YCT (level I) A1

2 YCT (level II) A2

3 YCT (level III) B1

4 YCT (level IV) B2
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Chapter two: The influence on productivity due to the limitation 
between Chinese and Western teaching methods.

2.1 Chinese Modern Society University Cultural Concept 


	 In order to analyze the current concept of the Chinese 
university system, it is essential to introduce the argument by 
combining it with the historical analysis of the return of the "old 

values" after the death of Mao Zedong  (⽑毛泽东; máo zédōng) and 

the introduction of the "one child” policy (1978).  
38

	 With the term "return of old values," generically, regards to 
what is the engine that has portrayed China for centuries, 
recognized as the culture. Thus, we associate to centuries of ethics, 
politics and "group spirit" that led to the rise of a dominated and 
select society through a system of examinations. Society in which 
education represents the scheme to social status and material 
success, which at the same time promotes the whole harmony of a 
society founded on morality and hierarchy. It can be said that 
education remains as important as in the Confucian period, and 
this, today, is reflected in the degree of parental interest in 
education, in the pressure on children to achieve success at school 
and therefore also on school fees incurred by parents. In 2012, in 
particular,  the Chinese "Urban Families" led to an investment of 
30% of the salary.


 Elisabeth J. Croll, Delia Davin, Penny Kane China's one-child family policypage, Macmillan 1985, page 38

1-31
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	 One child policy, this maneuver has not only determined the 
only change to have only one child, but it has also made sure that 
all the physical, mental and especially economic efforts of two 
parents and four grandparents were channeled into one individual. 
Thus we have witnessed the growth of an individual who is 
compared to the older generations, his chances of study and 
realization and a scholastic career have doubled. Besides, shifting 
these economic convoys into a scenario such as the "opening 
up" (Chapter one), China's entry into the WTO (2002)  and the 39

galloping economic growth, the pressure of families to provide more 
opportunities, to be more present in the education of the child 
increases significantly. This pressure, this obstinacy in the 
realization of the child, takes place with the aid of the most efficient 
supports and with the enrollment in the most prestigious schools, 
public or private. As a result of this incredible wave with the 
direction of the "study development," there has been an increase, 
not indifferent, of undergraduates. In fact, in 2012, the national 
general higher education enrolled 6.88 million students, with 23.913 
million students and 6.247 million graduates. There were 7.61 
million enrolled students in various secondary vocational education, 
with a total of 2.203 million students and 6.736 million graduates.  
Creating a comparison with the period between 1986 and 1990, the 
number of undergraduate graduates was 2,600,000, with an 
increase of 73.8% over the “6th Five-Year Plan” period. In the 
country, there are 158,000 graduate students, of which 6,927 have 
obtained a master's degree and 141,000 from a master's degree.  
40

 Consulted:  http://www.sc.gov.cn/zt_sczt/wto/xgzs/200701/t20070115_170017.shtml;  last  consulted  on 39

10/10/2018

 中国⾼校历年毕业⼈数⼀览（1978-2012), 2014, ⽹易：纳兰容若;40

Consulted: https://wenku.baidu.com/view/9192d500f01dc281e53af098.html; last consulted on 9/10/2012
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	 Throughout the school cycle schools and universities maintain 
a strictly hierarchical structure, based on the attainment of the 
exams, an analogy that has been going on since the Tang dynasty, 
where the imperial officers and employees had to pass the so-called 
“Imperial Exams," for to practice their profession. Exams is still 
considered one of the most important part of any Chinese student's 

school career, especially the “gaokao,” (⾼高考; gāokǎo) which is 

similar to the Italian high-school's maturity exam. Great importance 
is given to the gaokao since the vote obtained with its achievement 
will subsequently be used for the admission at universities. 

	 According to the survey and analysis of the 2016 International 
Financial News, 84% of the top 500 executives of the Chinese "A 
stock companies" have higher education and only 48% have 
obtained a degree in the schools included in the "project 985". Data 
research shows that in the IT Internet sector "business" is the key to 
success, and there is a greater possibility for those who graduate in 
an Elite university. Moreover, regardless of the curriculum, the 
graduates of prestigious schools have more advantages. Although 
"all roads lead to Rome," for most people, the university entrance 
exam is still the most important way to change your life. Many 
entrepreneurs have also rewritten their destiny through the 
university entrance exam and with it have embarked on a social 
climb, the university has provided them with more resources and 
provided the foundation for their future career. In order to provide a 
more precise idea and more consistencies on the importance of the 
exam, one of the most notable person inside the Chinese 
universities, now also a public figures, defines it through the 
following points:  
41

 Consulted: https://mm.mbd.baidu.com/zr30f7x?f=cp; last consulted on 12/10/201841
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	 “First of all, as of now, there is no doubt that for young 
people, the gaokao exam is the only way to enter the best Chinese 
universities and that the “path they have to travel” is long. 
	 Secondly, the matriculation exam represents an effort with the 
aim of changing destiny. For many people, especially those from 
rural areas, so those areas that are more remote and more small, 
after the university entrance exam can "walk" in big cities like 
Beijing, Shanghai, Guangzhou, Shenzhen, and can "stand up" on 
the stands of the main cities of China. 
	 Thirdly, all the students who take the university entrance exam 
at the same time "challenge" the social classes, breaking that 
hierarchy brought by the difference that income brings with it. 
	 Fourthly, all the students taking part in the university entrance 
examination do not struggle only to enter prestigious universities but 
are struggling, above all, to provide more support  to the Chinese 
society. 
	 Fifthly, even if the entry is challenging and competitive, it 
appears to present some imperfections: Today's Chinese gaokao 
exam lacks pf impartiality and transparency, is  therefore, a system of 
impartial evaluation.” 

(Yu Minhong; 俞敏敏洪; Yú Mǐnhóng)  42

 Yu Minhong was admitted to the Department of Western Languages of Beijing University in 1980. During 42

his period of study, he was absent due to pulmonary tuberculosis, for about a year. He graduated from the 
University of Beijing in 1985, the same university where he will work in the future to take up the teaching 
profession. In September 1991, Yu Minhong resigned and entered the field of private education, teaching and 
directing some private schools in Beijing. On November 16, 1993, Yu Minhong founded the Beijing New 
Oriental School and ran it as a principal. 

Consulted: http://jishi.cntv.cn/2012/12/16/VIDA1355592826227833.shtml; last consulted on 08/10/2018
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	 The concept university in China undertakes two different 
paths. The first concerns "public universities" and the second 
"private universities." The public universities are distinguished into 
"prestigious universities" which are the same thirty-eight universities 
introduced with the project 985 (Chapter 1) and in order to get in the 
latters, the student must obtain a high final record at the "gaokao." 
An essential note to highlight is the chance that families can pay a 
certain quantity of money, directly proportional to the grade 
obtained, in order to let the child study in the most prestigious 
colleges. This trail is possible, or it is considered "tolerable" for two 
reasons: the first, in order to allow your child to attend at a 
university whose name will offer academic openness of the greater 
job profession. 

	 The second reason brings together the concept of "loss of 
face," that for many families, especially those with high income, it 
would denote a dishonour that their child would attend at a 
“second-level” university, and this is also due to the passage 
number five of Yu Minhong. Since the "opening" reform, China's 
higher education has increased its rate of expansion, and between 
the years 2000 and 2004, the number of colleges and the amount of 
private universities, that have obtained the consent of the Chinese 
Government, has increased from 42 to 228; which it outlines an 
increase of about 4.5 times more. The number of first-year students 
who enlist in the private university follows the same trend, going 
from 68,300 to 1,379,500, an increase of approximately 19.5 times 
more. As far as the private marketplace is concerned, in the current 
circumstances of China, they have foreseen a similar development, 
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in such a short time, it is reliable. It has copious determinants that 
have cooperated in a single way. Among these, the "Law on the 
promotion of private education," promulgated in December 2002, 
first determined the recognition of private higher education as an 
integral part of socialist education in China.  The law, confirmed 43

during the 19th National Congress of the Chinese Communist Party, 
is now supporting and normalizing social forces institutes of 
education and, meanwhile ensuring the equilibrated development of 
private education.  
44

	 All these factors have done nothing but increase and, 
subsequently, give life to this active capillary chain that has 
occurred in China. A capillary network that recognizes Chinese 
universities as main actors with foreign universities, and which 
unitedly gave life to the so-called "twenty-four joint education 
inst i tutes" (JEI ) and the "th i r ty-three jo int educat ion 
programs" (JEPs); between 1995 and 2003. After the year 2003, 
there was the introduction of a  Sino-Foreign reform that gave rise 
to seven "joint venture university" (JV). The substantial variation was 
the direct involvement with the "parent universities," which founded 

 ⽐较  优势与中国民办的发展贺炎;  深圳职业技术学院继续学院,  ⼴东  深圳  518055;中  图分类号: 43

G649.21 ⽂献标识码: A ⽂章 编号: 1003-2614 (2006) 11-0038 - 04.

 Today the  Chinese  Ministry  presented  to  the  Council  of  State  "The  regulation,"  the  proposal  for  the 44

implementation of the law on the promotion of education (order 399 of the Council of State). So after an in-
depth investigation and reserve request for opinions, the "Regulation on the implementation of the law on the 
promotion of private education of the People's Republic of China" (Revised Draft) was drafted (Draft for 
comment). The public can provide feedback through the ways and means:
1. "中华⼈民共和国 民办 教育 促进 法 实施 条例 (修订 草案) (征求意见稿)" (http://www.moe.gov.cn/

jyb_xwfb/s248/201804/W020180420662014537330.docx)
2. 2. "中华⼈民共和国  民办  教育  促进  法  实施  条例  (修订  草案) (征求意见稿)" 起草  说明  (http://

www.moe.gov.cn/jyb_xwfb/s248/201804/W020180420662014542718.docx)

Consulted:  http://www.moe.gov.cn/jyb_xwfb/s248/201804/t20180420_333812.html;  last  consulted  on 
30/09/2018
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a university campus in China, recognized by law as a legal entity 
(Table 1). 
45

	 The value of the overexcited political stratagems that have 
shaped the Chinese economic and social context, associated with 
the ancient Chinese historical path, have made possible to create a 
society, whose performance is challenging to describe. The Chinese 
society peers closely at what happens around it, simultaneously 
trying to replicate those that, according to their modest parry, are 
the "foreign pearls" that can benefit the strong hierarchical 

Table 1: Joint venture university

JV City Chinese Parent Foreing Parent Licence-
Expiry

1 University of 
Nottingham 
Ningbo China 
(UNNC)

Ningbo, 
Zhejiang

Zhejiang Wanli 
University

Universityof 
Nottingham (UK)

2005 
(2055)

2 United 
International 
College (UIC)

Zhuhai, 
Guangdong

Beijing Normal 
University

Hong Kong 
Baptist University 
(HK)

2005 
(2035)

3 Xi’an Jiaotong 
Liverpool 
University 
(XJTLU)

Suzhou, 
Jiangsu

Xi’an Jiaotong 
University

University of 
Liverpool (UK)

2006 
(2056)

4 NYU Shanghai Shanghai East China 
Normal 
University

New York 
University (USA)

2012 
(2021)

5 Duke Kunshan 
University 
(DKU)

Kunshan, 
Jiangsu

Wuhan 
University

Duke University 
(USA)

2013 
(2029)

6 CUHK- 
Shenzhen

Shenzhen, 
Guangdong

Shenzhen 
University

Chinese University 
of Hong Kong (HK)

2014 
(2044)

7 Wenzhou Kean 
University 
(WKU)

Wenzhou, 
Zhejiang

Wenzhou 
University

Kean University 
(USA) 

2014 
(2064)*

 Mike Gow &  Tansen Sen Joint venture universities in China, Center for Global Asia at NYU Shanghai 45

Asia Research Center at Fudan University the Newsletter, No.77 2017, page 21
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community. The right question to investigate would be how to 
administer, protect and develop these diverse goals, past and future 
Chinese projects?Because the risk that runs after opening cultural 
borders and incorporating non-own structures is to misplace a gear 
in a ship's turbine. The consistent economic maneuvers have made 
sure to create the right conditions to create a perfect "habitat" for 
international-cultural-student relations, but how much the "patterns" 
of these two worlds, that share the oceans, are ready to cross the 
cultural barriers? Through this chapter, we try to elucidate what is 
the cultural gap, the gap in teaching methods and the approach to 
study. Hence, in mine quiet parry is crucial to interpreting the 
Chinese values on education, since they are still affecting Chinese 
society and that, as far from what can be defined as the most 
widespread "method" in the "West," can interrupt the subtle 
communication and cooperation between the partners.


2.1.1 Introduction to China Teaching values 


	 In order to decode what is the teaching method to which 
China is inspired to, it will be enough to retrace two thousand years 
of historical steps, to run into "Confucian philosophy," and to 
understand that nowadays is still influencing the educational and 
teaching method of China. Not only that, but Confucianism also 
turns out to be the philosophical current that still influences the 
values of modern, contemporary culture and which continues to 
protect and promulgate the force inside Chinese civilization.

	 China and its values, which this brings with them, create a 
strictly hierarchical society. Tending to a sort of continuous research 
in the creation of a perfect hierarchical order, which very often, 
manifests itself in the construction of a society made up of ordinary 
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lives, linked to the respect of the rules and the observation of 
regulations and procedures.  
46 47

	 From this brief attempt to assign or identify a definition to an 
immense society like the Chinese one, the connection with the 
concept of collectivism seems almost to arise spontaneously.

	 It is specified that collectivism means:  cultures that are based 
on taking care of “us”, were “us” stand for “group”. The individuals 
who are part of this type of society tend to identify in the common 
objective an added value, diminishing those that are their 
objectives. 
48

	 From the analysis of the overlying definition, it is understable 
that powers such as "decision-making" or "obtaining or giving 
approval” are enclosed in the concept of society itself. "Society" 
understood as a group of people in which the individual, in order to 
facilitate communication and to show his fidelity and belonging to 
the group, must devote his sacrifice to a "supreme harmony”, and 
must point out those who are the needs of the group and not their 
own. The result of this dense mechanism of "actions" and 
"thoughts" turns into the objective, and not subjective, assimilation 
of information.   
49

	 The concept of "harmony" must be assimilated in the deeper 
analysis of the search for the avoiding of conflicts, in order to 
suppress possible situations of extremism and to create a sort of 
road that fits the two sides. Obviously, inside the word "harmony," 
can be found the reference to the hierarchy, where each person, 

 Butterfield-Heinemann,  Elashmawi,  F.  Competing  globally:  Mastering  multicultural  management  and 46

negotiations, butterwoth-Hienemann  2001, page 218-243 

 Marquardt, M., Berger, N., & Loan, P. HRD in the age of globalization: A practical guide to workplace 47

learning in the third millennium, New York Basic Books 2004, page 218-228

 Robert Kreitner, Angelo Kinicki Comportamento organizzativo, Apogeo Editore 2004, page 11648

 Op. cit. HRD in the age of globalization: A practical guide to workplace learning in the third millennium.49

�47

https://www.google.com/search?hl=it&tbo=p&tbm=bks&q=inauthor:%22Robert+Kreitner%22
https://www.google.com/search?hl=it&tbo=p&tbm=bks&q=inauthor:%22Angelo+Kinicki%22


individual, belonging to the society, knows and recognizes his status 
and the behavior that he brings with him. Being a hierarchical 
environment, the sphere of approach to relationships, in general, are 
also subject to rules. Referring to what been thought by Confucius: 
father and son, husband and wife, older brother and younger 
brother, are the main cornerstone. To these can be added the fourth 
as well as "friend and friend," even if this, unlike the others, does 
not belong to the classic "Filial Piety.”  
50

	 The question that arises is concise and straightforward: How 
is it possible that Confucianism keep influencing China? Historically 
talking, one of the main objectives assigned by the Communist 
Government (1949) was to create a centralized school system. In 
same per iod, that i s dur ing the pres idency o f Mao 
Zedong(1949-1976), there were clashes involving academics and 
political reliability or knows as redness. This disequilibrium has 
resulted in the well known "Cultural Revolution," dating back to 
1966-1976, which damaged the administrative order, the entire 
scholastic, academic system and trying to back-filed the old values. 
Subsequently, with the death of Mao Zedong, we are witnessing the 
resumption of old values. In which it is essential to point out that we 
are not witnessing a recovery, but we are witnessing the use of old 
values in a more robust, stronger and in a more substantial way.  
51

2.1.2 Conjectures of Chinese vertical relationship education


	 Concerning traditional education values, Confucian 
philosophy leaves no room for doubt, through study, the thirst for 

 Daniel A. Bell Confucian Political Ethics, Princeton University Press 2004, page 6450

�  Xing Lu Rhetoric of the Chinese Cultural Revolution: The Impact on Chinese Thought,  Culture,  and 51
Communication, University of South Carolina Press 2004, page 51-61
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learning is achieved by self-control, which is directly proportional to 
the ethics of an individual. In fact, through the school education, a 
human being can increase, raise and evolve his virtues. In total five 
virtues are attributed to humans, known under the name of: ren 
(benevolence), yi (righteousness), zhi (wisdom), zhong (loyalty) and 
shu (altruism).  Looking for those that are the main pillars of 52

Confucian philosophy capable of influencing the Chinese teaching 
method, it is spontaneous to cite  some parts of "The Analects." 
Where we are present at the subdivision of the aims of teaching 
methods (Table 2): 
53

	 "Objective aim" means the act in which a person gives peace 
to a third party; for "First stage of ideal society" the concept of the 
achievement of a small, but strong tranquility is to be understood: 
and finally for "Second and highest stage of ideal society" we mean 
the achievement of a harmony that embraces the whole society .

	 Confucian education tends to emphasize the abstract 
concept of moral education, a concept that finds its application in 
everyday life and in the act of honoring parents. It also emphasizes 
the concept of social harmony. As interpreted before, when the 
concept of harmony is mentioned, it generally refers to a strong 

Table 2,1: Confucius aim of teaching
Individual Aim Social Aim 

1 Subjective aim First stage of ideal society

2 Objective aim Second and highest stage of ideal society

 Guttorm Fløistad Philosophie asiatique / Asian philosophy, Springer Science & Business Media 2012, page 52

235

 Chen,  J  Confucius  as  a  teacher:  Philosophy  of  Confucius  with  special  reference  o  its  educational 53

implications,Foreign Languages Press Beijing China 1990
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chord of relationships, in which each person has obligations and 
duties concerning others and at the same time must devote their 
entire trust to society, social classes and family.

	 Within the teaching methods of Confucian philosophy three 
categories can be identified including (Table 2.1): 
54

	 With the analysis of the above table, at the specific point 
"number three":	 


I. Confucius argued that the nature of the infant was similar to all 
and ductile, influential. In fact, according to Confucius, it was 
the surrounding environment and the practice of the child who 
had the "power" the "ability" to shape the person. 
55

II. According to the Confucian vision, learning should not merely be 
considered as "learning notions," but rather as "notions" to be 
applied, used, exploited in times of need, that is to say, when a 

Table 2,2: Confucius teaching methods
Individual Aim 

1 Democratic Method 

2 Modern Principles of Teaching 
Methods 

3 Methods of learning I. Men are teachable 

II. “Study extensively” -> “Inquiry accurately” -> 
“Thinking carefully” -> “Discriminate clearly” -> 
“Practice earnestly”.

III. Two essentials of learning: Diligence and 
Humility. 

 Chuing Prudence Chou, Jonathan Spangler Chinese Education Models in a Global Age, Springer 2016, 54

page 307-308

 Timothy Shanahan, Robin Wang Reason and Insight: Western and Eastern Perspectives on the Pursuit of 55

Moral Wisdom, Wadsworth Pub.1996 , page 165
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situation required the solution to a problem. With this, it can be 
confirmed that this typology lost a great capacity for objective and 
subjective critical sense. Because can not there be a solution to the 
problem without an approach that involves researching the 
questions "what do I know about this topic or situation?" Moreover, 
"what do I need to solve the problem?". Confucius said:


2-15 ⼦子⽈曰:「學⽽而不不思則罔，思⽽而不不學則殆。」 
56

“Learning without thoughts is labour lost; thought without learning is 
perilous.   57

III. Diligence and humility are placed at the base of learning. 
Through the study and reading of the analyses and of the thought of 
today's society against Confucius, it is evident that it was and is still 
considered as "the most diligent student." Confucius said: 


7-22 ⼦子⽈曰:「三⼈人⾏行行，必有我師焉。擇其善者⽽而從之，其不不善者⽽而改

之。」 

“The Master said, "When I walk along with two others, they may 
serve me as my teachers. I will select their good qualities and follow 
them, their bad qualities and avoid them.”  58

	 In the study of a Confucian' mechanism nature, of the 
relationship that exists between the figure of the "scholastic 
teacher" and the figure of the "student", it is necessary to mention 

 James Legge Lun Yu The Analects, Cambridge Chinese Classics, English translation, page 4; Consulted: 56

www.ctext.org last consulted on 11\01\2018

 J. Legge Confucian Analects, The Great Learning & The Doctrine of the Mean, Courier Corporation, 57

Dover publication 2013, Chapter XV

 Op. cit. Lun Yu The Analects page 1958
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Yang,  where he expresses this in "the one who serves as an icon 59

to others”. In this case, the teacher acts as a mind to help the 
student complete the question marks, through the help of his 
knowledge. In this way, we witness of an exchange and of the 
growth of notions.

	 Of great importance is to point out that Confucius in his 
philosophical path, created kind sub-categories of the students, that 
is (Table 2.2): 


	 This table must be read knowing that the "number one" 
represents the highest category and the "number five" represents 
the lowest category. 


⼦子⽈曰:「事君，敬其事⽽而後其⻝⾷食。」


The Master said, "A minister, in serving his prince, reverently 
discharges his duties, and makes his emolument a secondary 

consideration.” 
60

	 Confucius assumed that each student has his interest, 
concerning a particular discipline and, as reported in the tab.4.3, his 
ability. Confucius supposed that the teaching method should be 

Table 2,3: Categories of the students
Categories 

1 Those who were born with knowledge

2 Those who assimilate through study

3 Those who only learn through hard work

4 Those who work hard do not take any results

 Frederick  K.S.  Leung  Educational  Studies  in  Mathematics,  In  Search  of  an  East  Asian  Identity  in 59

Mathematics Education，Springer Netherlands 2001, Volume 47, Issue 1, page 35–51

 Op. cit. Lun Yu The Analects page 5060
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modeled and chosen according to the category of belonging of the 
student. The students who appeared in the lower categories were 
denied, a priori, the study of the disciplines considered of high 
thickness. On the contrary, the categories placed in the highest 
branches were allowed to study the school disciplines considered to 
be of considerable of  “cultural thickness.” A “Chengyu" in this 
regard that can help you decide the meaning of this concept is as 
follows:


 "因材施教" 


"Teaching students by their aptitude” 
61

	 "Teaching students by their apt i tude”; (因材施教 ; 

Yīncáishījiào); is a primary teaching method and teaching principle. 
According to the cognitive level, learning ability and self-
independent of different students, the teacher should choose the 
teaching method. The students who have been placed in the last 
group have turned out to be the least enthusiastic and, on the 
contrary, those who are more willing, able and more confident with 
the study are linked in the first group. "Teaching students by their 
aptitude" has a rich modern connotation, and its implementation 
requires the implementation of teachers, parents, schools, and the 
realization of educational equity.

	 Confucius's teaching method was based on the so-called 
"heuristic method of teaching." A learning method that is 
substantially based on the study through multiple tests and multiple 
errors and on the ability of "problem-solving," as defined by Danker 

 Consulted: https://baike.baidu.com/item/因材施教/2128920?fr=aladdin; last consulted on 04/10/201861
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(1945).  Two fundamental skills are used in this exercise, namely 62

that of imagination and logic. The execution of a typical class, takes 
place according to the following, the teacher asks a question to the 
students, and they must find the solution through any means that 
they consider most appropriate (for example library research, group 
workshops, laboratory). 

	 Only through this method and this experience, the pupil will 
begin to use, to develop their logic and their reasoning, to improve 
their cognitive skills, and they will mature over time more self-
confidence. By emphasizing the negative aspects of this teaching 
method instead, first of all, there is its impossibility of application in 
primary school, as this implies a high level of logic, the students 
who are placed below the level of the general average, in as long as 
they need to solve the significant problem, they will be discouraged 
and feel demoralized. Besides, the time required to dedicate to each 
student, it is remarkable and almost impossible to share in equal 
parts.  
63 64

	 As reported in the "Lunyu" (论语; lúnyǔ) Confucius applied a 

further subdivision within the category of students: the students 

belonging to the group of fen (愤; fèn)  and students belonging to 

the group of (悱; fěi). The first students present themselves as 

students with all the cognitive abilities to understand but find 
somehow challenging to give a precise meaning. The second 
category of students is thought of as those who, even if after a long 

Consulted:http://www.scirp.org/(S(i43dyn45teexjx455qlt3d2q))/reference/ReferencesPapers.aspx?62

ReferenceID=932864, last consulted on 06/09/2018

Consulted:http://www.studylecturenotes.com/curriculum-instructions/heuristic-method-of-teaching-63

meaning-advantages-disadvantages, last consulted on 09/10/2018

 SK Kochhar Methods And Techniques Of Teaching, Sterling Publishers Pvt. Ltd, 1992, page 311-31564
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period of reflecting and thinking it over by their-self, their ideas still 
appear to be not very clear, so the ideas are still blurred.

	 When a student has both Fen and Fai, then the teacher is in 
charge of helping this student grow. That said, it is important to 
report that Confucius believed that the teacher's role should stop in 
providing only one information, only once, and the student had the 
role of understanding its meaning, through the development of his 
logic.


7-8 ⼦子⽈曰:「不不憤不不啟，不不悱不不發，舉⼀一隅不不以三隅反，則不不復復

也。」  65

The Master said, "I do not open up the truth to one who is not eager 
to get knowledge, nor help out any one who is not anxious to 

explain himself. When I have presented one corner of a subject to 
any one, and he cannot from it learn the other three, I do not repeat 

my lesson." 
66

2.1.2.1 Teaching today in China: Report of methods and concept


	 The factors that can be acknowledged conflicting between 
the current circumstances of teaching methods and those strictly 
linked to tradition are numerous. One of the aspects that can attract 
more attention is precisely the gap formed between "Heuristic 
Method" the previously mentioned, and the contemporary 
conception of "time" of Chinese teachers. In fact, most professors 
weigh activities such as discussions, practice, sharing ideas and 
opinions to be poor of educational purposes. 


 论语新校释: 附通檢, 2006, 三秦出版社, 庞素琴, Confucius page 15465

 Op. cit. Lun Yu The Analects page 1766
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	 All activities that can be accepted as excellent midpoints to 
develop and apply student logic and notions, although this, cinese 
teachers prefer to adopt a system that only determines the 
unidirectional fruition of information, i.e., teacher-pupil. This 
cooperation can be roughly described as "unidirectional 
cooperation,” as it involves the only participation of the teacher in 
finding, sustaining and explaining a logic, historical paths and 
generic topics.  This causes the inevitable rise of the  "block of 67

questioning," ineffective to develop the logic and the opinion of the 
students, and so the great process of "study by heart" began. The 
study by heart is, in fact, the preferred methodology by students, 
teachers and is also what is required to pass most of the national’ 
and school exams.  
68

	 This process is accompanied, and therefore amplified, by the 
great tradition of "copying," "reproduction" and "mechanics." Today, 
China with its new international scholastic curriculum seeks to 
introduce into classrooms those that until now can be considered as 
"missed passages," precisely as the condition, the expression of 
ideas, opinions. The students' response to the request to 
acknowledge their right to express their judgment, to give life to 
their voice, that is to play an "active" role during the teaching hours, 
seems to have obtained a good result.  Still, is this entirely true? 69

The following Chengyu will help to understand if the new tactics are 
adequately suitable for one hundred percent.


 Hu Wenzhong, Grove, C. N., & Zhuang Enping Encountering the Chinese: A modern country, an ancient 67

culture, London: Intercultural Press 2010, 3rd ed., page 63-68

 David  Halpin  Teaching  and  Learning  in  Chinese  Schools:  Core  Values  and  Pedagogic  Philosophy, 68

Scientific Research, Published Online February 2014 

Consulted: http://www.scirp.org/journal/chnstd last consulted on 14\01\2018

 Halpin,  D.  National  curriculum  reform  in  China  and  England:  Origins,  character  and  comparison, 69

Frontiers of Education in China 2010, page 258-269
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“家丑不不可外扬” 

"Don’t wash your dirty linen in public”  70

	 This chengyu represents the first brick that build up the 
cultural barrier with China. With the following term, generally, refers 
to the attribution of a place and a suitable context to resolve, 
exchange personal opinions between family members. Translating 
this meaning on a school surface, refers to the act of not offending, 
denigrating, diminishing, humiliating, denying and questioning what 
the teachings received from the teacher are. This passage, however, 
does not help the growth of the individual, making it seldom unable 
to create his interpretation. Instead, to learn how to create an own 
opinion, to learn to express an opinion, to learn to defend an 
opinion and, more importantly, to learn how to modify and redefine 
an opinion by listening to external opinions. This are of vitally 
importance in order to learn to "question" and "question ourselves”. 
Like any new project, the results can be read with a more accurate 
judgment after having spent some time since have put them into 
practice. 

	 Added critical factor that characterizes Chinese students is 
not only their culture of origin but also their place of origin and their 
lifestyle influences those that are social dynamics. China is a nation 
whose size is not average, and the speed of life varies depending on 
the area, as is an example the speed of the big cities Beijing, 
Shanghai, in the first place. The stress and the enormous pressure 
exerted by the school exams and by the family in keeping the name 
and the "dignity" of the family high does nothing but increase the 

  Liwei Jiao, Benjamin Stone 500 Common Chinese Proverbs and Colloquial Expressions: An Annotated 70

frequency Dictionary, Routledge 2014, page 100
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Chinese social conversations as the importance of following the 
rules. "Following the rules" is vital to creating a scheme that allows 
to follow and fulfill all the needs within a day.

	 Like any pattern apparently, there is some point that does not 
allow the normal functioning of the mechanism. In the first place, 
much "obsession" in following leads to rigidity and a lack of 
readiness in knowing how to create a solution in a moment in which 
there are no guidelines and leads to the lack of knowledge of the 
exceptions. It is vital for a society to live and base its organization 
on solid foundations, but on the other hand knowledge and 
familiarity with exceptions is equally important. 

	 Any individual carries within himself a life path and emotional 
characteristics different from each other, and this leads to the need 
to have exceptions within the society in which these individuals live. 
In century place, this flow of rules leads to the creation of a class in 
which each component is concentrated in its own school life and 
out-of-school activities. For school life, most of the time in China, it 
refers to campus life and dorm life, which includes curfew 
schedules and services within the Institute for the Institute. For 
extra-scholastic life, we generally mean the study of a musical 
instrument, a second language, activities related to art, sport and so 
on. 

	 The many activities and rules of the campus lead students to 
have limited time to interact with each other during class hours. This 
environment made the teachers opt for a teaching methodology that 
focuses predominantly, if not totally, on the class and not on the 
individual. Another small brick that characterizes today's China, 
which appears to be significantly different from the "Western" world, 
is the acceptance by the students of been taught concepts, 
concepts, and historical events without a request for reasoning and 
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indeed with the request of a mnemonic study.  It is a study and 
learning, just as mentioned in the previous pages, one-sided. 
Teachers, like in a film, become the protagonists and students 
interpret the passive audience, who mutely listens and learns the 
notions. This mode is also called "silent learning." The lessons, 
therefore, take place with the entrance of the professor and with him 
his explanation and the students even if they seem not to pay 
attention because they do not participate, they are assimilating. 
Does not mean that the teacher will not completely involve the 
student, some questions will be asked and will be required to read 
some passage of the book. The characteristic of this methodology, 
as easily deducible, is strictly connected to Confucianism and the 
hierarchy that exists between the teacher and the student. So the 
direct comparison is omitted, the professor becomes the main point 
of "source of rainwater" of the knowledge from which the pupils can 
draw and with them become a better person for society. 
71

	 One of the aspects of Chinese culture that impact the 
teaching system lies behind the connection that exists between the 
study and the substance of the family. This forceful pragmatism, as 
it has been able to analyze so far, is visible in the commitment, 
devotion, and investment of families for the study and then the 
realization of the child. The son, as well as the student, live the 
study to aspire to become an essential figure into society future. 
This near future is made viable and reachable through the figure of 
the teacher. The Chinese teacher would tend to emphasize, to 
motivate the student, and to accomplish this "goal," which 
unfortunately very often becomes a passage based on a more social 
than a personal decision. The study turns into an action that must 

 Helena Hing Wa Sit.  Characteristics  of  Chinese students'  learning styles,  International  Association of 71

Computer  Science  and  Information  Technology  (IACSIT)  2013,  International  proceedings  of  economics 
development and research, Vol. 62, page 36-39
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be accomplished for the satisfaction of a third party and not for the 
curiosity of the study of the subject and the training of the 
individual. We no longer speak of the study for the research of the 
reason for which the phenomenon occurs and the reason why the 
phenomenon changes over time, but we are talking about an 
abstract concept of study guided by pragmatic social objectives. 
72

2.1.2.2 Traditional assumptions Western-Socratic methods 


	 When referring to the differences in learning and teaching that 
exist between China and Western countries, we are generally 
referring to the difference in philosophy and methodology that is 
applied. As any studious of language, therefore also of the culture 
that language brings with it, it would be unpleasant and erroneous 
not to explain what is meant by Western countries, since there is a 
need to specify that borders cannot split the cultural and social 
influences. In this precise context, the reference to Western 
Countries globalizes and summarizes all those nations, especially 
those in Europe and North America, which have adopted a teaching 
method descending from the plurinominal Socratic's Method.

	 Observing the magnificence and magnitude of the diffusion of 
the Socratic method from a historical point of view it can be 
affirmed that this is due to "the label of great scholar" that was 
attributed to it, completely deserved. There are testimonies from 
Antisthenes who told of numerous foreigners, like Euclid and 
Terpisione, who were going to Athens precisely with the intention of 
knowing the "famous Socrates." The fame and skill of Socrates 
caused many people to get amazed, including a great exponent of 

 Huibert de Man Teaching Management to Chinese Students: a few notes from theory and practice, Handout 72

workshop ‘Teaching in China’ Seminar ‘teaching the Chinese Learner’, Leiden University 2006, page 4-7
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Platonic roots, namely Cherofonte, the one who questioned the 
oracle of the Delphi to find out if there was someone more capable 
and wise people than Socrates in the Universe.  When Socrates 73

learned of the reply from the priestess of the oracle of the Delphi, he 
was somewhat amazed, as an affirmative answer was given to the 
question of Cherophon. His amazement comes from the fact that 
Socrates was aware of his immense ignorance. This status of his 
Socrates has interpreted him as only those who are aware of his 
condition of ignorance are those who can be called wise, because, 
at the same time, they are driven by their ignorance to look for a 
great thirst for knowledge.

	 Socrates and his method of teaching are based mainly on the 
discursive argumentation.  It is, therefore, a dialogue that focuses 74

on the analysis of the problem and the question, trying to maintain a 
balance between the coherence sphere, hasty conclusions, and 
inconclusive answers. The brilliance in Socrate's method of 
development wraps itself in the form that it takes within Socratic 
irony. Its primary purpose is mainly to make the student notice his 
ignorance, inserting it into a chasm of questions that, like a spider's 
web, stop what has been his confusion. Through the aid of doubt 
and interrogation, the pupil will be led to the pure search for truth.

	 Plato claimed that Socrates received in his mother the ability 
to profess the same profession as well as that of an obstetrician. 
Observing this affirmation from a philosophical point of view is 
possible to see the similarity between the obstetrician and the role 
of the teacher while applying the maieutic method.  As the 75

 John Burnet, Francesco Sarri Interpretazione di Socrate, Vita e Pensiero 1994, page 173-17473

 Peter B. Raabe Teoria e pratica della consulenza filosofica. Idee fondamentali, metodi e casi di studio, 74

Apogeo Editore 2006, page 82-85

 Ubaldo Nicola Atlante illustrato di filosofia, Giunti Editore 1999, page 96-9775
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obstetrician helps the mother to give birth to her child with passion 
and soul, in the safest way possible, in the same way, the teacher 
helps the pupil to give birth to the pupil's concepts, ideas, 
observations, definitions and personal opinions without dangers. 
The dangers to which we are referring are infected concepts, 
damaged and mistreated by prejudices, distorted stereotypes, 
which have the sole role of taking us away from the real reality. 
Hence the mentor accompanies the student in a concert of 
questions, short and concise answers, rude remarks and 
statements, a colloquial language, which all are the foundation of 
the Socratic dialogue, in order to start intimate and truthful thoughts 
rich in virtue. Indeed, the teaching itself leads the pupil to virtue, 
since the ability to give birth to a pure and reasoned thought 
listening to the intimacy of the "The Self" is directly proportional to 
the ability of the persons to have knowledge and master of the 
values that characterize it.

	 In creating a historical line that connects the Socratic method 
to our era. First of all, we find the figure of the mentor, as well as the 
educational trainer, who has the task of guiding, through questions, 
the student in the discussion and the elaboration of his own opinion, 
on a specific topic introduced at the beginning of the lesson. There 
is an exchange of ideas and parries between the students and the 
professor. Through a continuous "hammering" of questions the 
professor tries to make the students overtake the solution, as well 
as the truth, and every time that one thinks to have resolved the 
assignment, the professor refutes the result with another question. 
In this way, research and student' exchange between students are 
stimulated. Furthermore, the phase of reformulating the thoughts is 
incited, because the exposure and its form are of vital importance in 
the middle of a discussion in order to defend the thesis. 
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	 The result of this teaching process collaborates in the 
formation of an individual capable of questioning himself and of 
being an active element in a conversation and inside a  training 
group. The ideas and opinions that will be expressed by it will be 
unique and rare. His ability to know how to listen to other people 
and his awareness, of the fact, of not knowing everything, so to be 
ignored on numerous topics, will give them discrete openness and 
mental flexibility. Remarkably, through this method, the individual 
will stand out for its adaptability given by its mental elasticity. 

	 As reported in "Student Engagement in Europe: Society, 
Higher Education and Student Governance,"  the student's 76

participation is a fundamental part of the progress of society and of 
the student. It is specified that no teaching can exist if there is no 
trace of participation. The student should not limit himself to taking 
notes and reading the academic texts, but these must be an integral 
part of the lesson. The conception of participation is not negative 
and does not deprive the student of learning and being inspired. 
The inspiration comes to life within an active mechanism of 
interaction between classmates, colleagues, and teachers, in which 
to support a theory, the student must face a series of researches, 
compare them with those carried out by his classmates, and 
eventually create and expose a personal idea. One aspect of this 
teaching method, which in my humble opinion I think of beauty 
magnificence, is the continuous search for the creation of a 

 Manja Klemenčič, Sjur Bergan, Rok Primožič Student engagement in Europe: society, higher education 76

and student governance, Council of Europe Higher Education Series No. 20 2015, page 366-375
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"democratic learning," in which the voice and the thought of the 
individual are the pillars, the motor and the lifeblood of the lesson.


	 In societies that can be considered complex, there is a need 
for highly specialized people, in a niche sector, and at the same time 
with the ability to organize the content and message of the topic 
concisely and straightforwardly. So that it can be understood by all 
people, even those who are not specialists in that particular field. 
Thanks to this approach,  is possible to achieve a society capable of 
listening, communicating and collaborating, that is only in this way 
we obtain a society established on Democracy.

	 In the definition of "learning" elaborated by Bergen S. in 
2007,  are reported three fundamental aspects that learning brings 77

with it: "Knowledge, understanding and being able to act based on 
the situation"; all factors mentioned do nothing but help to increase 
the student's performance. The following part is a practical example 
of why the three factors are to be applied to study a language:

	 In the long process of studying a foreign language, the 
scholar needs to study not only the part concerning grammar but 
also the oral and written production, that at first glance can 
represent the most challenging part "the great obstacle," but the 
real problem, which the study of a language contains itself, it is 
represented by the cultural aspect. Learning the culture and the 
assimilation of language are two steps that must move in unison. 
The study of culture requires a great initiative on the part of by the 
student because to speak a language claimed to know the culture, 
and to know the culture, to know how to use and know how to 

 Sjur Bergan Qualifications Introduction to a concept Council of Europe, Higher Education Series No. 6, 77

Council of Europe Publishing, Strasbourg, Bergan 2007
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manage it requires patience, dedication, great willpower, and an 
inherent elasticity and openness of the mind. 


	 We, therefore, speak of "knowledge" when referring to the 
language, understood as a raw means of communication made up 
of structures, rules, and grammatical principles. 

	 We speak of "understanding" when referring to the analysis of 
what is transmitted with language and its gestures, namely the 
cultural part. The cultural part very often represents the real 
challenge of this path. Because communication requires a good 
communication environment and a good communication 
environment be needed to understand the foreign language culture 
spoken. 

	 However, what happens when foreign culture conflicts with 
our cultural' principles? Judging and offending cannot be the 
answers if our final goal is communication, therefore, in this case, it 
refers to the "ability to know how to behave according to the 
situation" because, the study should be endowed with high 
adaptability, patience in times of difficulty and great passion in 
observing and appreciating the differences between the various 
cultures. The choice of studying cultures and languages should  
erode from the placement of the "language" as a means of 
conveying an opinion and not opposite.

	 The role of the professor and his various tasks, within the 
European system, have been reported during the European Network 
on teacher education policies, known under the initials of ENTEP. 
(Table 2,4). 
78

  Ana Raquel Simões, Mónica Lourenço, Nilza Costa Teacher Education Policy and Practice in Europe: 78

Challenge and Opportunities for the Future, Routledge 2018, Chapter one 

�65



	 

	 By dwelling carefully on the various points and in particular 
the number three point, one can understand how the topics 
integration, interculturalism, and multiculturalism are in everyday 
European teacher's agenda. The increase in immigration, the 
increase in ethnic groups in Europe, and the rapid decision taken by 
various xenophobic groups have made it possible to raise 
awareness among the population, starting from the school contexts. 
In this regard, it is advisable to read the European provision  
79

Table 2,4: European Network on teacher education policies,

1 European 
identity

the teacher must know how to show his origins, therefore his 
connection with his origin country, but at the same time must be 
able to convey the sense of balance, obtained from the sum of 
union and diversity. This beat makes possible the contribution 
process of a heterogeneous and open-minded society oriented 
towards the vision of the world, as a place composed of diversity 
contained in a single place.

2 European 
knowledge

the deceased must possess a vast knowledge capable of being 
the tangent of numerous European’ topics, for example, the 
school system, national problems, business, past and 
contemporary history.

3 European 
multiculturalism:

the teacher must be an example of an intercultural person. 
Mental openness and its ability to value its origins and cultures 
different from its own, through dialogue.

4 European 
language 
competence

the teacher must be able to master multiple European 
languages.

5 European 
professionalism

the teacher must know how to orientate and be always informed 
about new teaching methodologies adopted by other countries.

6 European 
citizenship

the teacher decides to be able to show solidarity towards other 
European nations. It must be sensitive to human rights, 
democracy and freedom of each, as these are the basis for 
protecting and developing, since today lessons will affect future 
European’ generations.

Consulted: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52001DC0291, last consulted 79

on 22/10/2018
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“52001DC0291Communication from the Commission contribution to 
the World Conference against Racism, Racial Discrimination, 

Xenophobia and Related Intolerance (Durban, South Africa, 31 
August - 7 September 2001) /* COM/2001/0291 final */”.


	 In conclusion, after a brief analysis, it can be deduced that in 
general the student who comes from a course of study where is 
asked to elaborate its thoughts and share them, is more likely 
prepared to have an open mind and to listen. Indispensable factors 
for building  up a balanced and a society predisposed toward 
progress. An essential and unique feature of this system is the 
relationship between teacher and teacher, where the professor is 
not merely connected to the figure of a person whose task is only to 
give information to the students, that is, a purely academic form. 	 	
	 However, the role of the teacher also has the task of creating 
the best possible learning and learning environment. For this, the 
teacher's skills must also include those relating to the social' life.  
When the teacher can obtain a pleasant and non-morbid work and 
study environment, at the same time, we are working on reducing 
the pupil's performance anxiety, so overall the social and 
educational environment can only benefit from the advantages.  As 80

a reduction of stress, the student will feel more protected, less 
judged, more confident with their values and with their ideas and 
concepts so that the final result will be a more excellent and a 
healthy exchange of information. 

	 The positive relationship established between teacher and 
student is of great value as it promotes the construction and the 
increase of healthy emotions, directly attributable to respect based 

 Linda Daniela, Lūcija Rutka Selected Papers of the Association for Teacher Education in Europe, Spring 80

Conference 2015, Cambridge Scholars Publishing 2016, page 150-159
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on the comparison and not on the social position covered by the 
parties. 


2.2 The subjective analysis of methodological limitation between   
Chinese and Western Teaching Methods


2.2.1 Petite enlightenment 


	 With points 2.2.3 and 2.2.4, it is possible to have a clear 
contrast of the approach to the teaching methodology between 
China and Western' countries. In order to write as honestly as 
possible,  it is considered essential to insert an analysis of the first-
hand experience. The will of the present paragraph is elaborate by 
the personal experience of the author both as an overseas student 
of Chinese language, and as a trainee teacher of Italian language to 
Chinese students. The paragraph will include a letter from  a 
Chinese as language Chinese teachers to overseas students 
concerning the positive and negative aspects of their respective 
work and about the overall view of their life experience as teachers.

	 During the academic year 2017-2018, I spend the second 
academic year of the Master in Language and Management to 

China at the Capital Normal University (CNU; ⾸首都师范⼤大学) as a 

Chinese language overseas student. I am genuinely interested in 
teaching and teaching methods, and since they have always been 
with next to me, after the end of the courses at CNU, I opted to 
extend the stay in Beijing with an internship at the Senmaio School 

(森淼学校) as an Italian language teacher to Chinese. The two 

distinctly different activities allowed to compare and create a 
sharper conception of the varieties in teaching and learning 
between China and what Italian' school education.
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	 For centers drawn if we consider these two worlds as two 
parallel lines, the result would be two lines that never tangle. It 
happens because the roots of the differences are so deep and 
trapped in the ground that they can hardly eradicable. During the 
writing of this paragraph, I have been able to identify two macro 
factors that lie at the basis of the differences between these two 
teaching worlds. These themes are:


1. Search for the truth;

2. Defending and reorganization someone's thoughts and feeling 

by sharing ideas;


2.2.2 First blocking factor: Search for the truth


	 The search for truth, at first glance, may seem like a sentence 
that encompasses everything and nothing. In the field of teaching, 
this phrase identifies the active participation of the students in order 
to understand,  debate or defend a topic. This factor identifies the 
first big difference that exists between them. In one hand we have 
Western students who have always been asked to participate, and 
on the other, we have Chinese students in which their participation 
is a purely considerable passive. The traditional Chinese teaching 
method consists in listening to the teacher and trying to learn from 
their figure as much as possible, very often this is often considered 
by the Westerners as a passive behavior, therefore without 
questioning and without questioning the teacher. 
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2.2.2.1 Experience as a teacher in China


	 During the internship' hours has been challenging to try to 
identify and then choose the most appropriate teaching 
methodology, but has been even more complicated to try to 
understand what students require from the figure of the teacher.

	 As mother-tongue teachers, I firmly believe that we have the 
task of teaching both the language and, at the same time, the 
culture that language that brings with it. Because if a  person is not 
able to handle the culture with dexterity will not be able to 
comunicate on the same wavelength. 

	 Considering communication, the exchange of ideas and the 
given time to the student to try to understand and create their' 
assumptions an essential right, I asked myself how is it possible to 
make this applicable in a context in which students have never been 
asked to participate or reasoning?

	 The classical Chinese student presents himself as an 
excellent listener, i.e., he sits down and tries to understand what are 
the teacher' needs and to memorise. However, I do not consider 
this sufficient, because while listening and taking notes, they do not 
try to creating connoting points between the new concepts, but they 
just try to assimilate by heart. In this precise fragment, we are 
witnessing the steepest ascent of this work and cultural 
incomprehension wall. Because what is most important to me, as a 
teacher coming from an European’ studies path, is not the fast 
assimilation, but the capability to create a logical net.

	 As Chinese students usually do not find themselves in a 
similar situation, when asked to analyze,  to try to guess the 
meaning and the use of a new grammatical rule, through translation, 
they just black-down. Numerous factors can block student 
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productivity, such as the lack of knowledge of grammatical 
structures of the Italian language, the insecurity approaching the 
exercise, but the main point remains the need for autonomy. In fact, 
even before starting, the student appears to be lacking in tools and 
orientation skills, and in the end, the student most of the time will 
not start the task. The teacher will be unaware of their 
misunderstanding of the exercise until, at the end of the time given 
for the performance, no one will have completed it. It happens 
because the students will not notice it, because complaining would 
suppose the lack of accuracy in the explanation of the professor 
and students do not will to rise question that can may make the 
professor losing his face, the result given by the Chinese way of not 
asking further clarification is equal to an endless and disturbing 
silence.

	 The final situation obtained is the lack of productivity both, 
and this will provoke a bad environment inside the classroom. The 
student does not learn and the teacher feels frustrated by the 
passive participation and assimilation of the student and his poor 
work performance. 


2.2.2.2  Experience as a Chinese Student in China


	 Analyzing what was my experience as a Chinese language 
student in China, in 2014 in Changchun and later in 2017 in Beijing, 
I can consider the two experiences remarkably similar to each other. 
On both occasions the situation proposed was the same, a lesson 
purely set on a one-way plan. The professor, like a forced orchestra 
conductor, directs and coordinates the students through the 
explanation and assignment of the exercises, but in this case the 
students do not participate and do not actively contribute to the 
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lesson. This situation would not be a problem, if the class were 
made up of only Chinese or international students from countries 
like Japan, Thailand, Vietnam, Malaysia, and Indonesia, as all these 
countries use, more or less, the same methodology Chinese 
teaching, this also means that this type of international students 
respond positively to the stimuli given by the teacher. However, 
what happens to students from the European and North-America 
continent? The situation from an educational point of view appears 
intricate and convoluted. As investigated in the previous 
paragraphs, the western student needs time and impulses that lead 
him to:


1. Investigate, to suppose,

2. Try to create similarities between culture and language, 

3. Try to create similarities between personal experience and what 

studies, 

4. Find analogies with their mother-language and with the Chinese 

language, 

5. Ask the professor if the use of the word taught can be used in 

certain situations and try to find a correct translation in their 
mother-tongue. 


	 Moreover, the scenario that presents is entirely different. The 
professor does not seem inclined to leave the reins of the lesson to 
questions and assumptions, this does not mean that no student is 
powerless to ask questions, but the answer to the question will 
never be thoroughly complete. The answer can lead to distraction, 
and the Chinese professor considers the distraction or explanation 
in detail as a kind of a waste of time because of the imported and 
the quantity and not the quality.	 
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	 The following is an anecdote lived in the first person, that can 
be an example to explain this teaching approach. On 07/05/05 

2018, while attending the course of ⾼高级写作 I gave to composition 

teacher a text where I described my favorite film "The fabulous 
world of Amelie Poulain." In the text, writing that the film, the 
dialogues and the characterisers  were "easy-going and soft”, but 
the content of the film was rich in details and deep in meaning”. The 
teacher has marked the statement wrong, which is not erroneous, 
as each language has its language restrictions, its ways of speaking, 
its ways of creating similarities and the ways of transmitting 
messages if it was not that nobody wrote the correct formula. 
Driven by curiosity in knowing which adjective was more proper to 
define the film, I asked the teacher, and the answer given was "In 
Chinese we do not say it in that way! “. Not considering the answer 
honest and I asked over, pushing the role beyond what was allowed. 
After a while, the professor answered giving the following adjective 

“容易易”. Being aware of the meaning of the characters, and that there 

is a clear difference between easy-going \ soft and simple, I soon 
realized that the teacher did not want to answer, in order to carry on 
the program. Still not satisfied and feeling outraged as a student, I 
wanted to push again beyond that line that divides the role of the 
professor and the role of the student, while always behaving friendly 
and polite. So, pointing out, with grace to the teacher, that there 
was a clear difference between easy-going \ soft and simple, the 
answer, which was also the final judgment was "the answer will be 
given the next lesson.”

	 This is a small and simple example summarise what 
happened each time that a student ask a question of similar nature, 
regardless of what subject, the answer given was going to be the 
same. 
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	 "In Chinese we do not say it in that way!” Maybe can be 
considered enough for a Chinese teacher, since learning by hard 
without questioning is acceptable, but for a overseas student 
coming from a different way of learning can be identify it as a 
careless answer and unprofessional. The overseas student is 
challenging hisself to understand, to integrate, to study, to 
overcome to the stereotypes and his expectations, and a similar 
answer shows no results, but slowly down the  process. 

	 On the contrary, this leads to pushing away the student from 
his goal, to increase the sense of non-belonging and to increase the 
necessity of one's homeland, and in the end, no connexion will be 
created. This way of explaining and teaching works against the 
adequate integration of the overseas student.  As a result, will not 
obtain profits and this noble sacrifice, struggle, energy will almost 
seem to be an aim in itself. It happens because the student will 
focus only on studying the language, in an arid way without 
creating, with the aim only to pass the exam, without links to the 
culture. The professor, on the other hand, will not notice that he 
does not stimulate the student and involuntarily damages his 
experience.

	 In the curiosity and in the interest of discovering and defining 
what happens and perceived on the opposite party, that is behind 
the teacher's chair; I introduce the following letter written by the 

teacher 杨桦 (Yanghua; Yánghuà), followed by a brief analysis.
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	 “在和外国⼈人接触的时候，我们总是⾸首先会注意到双⽅方不不同的⼀一

⾯面，但是有时候这种不不同⽐比想象中的还要，⼀一件我们认为是当然的事

情，对外国⼈人来说可能有着完全不不同的解读，这种“不不同”对外国⼈人来

说其实也是“当然”的。反过来，别⼈人不不同的解读⼜又可以帮助我们更更深

更更全⾯面地理理解⾃自⼰己的⽂文化。


	 有⼀一次我给⼀一个美国⼈人讲孔⼦子，讲到“四⼗十不不惑”，我的解释是

“到了了四⼗十岁就应该有完整、全⾯面的思想和明确、坚定的⼈人⽣生⽬目标，这

样⾯面对⼈人⽣生中的问题，就不不会再有困惑和不不知所措了了。”我觉得这是⼀一

个⾮非常简单、显⽽而易易⻅见的问题，没想到那个美国⼈人想了了半天跟我说：

“那么孔⼦子没有中年年危机吗？”这我真的从来没想过——是啊，孔⼦子也

是⼈人啊，怎么会没有中年年危机呢？说实话，这个问题我到现在也没想

明⽩白，但是我知道教外国⼈人中国语⾔言和⽂文化的⼀一个最⼤大的好处就是，

你在教的同时，也可以学到很多东⻄西。


这种中外⽂文化上的差异还表现在课堂教学上。


	 有⼀一次⼀一个平时表现⼀一直很好的⼥女女⽣生突然很沉闷，明显⼼心不不在

焉，我当时有些⽣生⽓气，因为她是这个班上最好的学⽣生之⼀一。不不过为了了

不不影响上课，我还是努⼒力力压制住⾃自⼰己情绪，没有批评她。到晚上她给

我发了了⼀一个短信，向我道歉，并解释了了今天上课不不专⼼心的原因，是他

的爸爸在国内做⼿手术，她很担⼼心。她说知道⾃自⼰己今天表现不不好会让⽼老老

师不不⾼高兴，很感谢我没有责怪她。我看了了短信以后很内疚，其实不不是

不不想批评她，⾄至少怕影响上课⽽而已。可是如果真的批评了了，她⼀一定会

觉得很难受。从那以后，我上课看到学⽣生不不认真的时候，总是⽤用这件

事提醒⾃自⼰己慢⼀一慢、等⼀一等，多从学⽣生的⻆角度考虑问题。


	 ⽂文化差异会带来很多实际的困难，⽐比如有些国家——⽐比如意⼤大

利利——的学⽣生，⽐比较喜欢说话。当然中国学⽣生也喜欢，不不过在同⼀一个
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⽂文化环境中⻓长⼤大，这个学⽣生知道什什么时候该停，可是意⼤大利利学⽣生好像

和中国学⽣生的理理解不不⼀一样。如果你不不明确地吱吱，那他们可能会⼀一直

说下去；如果你⽣生⽓气，他们可能会觉得奇怪：为什什么⽣生⽓气？我们只是

说说话。还有学⽣生对考试的形式不不满意，觉得不不该有考试，因为在他

们的国家没有！这些都只能⽤用不不断地沟通去让学⽣生熟悉⼀一种和汉语⼀一

样陌⽣生的⽂文化，这种⽂文化不不是⽤用筷⼦子和穿旗袍，⽽而是在中国⼈人的每⼀一

个动作⾥里里表现出来的。”


⾸首都师范⼤大学  杨桦


Translation:


“	 When you are in contact with foreigners, you notice first the 
differences side. Sometimes this side is more extensive than we can 
imagine. In fact, something taken for granted can have a different 
interpretation at the eyes of foreigners. The fact that overseas 
students have differences in an examination is also an absolute fact. 
On the other hand, an analysis different from others can help us to 
understand our culture more deeply and thoroughly.

	 Once, while explaining a Confucius's phrase "At forty, doubts 
have ceased" to a student of American nationality, I gave the 
following interpretation "If one is forty, he should have mature 
thoughts and clear objectives. Only in this way, he would be able to 
have no more doubts and confusions when he is faced with the 
problems of life ". I thought that this phrase of Confucius expressed 
evident and concrete reasoning. I never thought that I thought that 
American student would have told me: "So Confucius did not 
experience the midlife crisis?" Actually, I never thought about it! In 
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fact, even Confucius is a human being, how is it possible if he did 
not have the mid-life crisis? Even now I can not understand.

	 However, I know that the most significant benefit of teaching 
the Chinese language and Chinese culture to foreigners is learning 
so much during teaching.

	 The difference between Chinese and foreign culture is also 
demonstrated in classroom teaching. Once a student who always 
behaved well became silent all at once and clearly distracted. I was 
a little angry because he was one of the best students in the class. 
In order not to disturb the lesson, I tried to keep the mood swings 
under control, so I dediced to do not criticize or resume it. In the 
evening, he sent me a message to apologize. He explained to me 
why he was distracted because his father had to face surgery in his 
country and was very worried about him. He said he knew he had 
not been good during class and that I would not be satisfied with his 
behavior and finally thanked me for not scolding him. After seeing 
this message I felt guilty, it was not that I wanted to face him, just 
that I wanted to avoid disturbing the lesson. If I was going to 
criticized him, he would have felt bad.  From then on, if I see 
students who are not careful, I remember waiting a while and 
thinking from the students' point of view.

	 A cultural difference could bring practical problems. For 
example, Italian students like to talk to each other. Of course, 
Chinese students love it too, but they know when to stop talking. 
Instead of Italian students seem to see this differently, in fact, if the 
teacher does not report them, they will continue to speak. 
Alternatively, if you a teacher get angry, their answer will be "we 
were just exchanging small talk".
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	 Also, the students are not happy with the form of the exams, 
they think that there should be no exams because there are none in 
their country.

	 To solve all this, more communication would be needed to 
make known an unknown culture and the Mandarin language to the 
students, which is not only to use chopsticks or to wear 
cheongsams but also includes that demonstrates in every behavior 
of Chinese. 


                                  Capital Normal University - Yanghua”


As can see the teacher divides the letter into three steps, namely:


1. An excellent introduction to the importance of cultural exchange;

2. An anecdote in which he understood how much from the 

cultural exchange both parties can have but one advantage;

3. An anecdote that sent not to judge and immediately criticize the 

attitude of a student, but on the contrary, always try to see the 
situation that is proposed from another point of view;


4. An anecdote where he expressed his difficulty in the 
management of the class, a problem concerning the habit of 
speaking of the Italians.


5. Apart that says that students do not like the exam mode and do 
not want to take exams because there are no exams in their 
home countries.


6. A final part where he expresses his desire and his passion for 
teaching his culture and his language.
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	 In my little parry I think that we are told to undergo the 
analysis of three central passages, which I can serve as a starting 
point for reflections.

	 First of all, the teacher states that it is difficult to manage the 
silence and the attention of Italian students because of their 
speaking during the lesson. He also says that when the teacher 
reports them, the students seem not to understand why. The Italian 
students are known for its easy talk, and there is no doubt about it. 
Another factor that can explain this continuous exchange, that the 
teacher seems to not be aware of can also be the monotony of the 
lessons, which are repeated every day in the same way and without 
involving the student.

	 Secondly, the professor states that international students do 
not like the exam mode and that they do not want to do it because 
they are not mandatory in their country. This part contains a series 
of shortcomings that must be clarified. As a student, I can say that 
the exams are not based on the ability to use the language but are 
primarily based on mnemonic exercises, so it is true that the tests 
are not welcome by the students. The statement that students do 
not want to take exams because they are not present in their 
countries is difficult to understand. There is a lack of information 
since all the universities have tests that the student has to face. 
With this shortage, we can, in fact, say that the professors are not 
aware of what are the methods of examination of other countries 
and therefore do not have a general picture of those that are the 
realities from which their students come.

	 In the third and last place, the professor, in the final part, 
states that it is necessary for the student to learn and be aware of 
Chinese behavior since Chinese' culture is not only to use 
chopsticks for eating and wear a typical dress. I find it curious that 
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the docent should point out that the Chinese culture is not 
composed only of the use of typical dress and chopsticks but also 
by their behavioral comportment. 

	 This raises the doubt that or the teacher thinks that the 
student considers and it summarizes the Chinese culture in merely 
these two factors or that the teacher himself decreases his 
community. If the first version were accurate, then more hours 
should be devoted to integrating and explaining to overseas 
students what are the ancient and modern Chinese behavioral 
norms. If the second hypothesis is correct, the professor can be 
qualified, but not suited to the teacher of the Chinese language and 
culture role, or the teacher can not conjecture and explain what the 
student faces during the interchange period, and at this moment 
refers to the cultural shock.

                                            

2.2.3 Second blocking factor: Defending thoughts and feeling


	 Sharing thoughts as mentioned in the previous part, expands 
the ability to express, in the correct way, personal ideas, to 
compare, to improve, to create more logical connections with new 
topics and previously studied. Not only that but expressing thoughts 
help the student to increase their performance during the oral 
examination, to organize and reorganize their feelings. The 
comparison that arises thought the comparison itself is the 
possibility to grow and to get involved. It is a critical phase in the 
study because as to get involved makes possible to understand the 
long path of study, the concepts that have learned. It is also easy to 
reconcile it to the increase of self-confidence, self-reflection, the 
acquisition of mental elasticity, personal flexibility, methodological 
rigor, the ability to be autonomous in taking notes and in the ability 
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to re-elaborate one's and others' conclusions. It is an added value 
regardless of whether it is about a future commitment or a normal 
conversation. 
81

2.2.3.1 Experience as a teacher


	 The first impact with teaching Italian to Chinese has been 
intricate and from a didactic point of view quite engaging and 
stimulating. Teaching to international students requires steadfast 
determination and patience. Accuracy and error calculation are the 
pillars that allow to maintain a good relationship and atmosphere 
with the students and thus avoid clashes and cultural 
misinterpretations. It also includes the re-adaptation of one's 
methodological choice. In my specific case, seeking to merge the 
lessons with the teaching of the "logic" of the Italian language. By 
logic, I include the way in which people construct thoughts, and 
how to question and how to reply. One of the aspects that create a 
devastating rift between Chinese students and Italian mother tongue 
teachers is to try to understand what the teacher tries to ask and 
what the student tries to express with the answer and vice versa. 	 	
	 The confusion gave by the incomprehension pours, 
automatically, into the construction of sentences from the correct 
grammatical point of view and the point of view of expectation of 
the incomplete or impertinent answer. Analyzing a practical 
example, during the explanation of the chapter concerning the 
cinematography and the exposure of the favorite film, I came across 
a simple example able to explain concisely, what is meant by the 
term "impertinent answer.”	 


 Paolo Calidoni, G. Lanero Scienze e filosofia nella progettazione didattico-curricolare. Prime esperienze, 81

IRRE Sardegna FrancoAngeli 2002, page 31-32
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	 In the chapter in question, we are analyzing a text where the 
protagonist has broadly exposed the plot of his favorite film, and 
later explained the reason why this film was his favorite. After a 
careful analysis of the glossary and later the grammatical aspects, 
the same question the teacher asked the students "What is your 
favorite movie and why?" To be taken into account, without a doubt 
is the level of Italian language, which characterizes their mastery. 
One fascinated aspect was the correct use of the grammar in the 
exposure of the answer, but I found myself a little surprised to hear 
the reasons, for example:


1. This is my favorite movie because it won an Oscar award.

2. This is my favorite movie because the actor is adorable.


	 Although these answers are correct and entirely justifiable, 
they are not the answers expected to the question concerning the 
favorite film. Generally, a similar response is expected when arguing 
about a generic film, which has not given rise to any emotional 
sensation. In the quest to tell students what the teacher wanted to 
know through the question, I did the exercise in the first person 
saying them that Billy Elliot is my favorite movie using elementary 
level words and grammar.


"My favorite movie is Billy Elliot, this is my favorite movie because 
he talks about Billy's dream of becoming a dancer, but his father did 
not agree because he said that the dancer is a job as a girl. Billy 
loved to dance and never stopped and became a famous dancer 
and made peace with his father. This film teaches that dreams are 
important, that we must do what we love and that we must respect 
everyone's choices. "
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	 Even after the example, I was not able to make them 
understand what I wanted to know, i.e., "what binds them to the 
film," so I opted with a reverse analysis starting from their answers 
and asking questions to get to the source. For example:


"This is my favorite movie because he won an Oscar award.”


A:Why did this film have an Oscar prize? 

B:Because the actors or the plot are fascinating.

A:Why is the plot interesting?

B:Because he speaks of a compelling story.

A:Why is this story compelling? 

B:Because this person helps others.

A:Who exactly helps?

B:He helps his best friend.

A:What does it mean to help a friend?

B:Be a good friend, then know the friendship. So this is my favorite 
movie because it talks about the value of friendship.


	 At the conclusion, students after an infinite series of examples 
have understood what was behind the question, but above all, they 
understood that they had to express their personal opinion. To 
saying "I like a film because it has won an award" cannot be a 
complete answer, as a film can win an Oscar prize and may equally 
not like a part of the audience. The students were surprised when 
asked to express their judgment, as they are often not consulted 
and have just a few little chances to express themselves or have a 
willingness to give time to listen to their parry.
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2.2.3.2 Experience as a Chinese Student in China


	 Regarding the learning of the Chinese language during the 
lessons, the study proved was really demanding, due to the didactic 
method adopted and required by the Chinese teachers. The method 
is based solely and exclusively on the mnemonic study. As an 
example, I give a brief explanation of how a typical "text 
comprehension" lesson takes place (Table 2,5): 


	 Lessons began at eight and thirty o'clock in the morning and 
students were required to go to the classroom before the bell 
sounded, in case of delay or absence the student notified by 
message or call. An academic hour corresponded to forty-five 
minutes, between the first and second hour there was a break of 
twenty minutes (Table 4). The classes ware equipped with a video 
projector used by the teacher to project the PowerPoint 
presentations, strictly linked to the educational program of the book, 
so without including new materials or additional material.  The 
chapter, generally concluded in a week, was divided into a list of 
about fifty-nighty new characters, a passage in which these 
characters were used, explanation of the new grammatical rules 
present in the text and finally grammar exercises. 

	 The teacher began the lesson by reading about half of the 
new characters, after which he left five minutes of individual study 

Table 2,5: Time Table of CNU classes

First Hour Break Time Second Hour 

8.30 - 10.00 10.00 - 10.20 10.20 - 11.50
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to memorize the phonological part of the character. At the end of 
the minutes, he projected the characters on the blackboard and 
invited some students, one by one, to read about a third. 
Subsequently, he went on to explain of characters, through the 
projection of about three example sentences, that students had to 
copy them in the notebook necessarily. At the end of the 
explanation, the class continued with this order: listening to the 
audio, reading the teacher, reading in a chorus and the individually 
reading by some students.  After that, the teacher indicated a part 
of the piece that was projected and read in a chorus, then the 
teacher invited some students to read it aloud, removing first 
characters scattered, then whole sentences. The student was 
required to complete the missing parts and to memorize the text for 
the next lesson and the exam; for example:
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Original text:


“ 我们注意到别的快递员都穿恤和运动鞋，他却穿着打着领带，⽪皮鞋

也擦得亮亮的身打扮给⼈人留留下很深的印象。他⾛走了了以后，我的⼀一个同

事笑着说：这个傻⼩小⼦子，穿⽪皮鞋送快件，也不不怕累“，因为他的厚眼

镜，他的⻄西装和⽪皮鞋⼤大家都记住了了他。寄东⻄西时就打电话找他。电话

打过去，下⼀一会⼉儿他就过来了了。还是穿着⽪皮鞋，说话还是有些紧张。”


Text with missing parts:


“ 我们______快递员都穿恤和运动鞋，他______着打着领带，⽪皮鞋也

擦得______给⼈人留留下很______。他⾛走了了以后，我的⼀一个同事笑着说：

______，穿⽪皮鞋______，也不不怕累“，______他的厚眼镜，他的______

都记住了了他。寄东⻄西时就打______。电话打过去，下⼀一会⼉儿他就过来

了了。还是______，说话______。”


At a later time, the teacher explains the grammatical rules, reading 
some sentences. Finally, there were grammatical exercises.
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What were the evaluation methods?


The overall score was given by the sum of the following points:

A. Participation in class, (reading, writing, answers to the teacher's 

questions, interventions in class and completion of the 
exercises),


B. Discipline, (number of hours of absence, number of delays),

C. Execution of the exercises in class, (e.g., grammar, reading of the 
characters, reading the piece and memorizing the part of the piece),

D. Performing homework, (e.g., grammar exercises, writing short 
texts, writing sentences and memorizing the part of the test),

E. Results of the exams, (generally one every three chapters).


	 In a teaching mode of this set, the overseas student is 
continuously under pressure during the entire period of study, not 
because of the amount of study, which is well organized. However, 
because of the constant assessment of his behavior and work. It is 
evident that the lesson leaves no time for sharing the cultural 
analysis. In the rare cases to explain one's thoughts or to ask 
questions respectively to the culture or a case that canoe 
connectable to the lesson, the teacher replies with dispatch and 
stress, as carrying out the program is of immense importance. The 
atmosphere which ultimately gets cloudy and turbulent, because the 
student does not feel committed, he is not used to studying by 
heart and above all does not feel accepted and free to expose his 
thoughts. So no shearing equal to the feeling of not belonging.
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2.2.4 The need of ratification and readapting new method of 
teaching 


	 From the examples given in points 4.3.2.1 and 4.3.2.2, it can 
be contemplated that the final result is always privative. Both the 
two parts and the two cases, in the end, do not reach the final 
result, the student's self-esteem is lowered, the performance, there 
is no stable interaction, there is no meeting point, there is no 
harmony. Witnessing of the  increase of the sense of inappetence, 
intolerance, and nervousness, the question that awakes is what the 
solution to all this is?

	 The primary objective to be achieved is to create a sense of 
acceptance, peace, and communication, in order to transmit the 
language and its culture. We are leading to talk about inclusion, 
humanistic-affective method  and functional method into the 82

Chinese teaching methods to overseas students. 

	 This method derives from the humanistic psychology of Carl 
Rogers  and concerns the teaching of languages by placing within 83

its teaching methods for a man with all his cognitive and 
psychological characteristics. The teacher, in this case, does not 
identify the student only as a person to teach a foreign language, as 
in these casa Mandarin Chinese, but as a person with all his 
cultural, behavioral and personal characteristics. With this, we have 
the change of the concept of communicative competence that from 
the ability to learn the grammatical part to knowing how to use the 
language, i.e., knowing what to talk about, on what occasion, with 
whom, to which person and in what modality have a conversation. 

 Nicoletta Chiapedi Modelli linguistici descrittivi e metodi glottodidattici, ICoN – Italian Culture on the Net 82

2012, page 24

 Carl Rogers On Becoming a Person: A Therapist's View of Psychotherapy, , Houghton Mifflin Harcourt 83

2012
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This method takes into consideration the totality of the individual, 
allows the achievement of better conditions for the acquisition of 
the student and the working conditions of the teacher. 
84

	 The study of a language, as reiterated in the present pages, 
embraces many spheres that make up the communication, refers to 
the grammatical part, the body language, the perception of what 
surrounds us, the analysis of the context, the understanding of 
those that are metaphors, ways of saying and answers.  From a 85

scientific point of view these actions are elaborated by dividing 
themselves between the right hemisphere, known as the global part, 
and the left, known as the analytical part of the brain.  With this it 86

can be said that language study involves simultaneous and 
synergistic activation of both the cerebral hemispheres, procedure 
called “bi-modality.”  Although there is a synergistic action of the 87

two parts, there is the passage of information according to a natural 
inclination that goes from the right hemisphere to the left 
hemisphere, based on the principles of the Language Acquisition 
Device (LAD). So in the first place, the right hemispheres 
contextualize, visualize and then these data go to the left 
hemisphere which will then carry out the analysis and create a logic. 
This mechanism activated by stimuli of natural origin reconnected to 
the "inductive method." The inductive method groups together a 
series of stimuli and processes that lead to the natural creation 
within the hypothesis individual, which are subsequently verified and 

 Carl Rogers A Way of Being, Houghton Mifflin Harcourt 1995, page 113-16484

 Yong Zhao Research in Technology and Second Language Learning: Developments and Directions, IAP 85

Language Arts & Disciplines 2005, page 401-405

 Pixel Conference proceedings, libreriauniversitaria.it Edizioni 2014, page 271-27286

 L’acquisizione linguistica e la glottodidattica umanistico-affettiva e funzionale, FILIM – Formazione degli 87

Insegnanti di Lingua Italiana nel Mondo, Paola Begotti. 

Consulted: http://venus.unive.it/filim; last consulted on 08/12/2018 
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then also analyzed with the teacher and finally the evaluation of 
applicability. This method differs from the "deductive method”,  as it 
does not administer a string of grammatical rules to the student, but 
is accompanied by the student in various phases, which will lead 
the student to create and understand the rules, before the 
explanation itself. Therefore, as a possible understanding, this is 
method applied on a large scale within the Chinese teaching 
institutions. If implemented, this method on the teaching scenario of 
the Chinese language to overseas students will never allow the 
students to the achievement of an excellent communicative ability 
or will confer on the student the simple competence of the 
grammatical rules.

	 A further aspect, as well as the main one for which the 
humanistic-affective method should take into consideration, is 
because this offsets the lack of the "affective filter." The strain filter 
defined as a sort of psychological defense, a kind of emotional 
barrier that the human brain builds in moments when a student is 
subjected to questions during a stressful and anxiety situation. One 
of the reasons why this barricade exists because one has a fear of 
making mistakes, of losing face, of lowering the consideration of a 
third person towards us. This method makes sure that the teacher 
places trust and freedom in the student, respecting, besides, the 
student's emotionality, his path, his totality as a person, his 
particularities, his intricacies and his way of relating with the next 
one.

	 Generally, an individual begins a course of linguistics study as 
motivated by a motivation based on duty, need and pleasure. 
Regardless of the motivation that drives the student, the 
predominant agent is that done by the teacher as it must carry and 
enhance the path that will eventually lead the student to its 
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fulfillment.  Very often we underestimate the role of empathy within 88

the pathways we study, according to Carl Rogers, in fact, empathy 
plays a fundamental part in increasing the sense of belonging and in 
the long process of being "open mind." This two factors are 
imperative for learning and therefore also for introducing the 
understanding of the ego. When a greater understanding of the ego 
is obtained, higher integration is achieved and utopianistically 
speaking, a positive current within the society would be generated. 
While referring to a school environment like overseas students in 
China, it would be more satisfying and learning by both the teacher 
and the student.	 


This teaching methodology since based on awareness (Table 2,6 
Ctf. P.Begotti):


Table 2,6 Teaching methodology since based on awareness

1 The teacher is to support the innate motivation of the pupil;

2 Learning is positive and relevant when posed towards the pupil in such a way as to 
make it useful for personal purposes;

3 Learning is positive and relevant when the student is an active part of teaching 
activities and not a passive person placed and predisposed to listening only and to 
the acquisition of not reasoned notions;

4 Learning is positive and relevant when the student is positioned within a context in 
which threats coming from the teacher, the class and the institution are most likely 
to be equal to zero to a minimum;

5 Learning is positive and relevant when it is handled in the first person by the 
student, as this implies the use of the intellect and the feeling of the student. In this 
way, the notions sought and learned will be better memorized and will not end in 
the short-term memory area.

 Jack  C.  Richards,  Theodore  S.  Rodgers  Approaches  and  Methods  in  Language  Teaching,  Cambridge 88

University Press 2014, page 180-183
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	 If we refer to a useful contextualization of the humanistic-
affective method, we will obtain a class in which, thanks to the 
strong motivation, preparation, and competence of the teacher, the 
group will be predominantly devoid of any threat. By threat, we want 
to point to severe factors that work against learning and the 
integration of the student as an example of anxiety and 
competitiveness. The teacher will also try to work keeping alive the 
participation, involvement, and motivation of the student.

	 Opening a brief paragraph, on competition and integration, I 
would quote a short anecdote, experienced in the first person, of 
what should not occur within a class. During the first lesson of 
"Chinese conversation" of the second semester at the CNU, 
academic year 2017-2018, the mother tongue teacher has held 
important to inaugurate the teaching by showing us a chart, 
previously prepared, on what according to the calculations and its 
experience it was the nationalities that learned the Chinese 
language faster. So the teacher starting from the nationalities, 
according to you, with less experience, has begun to list all 
nationalities until you get to the nation with, according to you, 
greater predisposition to learning the Chinese language. 

	 What happened caused a certain discomfort within the class 
and immediately laid the foundations of a malfunctioning 
relationship and not at all created a situation without the 
plurinominal threats. This commitment goes precisely against what 
should be the necessary procedures on which the humanistic-
affective method base roots, that is the introduction by the teacher, 
which continues with the mutual knowledge and the professor's 
question the reason why the student has decided to undertake this 
study path.
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Chapter three: The role of cultural shock in influencing the 

productivity of international Student. 

3.1 Introduction 


	 Being indirectly a member of the great universal project 
"being citizens of the world" does not necessarily specify its 
extreme simplicity. Being citizens of the world can reveal different 
objects and underline different hostilities that can be encountered 
during this journey. Being citizens of the world can symbolize a 
horizon where there is no difficulty in socializing and integrating into 
foreign cultures. Being a citizen of the world can support the peace 
factor that where ever is outraged in any way. A definition relevant to 
the topic of the analysis of the role of the teacher and even more 
specifically and the present:


	 "Given the new world circumstance, in fact, << It is a real 
challenge [...] of the formation of citizens of the world >>. It is a real 
challenge, full of difficulties. The real difficulty in teaching is not only 
the transmission of information but above all, the full formation of 
the young [...] as a new citizen of the world that can face 
globalization and buy << full knowledge of being citizens of the 
planet." 
89

	 The attainment of the ability to know how to maneuver one's 
mental elasticity and emotional openness is a path, which spiritual 
journey is extremely arduous if one were not well equipped. The 
path can confuse the person who crosses it, can lead to cases of 
self-ghettoization, isolation, melancholy, loss of identity and lack of 

 Sergio Tramma Legalità illegalità: Il confine pedagogico,  Gius.Laterza & Figli Spa 2012, page 11089
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confidence — cases that can have repercussions on the level of 
individual health such as acne, pain, allergies, insomnia, and 
obsessions such as hyper-hygiene. 
90

	 The above description is a piece of the definition of the 
plurinominal cultural shock. By cultural shock, it additionally 
represents everything that the character who travels the path of 
transit from a family culture to his /her to an unfamiliar culture. It is 
also particularized that the individual will suffer emotional trauma, 
because of the disconnection from those who represent a focal 
meaning of life as they are an example, friends, parties, family 
members and even teachers.  
91

	 The study of what is the concept of culture shock and of 
those that are its phases turns out to be indispensable to 
understand how much a synergistic help and collaboration when is 
imposed by those who are the figures of the teachers. In fact, how 
is possible to understand in chapter two, the difficulty of interaction, 
speaking,  reporting and elaborating information, understanding 
what may or may not be done; turns out to be extremely complex. 
Plus, if it is lived and experienced during a phase of the stabilization 
of emotions can be a point to disadvantage during the assimilation 
of concepts, in the integration and proper way of life and conceive 
of everyday life.


 Consulted: https://www.internationalstudent.com/study_usa/way-of-life/culture-shock/, last consolation on 90

09/11/18

Consulted:http://www.washington.edu/counseling/resources-for-students/international-students-and-91

cultural-shock/, last consolation on 09/11/18
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3.2 Influencing Factors 


	 Many factors contribute to the action of cultural shock, some 
of these are part of the socio-cultural sphere. Belong to the this 
group: language, values, and behavioral norms.


3.2.1 The language


	 It seems a moderate difficulty in defining what is the definition 
of language, in fact very often we tend to get confused with the term 
"language." What is reported on the web page of the renowned bran 
academy,  "Language" as a morpheme that tends to indicate the 92

means that the human being, understood as such, uses in order to 
communicate, therefore in order to express one's thought. While for 
the “language” we also tend to define "A form of communicative 
conduct aimed at transmitting information and establishing a 
relationship of interaction that uses symbols having the same value 
for individuals belonging to the same socio-cultural environment.”  	93

	 The bond that is created between what has been defined as 
"the cultural shock" and "the language," is found in the inability of 
the individual to communicate and interlock in the new place in 
which it is located. Studying a language is complex and takes time. 
The study of language takes time because it is not only a study of 
grammatical rules but also includes the assimilation of cultural 
norms, which directly and indirectly regulate people's discourses 
and arguments. Given this, there is no study of a language that is 
exclusively grammatical, but there must also be a study of the 
cultural and social norms that regulate the local language. 

 Consulted:  http://www.accademiadellacrusca.it/it/lingua-italiana/consulenza-linguistica/domande-risposte/92

differenza-termini-idioma-lingua, last consulted on 10/10/18

 Consulted: http://www.treccani.it/enciclopedia/linguaggio; last consulted on 10/10/1893
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Therefore, the linguistic barrier does not stop at the simple use of 
grammatical rules, but also includes the study by osmosis, through 
observation and analysis, of the socio-cultural rules of the use of 
verbal language and body language.


3.2.1.1 Personal experience: Chinese-Italian Language Device


	 Premising that, the number those that can be used as 
examples of the differences in the use of verbal language between 
Chinese and Italian, I will focus on the exposition of those that for 
me was the most relevant and significant.


3.2.1.1.1 The use of the greetings


	 The manifestation of thanking and the use of the courtesy 
greeting within Italian society is primary, if not to say the least 
fundamental. In my two years spent in China, first in Changchun 
and then in Beijing, I could see that the manifestation of 
thanksgiving and greeting are not always fundamental and are often 
omitted or replaced with a gesture, such as a smile or a nod. While 
in the Chinese world, often, the abuse of "thanks" in the Chinese 
language can be redundant and can determine the desire to 
maintain a certain detachment from the person to whom it is said. 
The same applies to the greetings. During one of the lessons, in 
which I taught Italian, with the students we analyzed together with 
the use of graces in the Italian language. The students were 
impressed by the number of times that graces are used in the Italian 
language. The students also reported that, very often, the "thank 
you" is not used within the discourse between parents and children, 
as this would represent a gap too great.
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3.2.1.1.2 The language and communication 


	 Another fundamental difference in the use of the Chinese 
language with the Italian one, is the use as a means of transforming 
the thoughts, of an individual, into sound waves, is strictly 
connected to the figurative language. By figurative language, we 
mean the process of destructuring the literal meaning of the word, 
and then making the latter assume, subsequently, meaning 
according to the contextualization of the speaker. The use of this 
style is attracted and directed by the orchestra of fantasy. It 
foresees the transfer of an image, or a gesture, of a projection within 
another word. It is a camouflage to make the meaning translate from 
multiple figures. The figurative language is part of the sphere of style 
and refers to its use when one needs to express one's thought with 
more magnificent sentimental grandeur.

	 Instead, we see that the "figurative language" in the Chinese 
colloquial language is not used, or rather, almost a total omission 
occurs. Therefore, it resembles to be a more inflexible language, 
less flexible and less adaptable to the creation of fantasy.

	 This conundrum, in the long run, can point to greater 
hardness in relating to people and, in particular, with teachers. A 
student who comes from a language in which the imagery is also 
used in speech will find it more challenging to complete the data 
exercises. Besides, it will find, even more frustrating, as previously 
expressed, in the paragraph 2.2.2.2 Experience as a Chinese 
Student in China, the sporadic giving out explanations of the "why," 
or merely passing the fixed rule.
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3.2.2 Values


	 An added parameter that influences cultural shock is the 
values of a society. When a person moves to another place and 
needs to adapt his / her vision of the world to the vision of the 
housing community, and his / her habits will have to change and to 
be reconsidered. By reporting two definitions, of two different 
dictionaries, we will immediately discern that it is a subject of 
delicate explanation and definition, at the same time, capable of 
giving us a solid foundation from which to start.


“The principles that help you to decide what is right and wrong, and 
how to act in various situations”  
94

“The moral principles and beliefs or accepted standards of a person 
or social group” 
95

	 In the definition cleared by the Cambridge online dictionary, it 
is described as principles that help in the distinction and, 
subsequently, in the perception of what is right and what is wrong. 
While, in the second interpretation, revised by Collins's online 
dictionary, it talks regarding moral values, that are accepted and 
shared by a society. The analysis of the two definitions appears 
clear and distinct when the aspect of sharing values within the 
society is incorporated or not.


 Consulted: https://dictionary.cambridge.org/dictionary/english/values; last consulted on 05/01/201994

 Consulted: https://www.collinsdictionary.com/dictionary/english/values; last consulted on 05/01/201995
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The definition that organizes every two is that of Kluckhohn: 
96

	 "A conception, explicit or implicit, distinctive of an individual 
or characteristic of a group, of the desirable which influences the 
selection from available modes, means and ends of action.”


	 Drowning the morpheme more deeply, we are witnessing its 
division toward three levels of meanings, which vary significantly 
from each other.  Value can be deconstructed in object, idea, and 97

action. The first case represents the value intended as an amount to 
classify a thing. In the second event, it is correlated with the dignity, 
weight, and outcomes that can emerge from a decision. In the last 
example, it indicates the merit, the meaning and the usefulness that 
action bears with it. Hofstede  identifies what could be the possible 98

causes that "create" values discrepancy, are an example (Table 3):


Table 3: Causes that create values discrepancy

Causes 

1 The national or the ethnic Group

2 A new generation

3 The state work organisation

4 The gender

5 The class 

6 The religion 

 Kluckhohn, C. K. Values and value orientations in the theory of action, In T. Parsons and E. A. Shils 96

(Eds.), Toward a general theory of action. Cambridge, MA: Harvard University Press 1951, Page 395

 Alex Tiempo Social Philosophy:foundations of Values Education, Rex Bookstore 200597

 Stan Gunn, Globalisation, Education and Culture Shock, Taylor & Francis 2017, page 54-5698
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	 At the beginning of his studies, Hofstade described the values 
as a series of norms very often shared by a nation, but later realized 
that, probably, the use of the word "nation" was too simplistic, 
because within a nation and therefore within a "nationality", it was 
more than common to find different ethnic groups. With this, with 
the continuation of his studies, Hofstade identifies four different 
"cultural caskets," which later became five, better known as 
"cultural dimensions.” (Table 3,1) 
99

Table 3,1: Cultural dimensions
Dimentons 

1 Power distance (PD) With this term, we want to indicate what is the "emotional 
distance." In societies where there is a high PD, it is feared 
to prefer a manager who stands out for his decision-
making firmness and his fatherly and authoritarian figure. 
In societies where there is a low PD, society tends to need 
more decision-making power.

2 Individualism - 
Collectivism

With this term, we want to indicate what is the "vision of 
the ego." In the Individualistic societies the power and the 
importance of the provincial ego, and therefore it has 
greater importance than the "us" of community. On the 
contrary, in collectivistic societies, there is the opposite 
then, to the general importance of common objectives to 
personal ones.

3 Uncertainty - 
Avoidance (UD)

With this term, we want to indicate what is the "degree of 
anxiety." In societies with another UD level, we tend to 
look for a figure that can give a precise answer. In societies 
with a low UD level instead, they accept more vague 
answers and are predisposed to take riches that are riskier.

4 Mascuilinity - 
Feminility 

With this term, we want to indicate what is the 
"achievement-orientation." In masculine societies, one 
tends to have strong bases tending to competition and 
achievement. In women's societies, on the other hand, 
there is a tendency to have a robust orbiting base toward 
cooperation and the sphere of relationships.

 David L. Cahill Customer Loyalty in Third Party Logistics Relationships Findings from Studies in Germany 99

and the USA, Springer Science & Business Media 2006, page 50-55
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	 It is evident that the passage through a long period of a 
student or of a job in a society whose cultural dimension is different 
from one's increases the level of stress. This happens precisely 
because the person has to readjust and rewrite those that are his 
values and build a new identity.  
100

3.2.3 Behavioral norms


	 In the exaclty moment, when a overseas student or worker 
starts sharing the life with a different ethnicity will deal with what are 
the "rules underlining." Some of this could be seen and considered 
obvious, while others might seem quite distinguishable from our 
conception. At the moment when a person obtains the ability to 
recognize and then masterly master these norms also defined as 
"cognitive norms," will have access to the decrypted system that 
will allow foreseeing what will be the next move. With this, it means 
that when a person can decode a particular situation, he can 
foresee what will be the move that will follow it. In an attempt to give 
a simple and practical example, if within the school environment, 
the student, in the event that he/she does not have the possibility to 
attend a lesson, must always inform the teacher before the 

5 Confucian Dynamism 
(CD)

The companies that can be defined as CDs are placed 
mostly in Asia. With CDs, long-term relationships (LTR) and 
short-term relationships (STR) are very often indicated. 
LTR companies tend to preserve and use values in order to 
build a collective future. While in the STR societies they 
bring with them the concept of both valorizing values, the 
past culture, preserving their "face" and completing the 
pre-established task.

Dimentons 

 Iris Hackermeier Culture Shock, Cultural Differences in Coping Strategies, GRIN Verlag 2006, page 4-5100
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beginning of the lesson, otherwise the pass the passage of a 
careless and uneducated person.  
101

3.3 Cultural Shock’s evolution 


	 All the significant factors, which have been reported in the 
above part, are experienced in the first person during the phases of 
the emotional adjustment.  The “U-curve theory" defines these last 
phases,  was studied in 1955, by Lysgaard and divided the phases 
of restoring the emotions of the person, during the stay abroad, in 
three different periods; namely, honeymoon, decrease, recovery and 
stabilization. The curve, as you can see from the picture, begins 
with a high level of enthusiasm, which with the passing of time 
decreases drastically, and then reach again good levels of 
enthusiasm, until you get to a path of stabilization and the 
construction of a horizontal line parallel to the abscissas, which 
indicates the final phase of stability. 
102

 Gary Goertz International Norms and Decision Making: A Punctuated Equilibrium Model, Rowman & 101

Littlefield 2003, page 40-41

   Maureen Andrade & Norman Evans International Students: Strengthening a Critical Resource, R&L 102

Education  2009, page 10-12
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3.3.1 Honeymoon


	 The Honeymoon phase,   in my modest parry, I dare to 103

define it also as an "enchanting" phase, as it defines the first period 
spent abroad as a swarm of euphoric and positive emotions. 
Sensations and emotions that derive from the discovery of the 
curiosities that only a new land and a new culture can give. The 
level of interest and motivation are high, and they are also the 
factors that determine the lack of frustration, extremely useful for 
incriminating any activity that can help the person to integrate. A 
negative aspect is directly attributable to the coverage of numerous 
cultural and social aspects due to the high positive frequencies.


3.3.1.1 Drop and deep immersion in the cultural aspects phase


	 With the decrease of enthusiasm and with the drop of 
euphoria, the overseas student will begin to develop a negative 
attitude towards the host nation, as it will catch the cultural 
differences. These differences will be noticed during the day and will 
redound in his mind. This phase is characterized by a low frequency 
of positive waves, by a few communicative and cultural stimuli and 
as reported in point  3.1 by the manifestation of symptoms related 
to the sphere of physical and mental health. 
104

 Stephen M. Croucher Global Perspectives on Intercultural Communication, Taylor & Francis 2017, page  103

208-212

 Daniel (Dan) R. Landis, Janet Bennett & Milton Bennett Handbook of Intercultural Training, Sage, 2004, 104

page 312-313
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3.3.1.2 Recovery


	 The student who stayed in the hosted country, had the 
opportunity, in the first phase, to grasp the positive aspects, and 
with the second phase, the negative aspects, over time will be able 
to rework his ideas and his concepts. Besides, it will begin to 
understand and use local culture, language and behavioral norms 
with greater dexterity. As time goes on, the levels of self-esteem and 
interest rise again and, when they rise again, there is a reduction in 
stress and negative attitude.


3.3.3.3 Stability phase


	 With the recovery phase, the student will begin to create 
within its identity a new personality, which will be similar to that of 
the host country and will, therefore, allow it to be reflected within the 
new culture. It is of considerable importance, as expressed by 
Winkelman,  to underline that the attainment of creation, and 105

subsequently, the complete emotional split of a double cultural 
identity, turns out to be extremely difficult to achieve.


3.4 Managerial tools to enhance the teacher-student relationship

	 International students spend most of their time in the school 
environment. The reasons why the students are studying are 
different from each other, in fact there may be students who go only 
for a pure linguistic study path to meet a personal pleasure, those 
who go to complete part of studies started at another university and 
those who have decided to start their studies directly at a Chinese 

 Winkelman,  M.  Cultural  Shock and Adaptation,  Journal  of  Counseling and development,  1994,  page 105

121-126
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university. Although their motivations are all different, those more 
and less will be involved in the "U curve theory." And taking into 
consideration the given the many hours spent at the university for 
students the relationship with teachers is a vital tool, able to make 
their most pleasant and uncomplicated stay. Considering what has 
been said, teachers' figures must always be updated and able to 
interact with a class made up of international students.

	 According to the Rose study,  to create a good study 106

environment, and to oppress the cultural misunderstanding, the 
teacher must be interested in studying, even if in a general way, the 
culture of the countries from which the students come from. This 
study, even if it can be considered a little in-depth and incomplete, 
is useful to try to avoid at least those that are the most widespread 
stereotypes. The general study of cultures also allows a proper 
identification and analysis of one's own culture and this process 
leads to understanding those aspects of one's own culture that can 
be difficult to accept and understood by international students. 	 	
	 According to Wu et al and Rocca,  another methodology 107108

that can help to create an excellent study environment and that can 
also encourage students to open their mind, is to try to use a 
lexicon, in the spoken language, which omits all the dialectal 
interlayers, expressions too scanned and too colloquial. In this way, 
the teacher can be more readily understood by reducing the 
language barrier. Another decisive factor that derives from this small 
measure is represented by the decrease in the student's affective 

 Rose, Mike Lives on the Boundary, The Presence of Others Ed. Marilyn Moller. Boston: Bedford/ St. 106

Martin’s, 2000

 Wu, H., E. Garza & N. Guzman International student’s challenge and adjustment to college, Education 107

Research International 2015 
Available at https://www.hindawi.com/journals/edri/2015/202753/ 

 Rocca,  K.  A. Student  participation in the college classroom: An extended multidisciplinary literature 108

review, Communication Education 2010, 59(2), 185-213
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filter and the increase in student of the participation in the 
classroom. An increase in participation generally includes a 
significant fact, that is, the patience that the teacher must have in 
awaiting the answer because the student must have time to create a 
sentence in a language typologically distant from his and to 
overcome the fear of the professor's judgment against him. 

	 The last decisive factor it is the respect, of the teacher toward 
the international students, of his or her "Need of Rest." The meaning 
is divided in two different physiological needs, the first one is the 
psychological one, and the second one is the physical one. Both 
needs are supported by Mustaffa and Ilias,  that say that the 109

international students need a rest from the university environment, 
from the classes, from the homework and other activities that are 
associated with the university, and that they are to examine what 
happened outside the university, and they are to talk, exchange 
thoughts by meeting new native people.

	 This concept is quite difficult to be applied by the Chinese 
language teachers, because as we saw in the second chapter 
"Conjectures of Chinese vertical traditional relationship 
education,"  Chinese consider trough the study a student will be 110

able to achieve the best representation of its self and not by the 
environment outside the school and the exchange meet people. 

	 Therefore it is essential that the teacher does not always be 
so strict and anxious by giving the homework and trying to 
complete the program, because the experience outside the 

 Mustaffa,  C.  S.,  &  Ilias,  M.  Relationship  between  students  adjustment  factors  and  cross  cultural 109

adjustment: A survey at the Northern University of Malaysia,  Intercultural Communication Studies 2013, 
1(22), 279-300

 Chapter two: "Conjectures of Chinese vertical traditional relationship education:”110

”Concerning traditional education values, Confucian philosophy leaves no room for doubt, through study, the 
thirst for learning is achieved by self-control, which is directly proportional to the ethics of an individual. In 
fact, through the school education, a human being can increase, raise and evolve his virtues."
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university can only be a great tool that can support, give more value, 
enhance and complete the studies inside the classroom.

	 So far, we have analyzed what the teacher can do within the 
classroom, but we need to clarify that the human resources of the 
university's international department can also be useful for 
organizing a series of operations aimed at cultural integration of the 
student, such as the mini-conferences of Chinese cultural 
orientation. These orientation groups must be carried out at the 
beginning of the academic year, even before the lessons begin, to 
ensure all the necessary information before the international 
students find themselves busy with the study and find themselves 
inside the "Drop and deep immersion in the cultural aspects cultural 
shock phase." These activities, which are directed and managed by 
the human resources of the international office will be focused to 
introduce some points, among which it is considered among the 
most important (Table 3,2):


Table 3,2 Activities that should be discussed during the Orientation 
Topics

1 Cultural shock definition

2 The curve theory of L.

3 Chinese value.

4 Behavioral norms of China.

5 Behavioral norms of the city

6 Hospital and Insurance.

7 City transportation.

8 City security.

9 Apps

10 The organization of the campus.

11  The university departments structure.
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All these factors reported in the above table are useful because:


1. Cultural shock definition and The curve theory give students the 
opportunity to understand in general what their psychological 
path will be during their stay in China, and this will be very useful 
to limit and make more manageable to deal with the problems 
that the students themselves will face.


2. Chinese value, Behavioral norms of China and Behavioral norms 
of the city give students the opportunity to understand in 
general what are the bases to understand what are the concepts 
of "acceptable" and "unacceptable" gestures and words, useful 
for reducing those that may be poss ib le cu l tura l 
misunderstandings.


3. Hospital, Insurance, City transportation, City security, The 
organization of the campus and Apps give students the chance 
to have a minimum of independence both for health issues and 
to move inside and outside the campus, to buy necessities such 
as food and clothes. Acts that in China are strictly connected 
with the use of some apps like Alipay, WeChat, Wechatpay, 
Baidu and Taobao.


4. The structure of the university departments and the structure of 
the university employees give students the opportunity to 

12 The university employees structure.

13 The right of the students.

Topics
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understand what are their reference points within the university 
and those that are the offices in charge of their support.


5. The right of the students gives students the opportunity to 
understand what their rights and duties are within the Chinese 
state.


	 As the last object, we can state that the "Cultural shock 
definition and The curve theory of L." are points that can be treated 
exhaustively by the students' starting university, to have an idea of 
the psychological progress they will face and greater mental 
strength to overcome difficult moments. In addition we can also 
deal with other facts of equal importance such as: the false myths, 
the generally analyzed culture, the error of creating too much 
expectations, the factors to which we must adapt, such as food, 
music, explain that the way of interacting with people is not the 
same in all realities.
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3.5 The need fo raise the awareness of Chinese native speaker 
teachers toward cultural shock concept through a refreshment


	 By building up a line of reunification between the mass 
movement of international students in China, the difference in 
teaching methods and this bulky U-shaped scheme of cultural 
shock, the way to go seems to be only one, and it is the one for 
which from the man in his existence there has always been a 
reciprocal collaboration dictated by communication.

To quote the words of the great scientist and teacher Charles 
Darwin seems to be a duty.


"In the long history of the human race, we have to prevent those 
who have learned to collaborate and improvise more effectively."  
111

Charles Darwin


	 In this quotation, the Chinese university institutions and 
overseas students can be identified as subjects, who collaborate in 
the maintenance of a joint project. The long-term project of 
integrating and developing bilateral collaboration requires time, 
dedication, discipline and tenacity in the long run. In order to make 
the work of the native Chinese teachers and the work of the 
international students more fluid, satisfying and productive, we need 
then a refresher course. This topic will be dealt with explicitly in 
chapter six.


 Consulted: https://www.pearson.fr/resources/titles/27440100802480/extras/6577_intro.pdf,  last  consulted 111

on 11\01\19
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Chapter four: Small introduction to dyslexia in China  

4.1 Context and Economical aspect 


	 Within the massive student groups that move to China for 
study purposes (see chapter one), not only are identify different 
ethnic groups, but there are also students whose cognitive abilities 
are diverse. Taking into account the presence of dyslexic students 
among international students by Chinese mother tongue teachers is 
imperative.

	 As reported on the International Dyslexia Association 
website,  15-20% of the world student population is dyslexic. The 112

school population in 2014  was 207 million, and if 15-20% is 113

dyslexic, it means that 41.4 million students are dyslexic. The 
overseas students in China, in 2015, were 397.635 thousand,  and 114

they were coming from 202 countries. Through the application of a 
simple proportion, in theory, is estimated the presence of about 
70'151 thousand dyslexic students.  Of the 397.635 international 
students, 40'600 were covered by the CSC government scholarship 
(see chapter one) which means 8'041 thousand international 
dyslexic students have received a scholarship from the Chinese 
government.

	 The disregard for international dyslexic students in China is a 
negative point for self-financed, funded one, and state investments. 
The lack of awareness of the presence of international dyslexia 
students involves the mismanagement of funding, as the student 

 Consulted: https://dyslexiaida.org/infographics/; last consulted on 11\01\2019112

 Consulted: https://unesdoc.unesco.org/ark:/48223/pf0000247862; last consultation on 10\01\2019113

 Consulted: https://www.mdpi.com/2071-1050/10/7/2112/pdf; last consulted on 10\01\2019114
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turns out to be unproductive and will no longer be oriented to return 
to China.

	 For example, a student-financed by the government for a 
period of mobility of the bachelor's program, regardless of whether 
dyslexia or not, requires an annual loan whose average is 62'533 
yuan.  If this sum is multiplied by the number of dyslexic students 115

(8,041), the total of funding obtained is 502,827,553 yuan per year, 
equal to 65,276,038.6 €. 
116

	 As we will discover in this short introductory chapter on 
dyslexia, dyslexia involves difficulties in reading, which also results 
in the difficulty of understanding the text, assimilation, and 
pronunciation. The state of being dyslexic involves the construction 
of a large active filter given the pupil's insecurity. The insecurity that 
has repercussions even at a social level, as there are difficulties also 
at a practical level such as the organization of the study and the 
day, self-control, difficulty in conforming to social rules, expressing 
itself in a clear and concise manner.  
117 118

	 The consideration of dyslexic students by Chinese mother-
tongue professors is vital, because of two main reasons: 


1. From the socio-educational point of view, the educational 
institutions have to adapt to the needs of all students, and it is 
not the students who have the task of adapting to the gaps of 
the teachers or the school system.


2. From the economies of the state represents an investment 
which revenues are damaged.


 Consulted: http://www.campuschina.org/content/details3_74776.html; last consultation on 10\01\2019115

 Consulted: https://www.exchange-rates.org/converter/EUR/CNY/1; last consolation on 10\01\2019116

 Consulted: https://www.dyslexiacenterofutah.org/DyslexiaSocialProblems; last consultation on 11\01\2019 117

 Consulted: https://dyslexiaida.org/dyslexia-basics/; last consulted on 11\01\2019118
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4.2 Definition of Learning Disabilities

	 Dyslexia is part of the broader category of LD (Learning 
Disabilities). For LD we mean "[...] neurodevelopmental disorders 
concerning the ability to read, write and calculate correctly and 
fluently “. DSAs are subdivided into dyslexia, dysorthography, 119

dysgraphia, and dyscalculia. For the identification and the diagnosis 
is referred to ICI 10 (International Classification of Diseases; 10th 
version)  and the DSM-IV-TR (Diagnostic and Statistical Manual of 120

Mental Disorders). 
121

4.2.1 Definition of dyslexia and the concept of comorbidity


	 “Dyslexia is a LD that is neurobiological in origin. It is 
characterized by difficulties with accurate and/or fluent word 
recognition and by poor spelling and decoding abilities. These 
difficulties typically result from a deficit in the phonological 
component of language that is often unexpected in relation to other 
cognitive abilities and the provision of effective classroom 
instruction. Secondary consequences may include problems in 
reading comprehension and reduced reading experience that can 
impede growth of vocabulary and background knowledge”. 
122

 Consulted: http://www.aiditalia.org/it/la-dislessia; last consultation on 29/02/2016119

 The International Classification of Diseases (ICD) is the standard diagnostic tool for epidemiology, for 120

clinical purposes. It includes the analysis of the general health situation of population groups. It is used to 
monitor the incidence and prevalence of diseases and other health problems, showing a general picture of the 
health of countries and populations.

Consulted: http://www.who.int/classifications/icd/en/; last consultation on  03/03/2016

 The  Diagnostic  and  Statistical  Manual  of  Mental  Disorders,  Fifth  Edition  (DSM-5)  is  the  standard 121

classification of mental disorders used by mental health professionals in the United States.
Consulted: http://www.psychiatry.org/psychiatrists/practice/dsm; last consultation on 03/03/2016

 Consulted: http://eida.org/definition-of-dyslexia/; last consultation on 30/04/2016122
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	 In an alphabetic language, dyslexia can be diagnosed through 
the speed and the number of errors made during a reading and 
writing exercise, comparing the results of the subject with the 
average of his peers. The difference between "Evolutionary 
Dyslexia" and "Acquired Dyslexia," which is different due to their 
nature, is essential to explain. Evolutionary dyslexia occurs as a 
factor most often already present in the brain during the gestation of 
the fetus, which manifests itself only during the exposure of the 
individual to study activities. The child, even if he possesses an IQ 
equal to the norm, will have a reading capacity lower than the 
average of his age. 

	 Acquired dyslexia differs from the previous one because it is 
not a genetic factor, but an acquisition of it through traumas or 
injuries that involve specific areas of the brain thus preventing 
proper functioning. 
123

4.2.1.1 Comorbidity

Comorbidity means the simultaneous presence of multiple LD s, 
namely:


Dyscalculia: Prevents the affected subject from correctly decoding 
numbers e

mathematical concepts, thus translating into an incorrect execution 
of mathematical operations or problems of logic. 
124

 Baldi Pier L. Le parole della mente, Lessico mentale e processi linguistici, FrancoAngeli 2008, page 95123

 Butterworth Brian Numeri e calcolo, Lo sviluppo delle competenze aritmetiche e la discalculia evolutiva, I 124

mattoncini, Erickson 2011, page 45
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Dysgraphia: Dysgraphia is a specific learning disorder linked to the 
difficulty of

graphic (manual) realization of alphabetic signs. Those affected by 
dysgraphia, even if they do not present a neurological deficit, have a 
spatial maldistribution of the word and the letter in the line or the 
sheet. 
125

Discography: Disorder related to phonographic decoding ability and 
competence

spelling, which manifests itself through the omission or inversion of 
parts of the word and the confusion between phonemes and similar 
graphemes. 
126

	 Attention Deficit Disorder: Also known as hyperactivity or 
ADHD, is associated with a low level of attention contrasted by a 
high level of activation, which often has repercussions in low 
academic performance. Affected individuals, regardless of their age, 
present themselves as incessant people in speaking, impulsive and 
impatient. 
127

 Viola Davide, Difficoltà e disturbi specifici dell’apprendimento Studi e progetti, libreriauniversitaria.it ed. 125

2012, page 31-32

 Consulted:  http://www.igorvitale.org/2014/06/08/disortografia-definizione-e-significato;  last  consultation 126

on 14/04/2016

 Scheriani  Cinzia,  Bambini  «sopra  le  righe»,  Bambini  affetti  da  Disturbo  da  Deficit  di  Attenzione/127

Iperattività, Armando Editore 2007, page 15-16
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4.3 Reading and dyslexia 


	 Reading is today considered a natural capacity of man. 
However, starting from the assumption that reading follows specific 
mechanisms that if not studied and assimilated do not emerge 
spontaneously, we can affirm that this is a non-spontaneous act of 
the human being. The reading is described as a mechanism 
composed of two abilities, one of decoding and one of 
comprehension; high competence in one of these two qualities does 
not necessarily imply high competence in the other. A dyslexic tend 
to have low performance in decoding and not in understanding. 
Understanding does not represent a direct consequence that 
derives from dyslexia, but a simple consequence linked to the 
difficulty of decoding.  Generally the reading study begins with the 128

introduction of the child to kindergartens, between five and seven 
years, according to parenting decisions and government directives. 
Children who have problems related to reading most of the time 
have a low phonological awareness and tend to make phonemic 
and orthographic errors and have a more significant margin of error 
in reading less common words in verbal and written language. 
129

 De Beni Rossana, CARRETTI Barbara, Psicologia della lettura e della scrittura, Edizioni Erickson 2001, 128

page 8

 Consulted: http://cti.besta.it/_res/_doc/sk.pdf; last consultation on 02/04/2016129
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4.4 Translation and definition of dyslexia in Chinese


	 In the Chinese language "dyslexia" is translated as "yuedu 

zhangai" (阅读障碍; yuèdú zhàng'ài; 阅读: reading; 障碍: obstacles), 

literally "obstacles in reading", translation not very different from the 
Italian one where, dis- (from the Greek dys-)‑  means contrariety, 130
difficulty, dubbing and Lexia (from the Greek lexis) 29 means word, 
phrase and way of speaking.‑  
131

	 The definition used in the scientific articles "我国近⼗十年年来汉语

阅读障碍研究回顾与展望" (The Review and Prospect of Chinese 

Developmental Dyslexia Study in the Recent Decade)‑  and 132
Studies Related to Dyslexia in Chinese Characters,‑  is a brief 133
summary of that bestowed by the World Health Organization in 
1993, ICD-10.‑ From the previous two aspects it can be deduced 134
that the concept of dyslexia in the Chinese context does not differ 
from the definition used in Italy.


 δυσ-; prefix; prefix inseparable opposite to εὖ and signifying contrariety, difficulty, dubbing. It cancels the 130

right meaning of the words to which it joins and reinforces the bad. In Italian, it often corresponds to in-, dis- 
(the ς disappears before α στ, σθ, σπ, σφ, and σχ).
Consulted: http: //www.grecoantico.com/dizionario-greco-antico.php; last consultation on 26/03/2016

 λέξις [-εως, ἡ] feminine noun; 1 speech; 2 way of speaking, saying, style; 3 words, locution, idiom.131

Consulted: http: //www.grecoantico.com/dizionario-greco-antico.php; last consultation on 26/03/2016

 WANG Yanbi, YU Lin The Review and Prospect of Chinese Developmental Dyslexia Study in the Recent 132

Decade, (王艳碧,wáng yànbì; 余林,yú lín; ),
我国近⼗年来汉语阅读障碍研究回顾与展, Research Institute of Educational Science Southwest University 
2007, page 596~604.

 Tan Uner Latest Findings in Intellectual and Developmental Disabilities Research, InTech 2008, page 361133

 F.81.0 Specific reading disorder:  The main characteristic  of  this  disorder  is  a  specific and significant 134

impairment in developing the ability to read, which is not explained solely by mental age, problems of visual 
acuity or  inadequate school  education.  There reading comprehension skills,  word recognition in reading, 
ability to read aloud and performance in the tasks that require reading can all be interested. Difficulties in 
spelling are frequently associated with the specific reading disorder and often persist in adolescence even 
after some progress has been made in reading. Specific reading disorders are frequently preceded by a history 
of specific developmental disorders of speech and language. Emotional and behavioral disorders associated 
are also common during the school-age period.
Consulted: http://www.provincia.bz.it/intendenza-scolastica/download/ICD10_DSA.pdf; last consultation on 
03/04/2016
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4.5 Dyslexia in alphabetic and logographic languages

	 The modes of manifestation of Dyslexia vary depending on 
whether the subject speaks an alphabetic language or logographic 
language. Concerning this issue, Li-Hai Tan, a Hong Kong 
researcher, is obliged to mention.

	 Li-Hai Tan has identified what the substantial differences 
between dyslexia in alphabetic and not, thanks to the technological 
aid of neuroimaging, the grouping of radiological technologies 
capable of evaluating the central nervous system and cognitive 
faculties in order to determine the relationship that exists between 
cortical areas and broad areas of the brain are.  The study showed 135

that an individual of English origin affected by dyslexia presents 
anomalies in the temporal lobe, whose primary function is to 
process the vision (fig.6)  ; in Chinese dyslexic subjects, an 136 137

irregularity was found in the medial frontal gyrus in the left 
hemisphere, a section involved in the decoding of images, forms 
and memory. 
138

	 These results have made it possible to understand how 
certain sections of the brain are triggered according to the language 
that is used, and therefore different writing systems (in this case 
alphabetic or logographic) require different linguistic skills. Referring 
to the language Chinese, there is a system that provides a morpho-
syllabic character, (in which syllable and morpheme come at the 

 Ruberto Maria Giovanna, BARBIERI Cristiano Il futuro tra noi. Aspetti etici, giuridici e medico-legali 135

della neuroetica: Aspetti etici, giuridici e medico-legali della neuroetica, FrancoAngeli 2011, page 16

 Consulted: http://www.treccani.it/enciclopedia/struttura-e-funzione-del-cervello_(Dittà-di-Medicina)/; last 136

consultation on 02/04/2016

 Consulted:  http://www.sciunisannio.it/doc/appunti/lt_biotec/2014-15/bio_orga_tess/11_snc-1.pdf;  last 137

consultation on 24/03/2016

 Consulted: http://annali.unife.it/lettere/article/viewFile/11/8; last consultation on 02/04/2016138

�118



same time) and not letters,  therefore the 3 skills for language 139

learning Chinese require necessarily the use of the frontal lobe. 
140

4.6 Analysis of Chinese Studies


4.6.1 Brief historical introduction


	 In China up to 1980, date of the first studies on Chinese 
dyslexia, the existence of this disorder within its territory was not 
taken into consideration. With the studies conducted by Stevenson 
in 1992, it emerged that the incidence of dyslexia in the Chinese 
language was not inferior compared to the English one.  Analyzing 141

the studies carried out between 39th 1996 and 2006, in the field of 
Developmental Dyslexia (DD, Studies on Dyslexia) the Chinese have 
found notable successes, enriching the fields of psychology and 
pedagogy. Despite this, due to restricted research areas, the results 
obtained can not be considered sufficient to develop valid criteria 
diagnostic. 

	 As shown in Table 1 , it is possible to see an increase in the 142

research carried out by Chinese scholars, even if they have not 
followed a similar trend over the years. The number of empirical 
studies results to be 83, subdivided into 62 academic articles and 
21 masters and doctoral theses (Table 4).


 Ho, C.S.-H, Lee, S. Cognitive profiling and preliminary subtyping in Chinese developmental dyslexia, In 139

Cognition 2003, page 43-75

 Consulted:  http://www.sciunisannio.it/doc/appunti/lt_biotec/2014-15/bio_orga_tess/11_snc-1.pdf;  last 140

consultation on 24/03/2016

 Consulted: http://ibgwww.colorado.edu/~gayan/ch1.pdf; last consultation on 26/03/2016141

 Op. cit. 我国近⼗年来汉语阅读障碍研究回顾与展, page 596~604142
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	 As previously expressed, the first studies on dyslexia are 
attributable to the 80s, while during the 90s there has been a 
gradual increase in research contents, which provide an 
improvement in the quality of results, giving rise to new avenues of 
research, as they are, for example, neurosciences, which have 
allowed the analysis of neurophysiological mechanisms, as well as 
the study of the phenomena associated with the activity of the 
elements of the nervous tissue. 
143

	 Among the first studies on Chinese DD conducted in the 
West, we can name CK Leong, who reports how Harvard, Georgia 
and Scandinavia research groups  have shown that dyslexia is 144

also present in Chinese subjects, manifesting mainly in the act of 
association of the character with the correlated phonological 
reading: 
145

Table 4: Distribution of research carried out between 1996 and 2006.

表1 1996/2006 ⽂文限量量分布标

1996 1997 1998 1999 2000 2001 2002 2003 2004 2005 2006 合计

3 4 5 8 6 4 6 12 19 9 7 83

 Consulted: http://www.treccani.it/enciclopedia/neurofisiologia/; last consulted on 03/03/16143

 Smythe Ian, Everett John, Salter Robin, The International Book of Dyslexia, John Wiley & Sons 2005, 144

page 43-45

  Ivi. The International Book of Dyslexia, page 43-45145
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"To the extent that there is a neurological basis in dyslexia, as has 
been shown by research groups at Harvard, in Georgia and in 

Scandinavia, which affects the processing of alphabetic symbol 
systems, there is no reason to believe that such involvement will not 

affect Chinese children, albeit in different ways. To the extent that 
dyslexia is language based, with the main difficulties focussed on 
symbol-sound correspondence (phonological processing) and the 

internal structure of words (morphological processing) in learning to 
read alphabetic systems, the sources of difficulties of reading and 

spelling Chinese may be in similar areas ". 
(Developmental Dyslexia in Chinese by C. K. Leong) 

	 

4.6.2 The different ways of research and their limits 
	 

	 The study by Chinese researchers about dyslexia in the 
Chinese language can be divided into four different moments.  146

The first is characterized by "independence" from Western research 
into dyslexia. Since the Chinese studies lag behind the Western 
ones, the discipline of dyslexia began to be studied based on 
Western studies, only afterward it was embarked on its course of 
study based on the morphological, phonological and orthographic 
characteristics of the Chinese language.

	 Secondly, for a long time, the researchers remained confined 
within the psychological aspect of dyslexia without expanding their 
attention to neuroscience. This approach ended in 2002 when the 
first experiments on neurological mechanisms began. After 2003, 
many researchers extended the theme of spelling to morphological 
awareness and some cognitive abilities advanced, like short-term 
memory. In 2004 we moved from a theoretical study to a study 

 Op. cit. 我国近⼗年来汉语阅读障碍研究回顾与展, page 596~604146
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empirical, as exemplified by the study of the functioning of dyslexia 
at the cerebral level.

	 As can be seen, the research paths undertaken are numerous, 
but because of its various subtypes, genetic, environmental and 
psychological factors, Chinese studies are not sufficient for 
generate an evaluation criterion that can be considered truthful. In 
the last ten years, considerable progress has been made in the field 
of Chinese dyslexia, accumulating numerous information for his 
theoretical study, thus providing a theoretical basis for the 
prevention and treatment. However, there are still numerous 
problems and shortcomings. For example, there are few studies on 
the physiological aspect, on brain function and genetics, as well as 
others aspects of Chinese dyslexia. Furthermore, although the 
necessary research on dyslexia has gotten some results and 
accumulated a large amount of information, current research on 
how to apply them they are still very backward. 
147

 Op. cit. Latest Findings in Intellectual and Developmental Disabilities Research, page 366147
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4.7 Content of Chinese research

	 The modality in which dyslexia manifests itself in the Chinese 
language is similar to the alphabetic one, in fact the dyslexic student 
tends to:


A. Reverse the characters while reading

B. Reverse the components of the characters,

C. Read slowly (character by character),

D. Use characters improperly,

E. Forget how to write a previously studied character,

F. Read a previously studied character incorrectly

G. To confuse the meaning of the homophones,

H. Confusing the meaning of the homographs,

I. Wrongly transcribe a character from the pinyin,

J. Having a poor dictionary,

K. Finding difficulty in understanding the meaning of an entire 
sentence,


4.7.1 The awareness

	 Catherine McBride, the researcher on "Dyslexia across 
languages" (Dyslexia in languages) ad Hong Kong  has identified 148

three aspects to be analyzed to ascertain dyslexia in a Chinese 
object, i.e., phonological awareness, morphology, and spelling.


 Consulted:  https://www.youtube.com/watch?v=h6fp2rXkMVc;  last  consultation  on  03/04/2016; 148

HKBrainFoundation 
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4.7.2 Phonology Awareness

	 With the expression phonology awareness (PA) we want to 
indicate:


"[...] the ability to recognize the phonemic constituents of spoken 
language”. 
149

	 Studies conducted by Catherine McBride have identified 
more Chinese and English phonological errors widespread: "the 
identification of tone in the morpheme" in Chinese, for example, dā, 
dá, dǎ, give and from, while in English the ability to distinguish 
sounds such as saying "the" without the sound "Th" (ð). 

	 Catherine McBride and Shu Hua  wondered whether for 150

Chinese dyslexic children PA problem could be considered in the 
same way as the English one. The two researchers they have placed 
the existence of two different levels of reading directly as a basic 
idea of research attributable to the different processes of 
organization and use of Chinese and English, which affect the 
decoding of characters and letters differently. The search has ended 
stating that the way PA works in both languages is similar, yet 
recognizing that the Chinese language is "less predisposed" to the 
problem of PA than English, since in Chinese morphemes are 
represented by a single character, while in English the structure 
presents itself more complex; for example, the word "cat" (cat) 
results to correspond to a single morpheme, but its conversion in 

D'Amico Antonella Lettura, scrittura, calcolo: processi cognitivi e disturbi dell’apprendimento, Edizioni 149

Carlo Amore 2002, page 47

Shu  H.,  Anderson  RC.  Role  of  radical  awareness  in  the  character  and  word  acquisition  of  Chinese 150

children, Reading Research Quarterly, Wiley on behalf of the International Reading Association 1997, page 
78-89.
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the plural form "cats" (cats) is enough to be made up of two 
morphemes.


4.7.4 Morphological awareness

	 Morphology awareness (MA) should not be confused with the 
number of morphemes known but must be understood as the ability 
to associate morphemes correctly. The experiment, always carried 
out by Catherine McBride, consisted in handing the following 
question to Chinese children:


"How would you call the giraffe if it had a short neck?"


	 In Chinese giraffe, it is said ⻓长颈⿅鹿  (chángjǐnglù), in which the 

character ⻓长 (cháng) stands for "long" and 颈 (jǐng) stands for the 

neck. The correct answer is 短颈⿅鹿(duǎnjǐnglù), thus replacing the 

character  with and the character  短(duǎn) "short." Other answers, 

such as ⿅鹿短颈 would turn out to be incorrect due to improper 

placement of the character.

	 The same result was obtained from the test done by English 
students, with only the variant of the question:


"How would you call a dress for a fish?”


The correct answer is "fish dress" (fish: fish, dress: dress) and not 
"dress fish.”


�125



	 Another essential aspect of MA in the Chinese language is the 
distinction between characters homophones and homographs. 
Homophone Stans for the characters with the same pronunciation, 
but with different graphics part (Table 4,1 e.g., 1 and 2).  By 151

homograph characters we mean the opposite, in which the graphics 
part will be identical, but the pronunciation will be different (Table 
4,1  e.g., 3 and 4).  
152 153

4.7.5 Orthographic awareness

	 Spelling awareness (OA) in Chinese indicates the ability to 
understand the organization of characters and grammatical rules.  154

Catherine McBride explains "the organization of characters" through 
the example of the radical  (kǒu; mouth). This radical bearer of 
semantic value is present in many words of the Chinese language, 

for example, kiss or sing (亲吻 qīnwěn; 唱歌 chànggē) and the ability 

Table 4,1
English Chinese Pronunciation 

1 Book 书 shū homophones


2 Confortable 舒服
• shūfu

3 Business trip 出差
• chūchāi homographs

4 More or less 差不不多
• chàbuduō

 Consulted: http://www.treccani.it/enciclopedia/omografi_(Enciclopedia_dell'Italiano)/, last consultation on 151

03/04/2016

 Consulted: http://www.treccani.it/vocabolario/omografo/, last consultation on 03/04/2016152

 ShuHua, Meng Xiangzhi, ChengXi, Luan Hui Luan, Cao Fan, The Subtypes of Developmental Dyslexia in 153

Chinese, Published online in Wiley InterScience 2008, page 315

 邻艳春汉语学⽣发展性阅读障碍的信息加⼯特点研究华南师范⼤学博⼠论⽂, 2003154
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to identify its value indicates a high CO. Chinese dyslexic children 
have a low awareness of the rules and organization of Chinese 
characters. Data obtained in 2001 by Dan Lingpeng's research 
showed that the highest percentage of students' errors lies in the 
recognition and learning of characters. 
155

4.7.6 Differences in dyslexia between Mandarin-Cantonese Chinese

	 During the second World Conference on Dyslexia (The 
Second World Dyslexia Forum, II WDF-2014) held in Brazil from 17 
to 20 August 2014, Dr. Alice Cheng Lai, an adjunct professor at the 
Polytechnic University of Hong Kong, explained the characterizing 
aspects of dyslexia Chinese Mandarin and Cantonese.  Before 156

analyzing the relevant part of dyslexia, it is imperative to mention 
the discrepancies in basic linguistics between the two Chinese 
languages (Table 4,2).


1. The Cantonese presents nine tones, unlike the Mandarin which 
has four plus the neutral tone.


Table 4,2: Basic linguistic differences
Cantonese Mandarin 

Tones 9 4

Phonetic transcription 
system

Jyutpin Pinyin

Oral and written form different Similar or the same 

 丁订刘郑平李烈等阅读障碍⼏盒识字特点研究⼼理发展与教育 2002, page 467155

 Consulted:  http://www.slideshare.net/DyslexiaInternational/wdf-laiabstract-en;  last  consultation  on 156

21\04\2016
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2. The phonetic transcription system of the Cantonese is much 
more complicated than the pinyin. Furthermore, the phonetic 
transcription system is not taught in primary schools in HK (Hong 
Kong) to differences in pinyin in China.

3. The oral and written form in Cantonese is noticeably different, 
whereas in Mandarin this difference exists, but it is not marked as in 
the previous one.


	 According to data compiled by the Beijing Normal University 
and the Hong Polytechnic University HongKong has found that 
problems related to phonological awareness and "rapid association 
of names" are present in both Cantonese and Mandarin, but in 
different percentages. The table below indicates, in order of degree, 
from the most widespread to the less widespread, the most 
emerging dyslexia problems in Cantonese and Mandarin (Table 4,3).


	 Considering that the dyslesic children of Hong Kong were not 
subjected to the "morphological awareness" test, the latter is more 
difficult in rapid naming,  followed by orthographic awareness and 157

in the last place by phonological awareness. The Mandarin Chinese 
speaking children instead present morphological awareness as the 

Table 4,3: Issues of the most emerging between dyslexia in Cantonese 
Cantonese Mandarin 

Rapid naming Morphological awareness

Spell awareness  Phonological awareness

 Phonological awareness Rapid naming 

 Consulted:  https://www.understood.org/en/school-learning/evaluations/types-of-tests/rapid-automatized-157

naming-tests-what-you-need-to-know,  last consultation on14/04/2016
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most widespread problem, followed by phonological awareness and 
finally by rapid naming.


4.8 The Dyslexic rights unrecognize in China. 

	 The academic life of the dyslexic student is supported and 
defended by a series of procedures aimed at reducing his difficulty 
in integrating at school and improving his school performance.


4.8.1 Example: Italian law number 170 of October 2010

	 Giving a practical example, considering Italy, the MIUR's 
beloved guidelines of 12 July 2011 outline the parents' duty to 
communicate with the teachers the situation of the child, in the case 
of a minor, to create the Personationalized Didactic Plan (PDP). It is 
a document that groups together the strategies that will be adopted 
by the teachers and the school to allow a correct integration first in 
the classroom and then in the all-in-one, to make their learning 
more accessible. There is, therefore, the need to stress that this is 
not a change in the teaching plan, therefore its contents, but it is a 
different way of conceiving the study and evaluation. Teachers with 
the support of specialists must fulfill the PDP. These are the points 
that must contain:


�129



	 Besides, back in time, in 2010, the law number 170 of 
October 2010 was approved "New rules on specific learning 
disorders in the school environment." This law is considered for 
many families, for numerous speech therapists, neurologists and, in 
particular, the DSAs as a valid norm for defending their status of 
difficulty. This happens because the law recognizes dyslexia, 
dysgraphia, dysorthography, and dyscalculia as specific learning 
disorders.


Table 4,4: PDP fulfilling points
Contentes

1 Personal data of the pupil.

2 Type of disturbance.

3 Individualized teaching activities.

4 Customized teaching activities.

5 Compensatory instruments used.

6 Dispensing measures adopted.

7 Custom verification and evaluation forms.
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	 Law 170/10, Art.2 pursues, for the person with DSA, the 
following purposes (Table 4,5):


	 Regarding the subject of the study of foreign languages, the 
Implementing Decree, Article 6, paragraph 4, 5 and 6, states that: 
"The educational institutions implement every teaching strategy to 
allow students and students with DSA to learn foreign languages. To 
this end they enhance how the learner (the student) can best 
express his / her skills, favoring oral expression, as well as resorting 
to the compensatory tools and the most appropriate dispensative 
measures. Written foreign language tests are designed, presented 
and evaluated in a manner compatible with the difficulties 
associated with DSAs “.


Table 4,5: Law 170/10, Art.2 pursues
Contentes

1 Guarantee the right to education;

2 Promote school success, including through supportive educational measures, 
ensure adequate training and promote the development of potential;

3 Reduce the relational and emotional discomforts;

4 Adopt forms of verification and evaluation appropriate to the training needs of 
students;

5 Prepare teachers and raise parents' awareness  of the problems related to the 
DSA;

6 Promote early diagnosis and rehabilitative, educational programs;

7 To increase communication and collaboration between the family, school and 
health services during education and training;

Ensuring equal opportunities for capacity building in the social and professional 
sphere.
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	 In short, the Implementing Decree, Article 6, paragraph 4, 5 
and 6, says that we need to give more space to what is the modality 
in which the student has a better chance of expressing himself more 
correctly and accurately, just like the modality of oral expression.

	 Italian law has not only focused on elementary, middle and 
higher education but has also been esthetic of the university 
environment with art. 5, paragraph 4, of the law 170/2010.


"Students with DSA are guaranteed, during education and 
scholastic and university education, appropriate forms of verification 
and evaluation, including about state exams and admission to the 
university as well as university exams.” 

The Italian dyslexic student has the right to: 

Table 4,6: Italian dyslexic student rights

Contentes

1 The granting of additional time, compared to those established for the majority of 
students, deemed congruous by the University concerning the type of test and in 
any case not higher than 30% more.

2 The granting of additional time up to a maximum of 30% more than the one 
defined for admission tests to degree courses and master's degree programs 
planned at the national level or by universities following art. 4 of the Law of 2 
August 1999 n. 264.

3 In the case of a particular certified seriousness of the DSA, the Universities - in 
their autonomy - can evaluate further measures to guarantee equal opportunities 
in carrying out the tests themselves.
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How does the university provide support to dyslexic students?


	 It is also believed that the universities should allow students 
diagnosed with DSA to be able to use the facilities and tools that 
may already be used during the scholastic path, such as, for 
example (Table 4,8 and Table 4,9):


    

Table 4,7: Dispensative measures for Italian dyslexic students
Dispensative measures

1  Privilege oral rather than written checks, also taking into account the individual 
skill profile.

2 Provide in the written tests any quantitative, but not qualitative, reduction if no 
additional time can be granted.

3 Consider content in the evaluation rather than form and spelling.

Table 4,8: Compensatory tools for Italian dyslexic student
Compensatory tools

1 Recording of lessons.

2 Use of texts in digital format.

3 Speech synthesis programs.

4 Other technological facilitation tools in the study and examination phase.

Table 4,9: Services offered to Italia dyslexic student
Services

1 Use of specialized tutors.

2 Consultancy for the organization of study activities.

3 Alternative study forms such as, for example, the establishment of study groups 
between dyslexic and non-dyslexic students.

4 Lessons and exercises online on the university website
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4.8.2 China law and HR supporting the studying of Dyslexic 
international student. 

	 Because of the difficulties in obtaining information and 
contacting those in charge, it is difficult in China to determine the 
role that the Chinese state has about dyslexia. From the data 
emerged during the drafting of this short chapter, we can see the 
presence of research on dyslexia carried out in Chinese public 
universities. This denotes an interest in understanding and 
classifying the topic. However, there are neither public bodies no 
laws that have the purpose of protecting people affected by 
dyslexia.


4.9 Confirmation of the need for teacher training 

	 As can be seen from points 4.8; 4.8.1 and 4.8.2 the difference 
in organization, in the Italian example from the normative point of 
the management of the DSA students, is different. The Chinese 
state, proving no support for international students, create a large 
proportion of students unable to attend, to obtain satisfactory 
results in the Chinese university environment.

	 In particular, it does not help to overcome those who are the 
most difficult phases of the cultural shock of international studies, 
but it can aggravate them.
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How can it aggravate the situation?

	 A student of international dyslexia, if, as in the case of an 
international student, as in my case, he passes from a place where 
rights are recognized to a situation in which he sees himself 
canceled and torn off his rights and questioning his difficulties as a 
dyslexic student.

	 Keeping in mind what has been said, this situation can not 
and should not be considered lawful, for this, there is a need for 
teachers to instruct themselves, to participate in a training and then 
we can aim for cooperation between sending university and 
receiving university.
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Chapter Five: Study case: CNU University Teachers  

5.1 Introduction 


	 In this part of the thesis, chapter three, we describe the 
survey that was created specifically to elucidate the current state of 
Chinese language university. In an attempt to obtain valid data I 
decided to focus my attention on a specific case, as well as the 
CNU, which hosted me for a whole academic year. 

	 Information on the choice of the methodology of the 
questions will be provided, the results will be followed by an 
objective and subjective description, and in some cases, the cross-
results of two items will be inserted.


5.2 Survey concept


	 The reason why the following survey was created was to try 
to understand what is the current knowledge, preparation, and 
vision of personal work position estimation, foreign' cultural shock, 
inclusion of oversees dyslexic students.

	 As part of the research on the value of cultural shock and 
information on dyslexia the compilation of the following survey has 
been proposed to the professors among Chinese native speakers 
teachers of Chinese to international students. A non-approval 
questionnaire designed to measure the quality and the degree of 
information on these topics.

	 It is known that the teacher who has participated has not 
been selected by age and therefore some of the candidates have 
previous experiences and others do not.
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	 We tried to make the questionnaire as straightforward as 
possible, because the slightly more complex questionnaires would 
not be taken into consideration by users, due to the Beijing speed of 
life. Because of the link between the Beijing settlements and the 
time, the entire survey was administered via an online platform, 
easily retrieved by scanning the QRcode.


5.3 Characteristics and scheme of the questionnaire


	 The questionnaire, from the perspective of simplicity referred 
to, consists of 37 multiple-choice questions based mainly on self-
anchoring scales and covering six specific topics. All the questions 
and all the results, they will be supported by a brief explanation of 
their goal and also will be provided the so-called graphs and tables, 
which will demonstrate beneficial in giving an extra accurate and 
detailed result. Finally, it is stated that this project was carried out in 
compliance with the anonymity of each candidate. The following is 
the questions scheme:
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Part one: The first three questions help to describe the type of 
participant based on the year of birth, work experience and class of 
teaching.  

Q1: Date of brith 出⽣生年年份


An application aimed at dividing users in the following age group.


选项 回复情况

1950-1960 0

1960-1970 2

1970-1980 18

1980-1990 14

1990-2000 8

�138

19%

33%

43%

5%

1950-1960 1960-1970 1970-1980
1980-1990 1990-2000



Q2:How long have you been teaching?  你教了了多久？


This question is aimed at understanding the level of experience of 
professors. Part heavily imported to understand acquired 
enrichment, personal and professional growth. Increased work 
experience allows you to understand better what the needs of the 
student are and what are the problems that teacher face during their 
work.


选项 回复情况

>15 年年/years 7

10 年年/years 3

-10 年年/years 5

-5 年年/years 6
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Q3: Which subject do you teach? 你教什什么科⽬目？


Since the majority of teachers teach different aspects of the 
language, this question is aimed at understanding the subjects, 
liked to Chinese language do they teach.


�

选项 回复情况

⼝口语 15

精读 13

阅读 13

听⼒力力 7

写作 11
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Part two: From the question four to question seven, the topic is 
about teacher profession and how Chinese society describes and 
judges the occupation of Chinese language teachers to foreign 
student. So it helps to understand the personal and societal 
considerations concerning their profession. 

Q4: Being a teacher always been your dream? 当⽼老老师⼀一直是你的梦

想？


This question is essential to understand the degree of personal 
satisfaction achieved by achieving one's dream. Doing a job that 
has always been your dream can allow you to put into practice new 
ideas and your creativity. Doing a job that has always been your 
dream males you the owner of your time, that is, not feeling the 
sensation of being wasting your time in a place and with people you 
do not want to sell. Doing a job that you like also offers 
psychophysical benefits.


选项 回复情况

是 / YES 17

不不是 / NO 4
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Q5: I am proud of the work I do.  我为我所做的⼯工作感到⾃自豪。


Question number five is aimed at supporting the answers of 
question number four. As if the values obtained were considerably 
different, then there is an anomalous result.


Q6: Do you think working as a Chinese language teacher to 
international student is seen as an underestimated job in your 

society?  您认为⼯工作当汉语⽼老老师对外国⼈人在社会上被低估了了吗？


The role of question six is to understand if the role played by the 
interviewee is in any way considered by the company negatively or 
positively. Also, with a cross-assessment of the data with question 
number five, the veracity of the question number five can be refuted 
or not.


�

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 4.76%     1 9.52%     2 38.10%    8 47.62%    10 4.29
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Q7: Is teacher work well paid? 教师⼯工作是否收⼊入良好？


The question is aimed at understanding if the professor's salary is 
satisfactory and sufficient.


 

选项 回复情况

是 / YES 10

不不是 / NO 11

选项 回复情况

良好 / YES 9

不不良好/ NO 12
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Part three: From the eight to the question number twelve, this is the 
part that deals with the analysis of the university environment, and 
try to understand if it stimulates the teachers in their work, if it offers 
the possibility of teaching freedom and freedom of expression of 
one's work activity. Alternatively, we will see if it turns out to be a dry 
and poor environment. 

Q8: Teachers decide together the educational curriculum? 教师⼀一起

决定教育课程？


The present question is aimed at understanding if there is a 
decision-making role between teachers and above all if the teaching 
body consults itself for the decision of the path to be followed.


选项 回复情况

⼀一起/ YES 15

不不⼀一起/ NO 6
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Q9: New materials are rarely realized. 新材料料很少实现。


The ninth question seeks to understand whether within the 
university the use and release of new and therefore updating 
materials are rare or customary.


Q10: The teachers in your school are innovative. 这所学校的⽼老老师是

有创新性的。


The number ten question tries to evaluate the personal 
consideration of the innovativeness of the teaching staff.


选项 回复情况

是 / YES 12

不不是/ NO 9
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Q11: Teachers new ideas are always welcome. 教师的新想法总是受

欢迎的.


Question eleven indicates teachers' opinion about the opening and 
preparation of new ideas within the university.


选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 0.00%     0 33.33%    7 47.62%    10 19.05%    4 3.86

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 0.00%     0 38.10%    8 57.14%    12 4.76%     1 3.67
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Q12: In my school we are willing to try new teaching methods.


在我的学校，我们愿意尝试新的教学⽅方法。


The twelfth question seeks to understand if teachers consider 
themselves to be persons aimed at improving their discipline and 
therefore also for the integration and study of new teaching 
methods.


选项 回复情况

尝试，怎么 / YES，HOW 16

不不尝试/ NO 5
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Part four: From the thirteenth to the eighteenth question, the 
questionnaire tries to understand, first the concept of culture shock 
and integration. Try to know if teachers are involved, informed and 
interested in understanding the mechanism of "cultural barriers.” 

Q13:Do the university organize some refreshing meeting about 
overseas students cultural shock?


⼤大学是否会组织⼀一些有关留留学⽣生“⽂文化冲击”的刷新会议？


The thirteen question, very just, tends to check whether the 
university tries to keep up with what could be the consequences of 
the cultural shock of international students. This implies the fact that 
at least one search for a solution comes from a discussion.


Q14: Students cultural shock affects their academic performance 
negatively. 


学⽣生的⽂文化冲击会给他们的学习成绩带来负⾯面影响。


The fourteenth question tries to understand if the teachers first take 
note of what are the consequences of the cultural shock in the daily 
life of the students and therefore also in the school disciplines.


选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 28.57%    6 61.90%    13 4.76%     1 4.76%     1 2.86
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Q15: Most students are well educated and respectful of school 

staff. ⼤大多数学⽣生受过良好的教育和尊重学校⼯工作⼈人员。


The fifteen question has the purpose to define what is the level of 
education perceived by Chinese native teachers concerning the 
behavior of overseas students.


选项 回复情况

是/ YES 12

不不是/ NO 9

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 0.00%     0 9.52%     2 66.67%    14 23.81%    5 4.14
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57%
43%

No Yes



Q16: My students can adapt fast to Chinese culture. 


我的学⽣生可以很快习惯中国⽂文化。


The sixteenth question, has as a goal to understand if the teacher 
can recognize if the student crosses, lives and in the be

st cases exceeds the moment of crisis due to the cultural barrier.


Q17: My student can adapt really fast at my teaching method. 


我的学⽣生可以很快习惯我的教学⽅方法。


The seventeenth question is aimed at understanding if the professor 
considers his teaching method capable to reach the overseas 
student needs. This question, if it is studied through a crossover 
with questions Q15 and Q16, can be refuted or not.


选项 回复情况

是/ YES 15

不不是/ NO 6
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72%

28%

No Yes



Q18: How much are you interested in overseas student cultural 
shock? 


您对⽂文化融⼊入话题感兴趣的程度有多少？


The question number eighteen does not try to understand if the 
professor is interested in what are the effects of cultural shock, but 
is aimed at refuting or supporting the questions that belonged to the 
application form from nineteen to twenty-seven. In that, if the 
professor were interested, then the questions would have a 
coherent and tending outcome to innovation, updating and listening 
to opinions.


选项 回复情况

是/ YES 20

不不是/ NO 1
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95%

5%

No Yes



Part five: The questions from the nineteen to the twenty-six try to 
understand the concepts and methods of teaching applied by the 
teachers. These questions will be useful to understand what are the 
strengths and points that should be improved to achieve better 
teaching and greater integration and a better dialogue between 
international professors and students. 

Q19: During the lesson, I often propose many different activities so 
that students can choose between them.


在课程中，我经常提出许多不不同的活动，以便便学⽣生可以在他们之间进

⾏行行选择。


The Q19 question evaluates the teacher's self-pity for the 
application of numerous activities to keep students' motivation alive 
and robust.


选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 0.00%     0 9.52%     2 47.62%    10 42.86%    9 4.33
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72%

28%

No Yes



Q20: I use a wide range of tasks, adapted to the needs of the 

students and their skill level.  我使⽤用⼴广泛的任务，适应学⽣生的需要和

他们的技能⽔水平。


The Q20 question has the role of understanding if the professor is 
suitable and able to manage a class in which the levels are different. 
So, if able, consider its  teaching methodology adaptable and 
flexible for any student.




选项 回复情况

是/ YES 15

不不是/ NO 6

选项 回复情况

是/ YES 21

不不是/ NO 0

�153

100%

No Yes



Q21: Through......, I can succeed in my work, and I can make even 
the most difficult students studying. 


通过………，我可以在我的⼯工作中取得成功，我甚⾄至可以让最有问题

的学⽣生开始学习。


The question number comes trying to understand what the 
professor can be the solution methods to reach his working 
objective and to make sure that the motivation in the student's 
study is kept alive. This question is neither chosen by multiple, nor 
by appraisal, but the compiler had to reorganize meaning a principle 
of importance the following choices "Homework," "Sharing 
opinions" and "Punishment." With the following question we can 
understand if:


- The professor thinks that the main problem concerning not 
studying the student is directly proportional to the number of 
exercises.

- The professor thinks that to achieve his goal he has merely to let 
the student study. It means that he does not consider his work to 
integrate the student and does not see this opportunity also as a 
cultural exchange, which can lead to personal growth.

- The professor thinks that the exchange of opinions and trying to 
solve a problem is essential to feel satisfied with his work.
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Q22: I am responsible if a student of mine is not interested in the 
subject I teach. 


如果我的⼀一个学⽣生对我教的科⽬目不不感兴趣，是我的责任。


The Q22 question is meant to assess the perception of teachers 
getting affected by the result of the student directly connected their 
being confident and satisfied with their personal teaching skills.


Q23: I give special privileges to the best students. 我给予最优秀学⽣生

特权。


This question was asked to understand if in the classes there are 
situations of privileges to the detriment of those who are fighting or 
trying to understand what they are going through and especially to 
those who have problems related to specific learning disorders.


第1位 第2位 第3位 平均排名

作业 / 
Homework

28.57%    6 71.43%    15 0.00%     0 1.71

分享看法 / 
Sharing opinions

71.43%    15 28.57%    6 0.00%     0 1.29

惩罚 / 
Punishment

0.00%     0 0.00%     0 100.00%   21 3.00

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 9.52%     2 47.62%    10 33.33%    7 9.52%     2 3.43
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Q24:I help students understanding better their results by comparing 
them to those of others.


通过与其他⼈人的⽐比较，我帮助学⽣生更更好地理理解他们的成绩。


The Q24 question is intended to understand whether or not the 
professor emphasizes the skill and ability of a student to the 
detriment of those who are fighting or seeking to understand what 
they are going through. Especially to those who have problems 
related to specific learning disorders. Q24 is also aimed at refuting 
or supporting the Q23 question.


选项 回复情况

是/ YES 7

不不是/ NO 14
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67%

33%

No Yes

62%

38%

No Yes



Q25:I am responsible if a student of mine failed to make excellent 
progress during the school year. 


如果我的⼀一个学⽣生在⼀一学年年⾥里里没有取得很好的进步，是我的责任。


The Q25 question has to evaluate first, the perception of the 
importance of the role that the teacher himself covers and secondly 
if the teacher's satisfaction is directly proportional to the progress of 
the students.


选项 回复情况

是/ YES 13

不不是/ NO 8

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 9.52%     2 52.38%    11 33.33%    7 4.76%     1 3.33
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Q26: When I write the final judgments, I consider how much the 
students have improved.


当我写出最后的评判时，我会考虑学⽣生的改进程度。


The Q26 question reappears a critical role, as it helps to understand 
if the teacher during the assignment of the final grade also takes 
into account the progress of the pupil and not just the scholastic 

marks.


选项 回复情况

考虑/ YES 21

不不考虑，因为/ NO，BECAUSE 0
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100%

No Yes



Part six: Questions twenty-eight to thirty-six are designed to 
understand the degree of information from universities and teachers 
about dyslexia. In this section, please note that the cornerstone is 
that the same questions, have been included in a survey realized 
back to 2013, while writing my bachelor’ degree, and now, since I 
have collected differs data over time I also have the possibility to 
compare them and make a history line.  

Q27: I can deal with almost all the learning problems of my 

students. 我可以处理理我的学⽣生⼏几乎所有的问题。


Question 27 tries to give rise to the compiler and reflect on the 
possible existence of difficulties related to the learning of their 
students. Secondly, it helps to understand and make the professor 
reflect if with his abilities he proves to be able to help those who 
need it.


选项 回复情况

处理理/ YES 19

不不处理理/ NO 2
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90%

10%

No Yes



Q28:Do you know what dyslexia is? 您知道”阅读障碍”是什什么？


The Q28 is basic and straightforward. It is mainly based on the 
principle of the honesty of the compiler and tries to understand if 
the person answering the questions is aware of the existence of 
dyslexia.


After question Q28, it is digital to highlight the fact that if the 
candidate who received the survey responded negatively, with a 
"NO," then was given the definition of dyslexia.


选项 回复情况

知道/ YES 19

不不知道/ NO 2
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90%

10%

No Yes



Q29:Have you ever thought that dyslexia could exist? 


您是否知道“阅读障碍”的存在？


The question Q29 is given after which the reader has taken into 
consideration the definition of dyslexia, so he has had the 
opportunity to create connections connected to personal 
experiences. Its purpose is to understand if the professor under 
other forms or names has ever thought that dyslexia could exist.


Q30:How much are you interested in dyslexia? 


您对阅读障碍的话题感兴趣的程度有多少？


Q31: Would you like to know something more about dyslexia? 您是

否想知道更更多关于“阅读障碍”的事？


The questions Q30 and Q31 want to understand if there is a real 
interest in the progression and growth of the profession.


选项 回复情况

知道/ YES 20

不不知道/ NO 1
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95%

5%

No Yes



Q30: 


Q31:


选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 14.29%    3 19.05%    4 57.14%    12 9.52%     2 3.62

选项 回复情况

知道/ YES 20

不不知道/ NO 1
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95%

5%

No Yes



Q32: Do you know if some of your students are dyslexic? 


您是否知道您的⼀一些学⽣生是有阅读障碍的？


The Q32 question wants to understand if the candidate is aware of 
the dyslexia of one of his students and also to check if there is a 
channel of communication between DSA and school \ professors.


Q33: Do the university organize some refreshing meeting about 
dyslexia? 


⼤大学是否会组织⼀一些有关“阅读障碍”的刷新会议？


Q33 is aimed at verifying if there are any educational activities 
implemented by the school to improve and expand the skills of the 
professions of the employees.


选项 回复情况

知道/ YES 10

不不知道/ NO 11
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48% 52%

No Yes



Q34: What do you think if an international student tells you that he 
or she is dyslexic? 


如果⼀一个国际学⽣生告诉你他是有阅读障碍的，你会怎么想？


The Q34 question is the only open question in this survey, to verify 
what the possible moves of the teacher would be and to understand 
if there are any conventional channels that the professor has to 
follow.


选项 回复情况

知道/ YES 3

不不知道/ NO 18

答案

基础不不好

接受，并去了了解学⽣生感受，⽽而且⽤用最恰当的⽅方式帮助他。我还可能

尽量量避免接触让他畏难的训练。

帮助他

帮他想办法解决

应该特别关注和帮助他
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14%

86%

No Yes



我会上⽹网查找⼀一些关于阅读障碍的知识，多⼀一些了了解，试着找到⼀一

种适合学⽣生的⽅方式，希望尽量量可以帮助学⽣生。

对待他的阅读要求会⽐比较宽容。

normal. but need morehard work and methods

⾄至今没遇到过

很吃惊！想办法帮他

很正常

我觉得这样的学⽣生不不适合学习外语，解决这个问题不不是我的专业领

域。我没有好⽅方法帮他。我愿意接受⼀一些训练去帮助他，但是可能

没什什么⽤用，他需要专业的帮助。

我会想要帮助他

我会多了了解针对阅读障碍学⽣生的教学⽅方法，并加以学习运⽤用，帮助

学⽣生学习汉语

Do again

帮助他解决

了了解何谓“阅读障碍”，并在教学过程中对学⽣生给予特殊关注。

我该想办法帮帮他

他需要⼀一些特殊安排

我会了了解他的具体情况，并且帮助他

每个⼈人不不⼀一样，没关系的。
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Translation: 


答案

Bad foundation

Accept him and learn about the student's feelings and help him in 

the most appropriate way. I might also try to avoid inappropriate 

attitude that can makes him feel awkward.

Help him

Help him to find a solution

Should pay special attention to and help him

I will go online to find some knowledge about dyslexia, learn more, 

try to find a way for students, and hope to help students as much 

as possible.

It would be more tolerant to treat his reading requirements.

Normal, but need morehard work and methods

Haven’t encountered it so far Very surprised! Find a way to help 

him

Very normal

I feel that such students are not suitable for learning foreign 

languages. It is not my professional field to solve this problem. I 

have no good way to help him. I am willing to accept some training 

to help him, but it may not be useful, he needs professional help.

I will help him.

I will learn more about the teaching methods for students with 

dyslexia and learn to use them to help students in learn Chinese.

Do again

Help him to solve the problem. 
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Q35: How much would you like to attend at dyslexia conference? 


有没有兴趣参加⼀一个关于阅读障碍的会议？


Q35 as the questions Q30 and Q31 want to understand if there is a 
real interest in the progression and growing profession.


Understand what is meant by “dyslexia” and give special attention 

to students during the teaching process.

I should find a way to help him.

He needs some special arrangements

I will understand his specific situation and help him.

Everyone is different, it doesn't matter.

选项 1分 2分 3分 4分 5分 平均分数

选项1 0.00%     0 14.29%    3 38.10%    8 23.81%    5 23.81%    5 3.57
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Q36: There is a specific department in our university that can help 
you to manage this situation?


在我们⼤大学有没有⼀一个特别的部⻔门可以帮助你应付这种情况？ 


Question Q36 tries to understand if there are offices in the university 
where DSA students can go to look for support and assistance.


5.4 Reports and Analysis of the results


	 The overall analysis of the collected evidence is subdivided 
into seven sections. Each of the first six micro-analyzes will provide 
a report concerning each assortment of questions, and the seventh 
part will labor as the overall outcome.


5.4.1 Part one


	 Paying attention to the description of the compilers (Q1) 43% 
is composed of the birth band from 1970 to 1980, 33% from 1980 
to 1990, 19% 1960-1970. Only 5% of the sample is included in that 

选项 回复情况

知道/ YES 6

不不知道/ NO 15
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29%

71%

No Yes



birth band from 1990 to 2000. So it is possible to state that the 
average age of the teachers corresponds more or less to the thirty-
seven years. So it is a reasonably young faculty when compared to 
those Italians whose average age of the academic staff is 52, with 
the maximum age of 59 years of ordinary professors and the 
minimum age of 35 years of the research grant holders.  158

Regarding their experience in the field of work (Q2) 14% have 
working experience in education between the ages of fifteen and 
ten, 29% have a minor experience of five years, 24% have an 
experience of fewer than ten years, and 33% have an experience of 
over 15 years. According to the above percentages, we can confirm 
that the teaching staff seems to be homogeneous with an average 
experience of 9.4 years.


5.4.2 Part two


	 From the results obtained in question Q3, it was possible to 
state that 81% of CNU professors are currently doing their dream 
job. In contrast to the first result, it is observed that only four out of 
ten people (Q5) is surprisingly proud of the work.  Moreover, it leads, 
that 52% say that their work as teachers of Chinese language to 
foreigners is labeled as a work underestimate by the Chinese 
society same and moreover they are 43% of the teachers asserts 
that their salary meets the only needs.

	 Summing up, we can say that most teachers do the work of 
their dreams, as this helps to create a working environment with 
good energy since the positive energy is brought by the same staff, 
who portrayed his dreams and therefore their achievements in his 

 Consulted: https://www.orizzontescuola.it/universita-docenti-prevalenza-maschi-52-anni-leta-media-del-158

personale-54-professori-ruolo-ricercatori/, last consulted on 11\01\2019
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routines.  Unfortunately, this is not supported by the society that 159

diminishes their work and creates a process against prior pride. 
These last two factors come into conflict with what can be 
considered as the dynamic balance between work, life and society 
and this process represent a lung that inspires negative energy 
within the workplace. Negative energy in the workplace slows down 
production capacity and quality. A lower production creates another 
vicious circle that drastically reduces the motivation of the staff.  160

With the decline in motivation and motivation of staff, we also come 
across not customer satisfaction that in this case is represented by 
the student.


5.4.3 Part three


	 Communication is essential for everyone, to the question 
"Teachers, decides together with the educational curriculum?" (Q8) 
71% answered affirmatively and negatively are 29%. Although the 
teaching staff as well as having a good communication for a 71% 
are defined as active from the realization and updating of teaching 
materials, in fact only 35% respond negatively to the question "New 
materials are rarely realized." (Q9) Only 3.8 out of six (Q10) states 
that the institute's teachers are innovative and this is consistent with 
the results obtained with the Q9 question.

	 Two contrasting factors, however, are withdrawn in the Q11, 
and Q12 questions, where 57.14% vetoed four points out of five on 
defining the university teachers are opened to new ideas and 77% 
say that the professors are always looking for a new method of 

 Fr. Alex Linley, Susan Harrington, Nicola Garcea Oxford Handbook of Positive Psychology and Work, 159

Nicky Page Oxford University Press 2010, page 87

 Santosh Dhar, Upinder Dhar, Rajesh K Jain, Sapna Parashar Value Based Management For Organizational 160

Excellence Editors, Excel Books India 2009, page 223
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'teaching. In this case, there is a divergence between the answers 
as it is  slightly credibile to give a vote four out of five to a teacher 
who says that new materials are rarely made, and that only four 
people out of ten are innovative.


5.4.4 Part four

 

	 The data arose from the investigation of the question Q13 
“overseas student and cultural shock,” show a sharp lack of 
information and updating of the staff on the subject “ in fact, the 
vote given by professors at the university is 2.62 out of 10.

	 The statement "Students cultural shock affects their 
academic performance negatively" (Q14) shows that twelve 
professors out of twenty-one consider cultural shock a factor that 
influences the student's study performance and nine out of ten 
people say the opposite, that is, the study is not influenced by 
cultural shock. It seems clear that the numbers are almost equal 
(57%, cultural shock influences the study and 43%, no cultural 
shock does not affect) and that within the institute there are very 
contrasting thoughts, which can influence the performance of the 
teacher's and pupil's performance, thereby creating a circle of 
misunderstandings and a lowering of the stimulus to learning the 
study.

	 However, there does not seem to be any cultural 
misunderstanding, linked to the educational sphere, at least for 
teachers when it comes to pupils, in fact, 66.67% gives a vote out 
of four, and a good 23% gives a vote five out of five and is 9.52 from 
vote three out of five. In addition to the statement "My students can 
adapt fast to Chinese culture," 72% say positively, and only 28% 
responded negatively. To the statement (Q16) "My students can 
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adapt fast to Chinese culture" the professors answer in unison with 
a 95% yes. 

	 With this, we can affirm that the professors claim to pay 
attention to the difficulties in which the students may incur during 
their period in China and that they consider the student capable of 
integration and of knowing how to orientate themselves in the 
school environment. Consider the educated and disciplined student 
with high adaptability to the Chinese teaching methodology.

	 In conclusion with the question Q18 "How much are you 
interested in overseas student culture shock?" 47.62% evaluate his 
curiosity four out of five, and a good 42.86% evaluate his curiosity 
five out of five and only 9.52% from the vote three on four. 

	 Although these data seem to bring honor and interest to the 
subject in question, they do not fall within a balanced plan with the 
question Q14 "Students cultural shock affects their academic 
performance negatively." They do not fit into a balanced parameter 
because, cultural shock, it defines what the level of anxiety, 
apprehension, and stress is, when an individual has placed in a 
linguistically and culturally different environment from his own. It 
also includes the obstacles that these people encounter during their 
journey in a foreign land, which include both integration and the 
quest to maintain their cultural identity. Finally, it defines the 
environment that surrounds the person capable of conditioning the 
successful school of the pupil in the same way as the family 
environment.

In conclusion, we can state that the professors are immersed in an 
un-nourished curiosity. 
161

 Josue M. Gonzalez Encyclopedia of Bilingual Education, SAGE 2008, Volume 1, page 200-210161
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5.4.5 Part five 


	 Respondents were asked to resume with an yes or with a NO 
to the statement Q19 "During the lesson, I often propose the 
following results: a 72% YES and a 28% NO. Although as reported 
in the chapter "Discovering Dyslexia in China" it has been noted that 
the order and unfolding of language do not appear to be remarkably 
flexible. To the statement Q20 "I use a wide range of tasks, teachers 
once again consider their performance and teaching methodology 
adaptable and flexible for any student.

	 In pure curiosity, the interviewees were asked to express, 
according to the order of importance of the student, Homework, 
Sharing opinions and punishment. The strategies chosen by the 
champion to improve the study of even the stupid who know how to 
apply less are: on a par with the first place Homework and Sharing 
opinions and with a percentage of 100% is ranked punishment. So 
we can confirm that no professor considers the punishments useful 
for didactic purposes, while a half thinks that the main problem is 
not the student. Moreover, the other half thinks that the exchange of 
opinions and trying to solve problems is essential to feeling satisfied 
with his work. To the Q22 statement "I am teaching," 9.52% from a 
vote two out of five, 47.62% from a five vote, 33.33% from a vote of 
four on five and finally 9.92% from a vote five out of five, which is 
equivalent to an average of 3.43 out of five votes, which symbolizes 
a healthy balance between being confident and motivated to 
improve. The Q22 question is also superseded by the results 
obtained by the Q25 "An average of 3.33 out of five votes.

	 The graphs that report the results of the statement Q23 "I give 
special privileges to the best students," and Q24 "Do not talk about 
inclusion and do not approach those that are the principles that 
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coordinated the method of humanistic affective, price incentive the 
increase of negative energy within the class fed the barrier with the 
affective filter. This mechanism can create real confusion within the 
class as it diminishes the work of a boy and, the boy's motivation 
can be regressive. Secondly, the student can enter into a serious 
competition with other students. Substantially, the teacher 
emphasizes the skill and ability of a student to the detriment of 
those who are fighting or seeking to understand what they are 
through. On the other hand, the results obtained with the statement 
Q24 "I help students better their results by comparing them to those 
of others," support the bad performance within the class. It also 
does not facilitate, as can be seen from the graph below to the Q23 
question, 87.5% state that more privileges are given to the most 
deserving student, and 62% confirm that it creates comparisons 
between students.
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	 Finally, the statement Q26 "When I write the final judgments," 
states that all 100% taught to take into account the progress made 
by the student during the academic path, which maintains a right 
motivation and a good atmosphere inside the class.


5.4.6 Part six

 

The data obtained in the sixth part of the survey concerning the field 
of dyslexia immediately appeared positive with the question Q27 the 
90% of the professors answer a "yes", which is not in contrast with 
Q22 and Q25.

	 At question Q28 "Do you know what dyslexia is?" Only 10% 
responded negatively, and after reading the definition of dyslexia, 
only 5% say that he never thought that dyslexia could exist.

Q30 "How much are you interested in dyslexia?" Moreover, Q31 
"Would you like to know more about dyslexia?" Their interest seems 
to be more than alive with four out of five votes.

	 At the question Q32, only 48% answer affirmatively, this still 
symbolizes a low diffusion of information between colleagues and 
friends. In addition to a low level of personal information not in the 
academic field, there continues to be no interest in the spread of 
dyslexia, and in fact, the question Q33 "Do the university organize 
some refreshing meeting about dyslexia?" 86% respond negatively.

To the question Q34 "What do you think?" We expected the 
answers that could bring back those could be the conventional rules 
to follow in case of the presence of a dyslexic overseas student; 
instead, the responses as reported in table Q34 were significantly 
different. From the answers, one can observe a degree of confusion 
about what should be done and not done. Some professors say 
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they want to help, but they do not know how. Others confirm that 
they can not live up to being able to follow a student. Still, others 
pause to reply that they will help, another individual merely specifies 
that we are all different and that it is not essential to be dyslexic and 
other that says that maybe this dyslexic student should not study a 
foreign language. 

	 The general picture on dyslexia appears even more blurred 
with the answers given by the question Q36 "There is a specific 
department in our university that can help you manage this 
situation?". We are talking about a framework that is not fully limpid 
because 71% say there is not a department within the university 
that deals with the DSAs, while 29% say the opposite. However, in 
the answers to the question Q34 nobody of the interviewees, not 
even 29%, advised to the office dedicated to the matter in question; 
therefore I do not consider the recent reliable replies. At the Q35 
question, "only 4.5 people would say they would be interested in 
following a confirmation concerning dyslexia and the inclusion of 
dyslexics within a school system.


5.4.6.1 Cross data and survey 2013-2018


	 As reported in the sightly introduction of the sixth part, 
between 01/12/2016 and 20/12/2016 I decided to conduct a small 
survey on the degree of dissemination of the knowledge of dyslexia 

within the Jilin Huaqiao Waiguoyu Xueyuan University (吉林林华桥外国

语学院; jílín huáqiáo wàiguóyǔ xuéyuàn ), and there was also the aim 

to make teachers and students reflect on the topic, providing them 
with the definition of dyslexia.
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The survey questions were as follows:

A. What is your position at the University? (teacher or student).

B. Do you know dyslexia?

C. At this point, the definition of dyslexia was provided.

D. Did you think this disease could exist?

E. Do you have dyslexia friends?

F. Do you know if there are any studies on dyslexia in China?

G. Do you know if in China there are famous people publicly 
declared dyslexic?

H. Do you know if there are courses on dyslexia for teachers?

I. Are the professors informed about this problem?

J. Are there laws that protect dyslexic Chinese students?


The graph shows the number of people on the abscissa axis and 
the letters related to the questions on the axis of the ordinates. 
However, some data used for the realization of the graph appear to 
present, in my opinion, discrepancies. Thirty-three subjects who at 
the question "B" had given a negative answer, i.e., not to know 
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dyslexia, to the questions from the "E" to the "J" answered 
affirmatively. It is not possible for a subject who does not know what 
dyslexia knows to have dyslexic friends, research conducted in 
China, characters publics declared dyslexic, the presence of 
preparation courses for teachers and the existence of protective 
laws. So I opted for the omission of the contradictory answers of 
the 33 subjects, obtaining the following graph.


Observing the previously reported graph, we find that 37% respond 
positively to the question "Do you know dyslexia?" Also, only 30% 
do not think that the latter could exist. In subsequent questions, 
there is a strong change in the graph, as the number of affirmative 
answers falls considerably. Only 7% are aware of the Chinese 
studies on dyslexia, 14% thinks the teachers are expected to know 
the problem and 96% think that there are no training courses on 
dyslexia for teachers. Finally, 98% do not know if there are laws of 
protection in China against dyslexics. To the question "Do you know 
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if there are any famous people publicly declared dyslexic in China?" 
Only 9% answered and 8 out of 9 people responded equally, 
indicating Xiao Jingteng, 66 Taiwanese singers and actor.


5.5 Conclusion

	 

	 By creating a line of comparison between the 2018 survey 
and the 2013 survey, one can see a simple improvement, i.e., from 
30% to 5% of people who did not think that dyslexia could exist.

From the obtained data it is possible to deduce that inside the 
institute there is general disinformation and management of dyslexic 
students. Furthermore, that there is also the need of small sections 
of refreshment-meetings about how to manage the presence of an 
international student and an international dyslexic student, even if 
only 3.5 people out of 10 would take part. 
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Chapter six: Chinese Teachers Human Resources training

6.1 Strategic Human Resources Management

In order to achieve real positive change within the system, whether 
it is a private or public institution, there is a need for an operation at 
the level of the "Strategic Human Resources Management.”

	 The figure of the human resource, today, can be considered 
as a focal point of a company and its internal organization and 
preparation are directly proportional to the productive capacity. 
With proper management of resources, the institution, like the 
university, has the possibility of extrapolating all the advantages 
deriving from the foreign student market. These advantages are 
attainable, through the achievement of a perfect balance between 
awaiting analysis of the internal and external positive 
characteristics. After a correct analysis, can plan an implementation 
scheme, and then numerous possibilities such as possible 
substitutions, assumptions, refresher courses [...] will show. 
162

6.2 The Chinese Working Cultural concept 

	 China presents a diverse ethnic and cultural diversity between 
north, south, east and west. Come here the foundations of Chinese 
cultural bases often linked to Confucianism, as it represents the first 
movement "to guide minds." This doctrine offers stable for a highly 
hierarchical system. A hierarchical system means an organizational 
system in which each employee is responsible for managing and 
responding to the requests of a superior.


 R. Wayne Dean Mondy, Joseph J. Martocchio Strategic Human Resources Management, Pearsol 2015, 162

page  30-32
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In chapter two, the concept of "losing face" is part of the confusion, 
and indicates the absolute respect of the person who plays a role 
can be something else of yours. 

	 Another significant factor for building a robust social 
relationship and in the agreement between the subjects of a 

company and the superiors, called Guanxi (关系). The concept of 

not losing face, it is not a quiet life in which one has a fear of 
speaking, but foresees the omission of criticisms and offenses.

	 The main problem that derives from a hierarchical structure in 
which there are also omissions of opinions is precisely the creation 
of a "collective thought" in which there is a strong, and sometimes 
destructive tendency, to the adaptation to the group norms and not 
sharing ideas, which often contract a static environment.

	 A practical example of the fulfillment of the construction of 
the Guanxi may be the many dinners of the organizations. The time 
when all employees and bosses meet together to celebrate and 
develop the "nets" between them through grabs in front of banquets 
or exchanging  WeChat contact.


6.3 Structuring a training for developing Chinese language speaker 
teachers performance

	 As confirmed in point 6.1 there are numerous ways to improve 
the activity carried out, including training. With this term, we 
generally refer to the act of providing new skills, concerning the 
sector in which the organization operate. Through the assimilation of 
new abilities, an increase in productivity will be achieved. Therefore 
training can be considered as an operating mode through which the 
performance of human resources can be increased (Silberman).
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6.3.1 The concept of training and development


	 Before analyzing the organization of training concerning 
cultural shock and dyslexia for Chinese native speaker teachers to 
the overseas students, there is a need to put the  minimum 
baseness of what is the distinction between "training" and 
"development."

It is essential to outline that both programs lead to an improvement 
in productivity, quality and human resources, but their main find 
difference within the time that is required to reach their goals.

	 Training indicates a process that can give theoretical and 
practical bases to human resources to solve a problem that has 
recently occurred or discovered while the term "development" 
indicates a process that can give the bases and practices to human 
resources useful for achieving a future purpose. (Table 6) 
163

6.3.2 Need for training

	 As can be seen from chapter one, China has worked to open 
its world to international students and different foreign universities, 
in order to create a stable connective tissue that allows the 
achievement of an ever-larger market. In order to give life to this 

Table 6: Difference between training and development programs
Traing Development 

Priority of 
focus

Now job Future job 

Time 
margin

Quick  and urgent Long session

 Luis R. Gomez-Mejia, David B. Balkin & Robert L. Cardy Managing Human Resources (8th Edition), 163

Pearson 2010, page  11-20
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plan, investments have not been few, in fact, first of all, we can see 
a steady growth of scholarships granted by the Chinese state for 
overseas students. The scholarships, in this case, can be 
considered as real investments made by the Chinese State, whose 
revenues are represented by several factors:


1. Efficient learning of the studied subjects by the international 
students. 

2. The achievement of high understanding of the Chinese culture 
by international students. 

3. The achievement of high adaptability of the international study. 
4. The choice to stay in China as an employee of a company or as 

an entrepreneur.


	 Since these are real monetary investments, as you can see 
from the example X cap four page X, the state must always work to 
obtain a greater or better production capacity. In order to achieve a 
better return, the lender must prepare new projects to find the 
problems and the solution for improvement.

	 Being the investment internally addressed to the student and 
being the student for most of the day involved in study activities 
(see chapter two), Chinese-speaking Chinese teachers human 
resources, represent the people with whom they find themselves 
spending most of the time. Professors can be considered the 
passage through most of the Chinese cultural notions within the 
student. This is why their preparation must be efficient and always 
up-date.
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	 According to the vision of the concept of the professor of 
Jahangir,  the correlation between training and efficiency in the 164

educational system appears bright and precise. The words of 
Köyalan  that consider the training of the teaching staff, a process 165

of updating that must always be in constant evolution and 
improvement, regardless of its geographical location, are found 
again to support teacher training. According to Horrocs & Morgan 

, it is through this constant process of overlapping, which must 166

independently be supported by the high government institutions, 
which can be obtained for the student, for the teachers, for the 
business of the state.


6.3.2.1 Topic to discuss 

	 The topics to be treated within the training correspond, as 
analyzed in chapter two, three, four and them confirmed with the 
results of the survey in chapter five, to teaching methods, cultural 
shock and dyslexia. In order to make it as clear and precise as 
possible, please observe the table below (Table 6,1; Table 6,2 and 
Table 6,3) 

 Jahangir, S.F., Saheen, N., & Kazmi, S.F. In service training: A contributory factor influencing teachers’ 164

performance, International Journal of Academic Research in Progressive Education and Development 2012, 
page 31-38 

 Köyalan, A. Cross-cultural reflections of teacher trainers on in-service training, Contemporary Online 165

Language Education Journal 2011, page 130-143 

 Horrocks  E.L.,  &  Morgan,  R.  Effects  of  in-service  teacher  training  on  correct  implementation  of 166

assessment and instructional procedures for teachers of students with profound multiple disabilities, Teacher 
Education and Special Education, 34(4) 2011, page 283–319 
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	 It is necessary to have an understanding of the topics cited 
because, also in the last Chinese articles concerning the teacher of 
the Chinese language as a second language, like "The Development 
and Prospect of Teaching Chinese as a Second Language and 
International Chinese Education”  and “Reflections on the 167

Teaching of Spoken Chinese as a Foreign Language"  the writers 168

Table 6,1: Contents of teaching method
Main topic Sub-topics

Teaching Method The Chinese teaching method

The socratic method 

The humanistic-affective method

Table 6,2: Contents of Cultural shock
Main topic Sub-topics

Cultural shock Definiton of cultural shock 

Factors of cultural shock 

U-curve theory

Important of free time

Impact of the relationship with the 
teachers

Table 6,3: Contents of Dyslexia
Main topic Sub-topics

Dyslexia Definition of Dyslexia

The difficulties of a dyslexic student

The right of an dyslexic student

The dyslexic overseas student

Impact of the relationship with the 
teachers

 崔希亮, 对外汉语教学与汉语国际教育的发展与展望, 北京语⾔⼤学 北京 2010, page 1-10167

 翟汛,  对外汉语⼜语教学的⼏点思考,  China Academic Journal Eletronic PublishingHouse 2007, page 168

96-100
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do not study and therefore considered important Cultural shock, 
teaching methods differences and dyslexia topics for the 
improvement of Chinese language courses as a second language.


6.4 Best methods of training and development for native Chinese 
teacher to Overseas students

	 Every company, association, organization, the institution has 
particular and unique characteristics that can only be associated 
with that reality. For this, the way to achieve the goals must be 
specific to that specific reality. It implies that it is not possible to 
adopt any form of training or development without careful study. In 
order to understand that it is the most suitable and most functional 
way, it is necessary to make a needs analysis and based on the 
result.

	 There are three types of different categories of training and 
development that have sub-levels,   except the "Training before 169 170

career.”


1. Training before the career (Table 6,4);

2. On job training (Table 6,5);

3. Off professional training (Table 6,6).


 Li  Xingguang Training and Developing, Hengshui University, 2012169

 Huang  Jing  Chinese  State  Owned  Companies  HRM  Training  and  Developing  Situation,  Hefei 170

Modernbusiness 2012
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Table 6,4: Training before career
Modality Name Explanation 

"Training before career" Training before career This methodology aims at 
the organization and 
training of newcomers. The 
employees who enter for 
the first time need to have 
signs in the new company 
useful to avoid the creation 
of an environment that is 
not solid and united.

Table 6,5: Different kinds of “On the Job Training” modality
Modality Name Explanation 

On the Job Training Apprenticeship This methodology is 
applied in order to improve 
the skills of an individual. It 
is all done through the use 
of oral commands or a pure 
speech.

Rotation of work This methodology is 
applied in order to evaluate 
and test what are the skills 
of employees. This 
methodology provides for 
the exchange over a while 
with other tasks never 
performed before. This 
procedure, however, does 
not involve the organization 
the success of the task 
assigned to depend.

Action learning This methodology is 
applied in order to increase 
the group work capacity. In 
this case, the organization 
entrusts a problem of 
problems or incentives or 
solutions.

Junior board This methodology is 
applied in order to discuss 
issues related to various 
factors such as strategies, 
policies, and organization 
of the topic management.
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Table 6,6: Different kinds of “Off the Job Training” modality
Modality Name Explanation 

Off the Job Training Lesson This methodology focuses 
on two different themes. 
One part focuses more on 
the theory and the second 
part focuses more on the 
issues. This method also 
results to be applied by 
many organizations, as the 
most economical one. The 
cost is mainly related to the 
teacher ,who performs the 
lessons, while the cost of 
materials is included in the 
average.

Discussion This methodology 
constitutes a modality of 
participation in the subject, 
of opinions, of thoughts, 
which is a real constructive 
conflict. The risk that I 
encounter with the 
application of this 
methodology is the lack of 
growth of theoretical 
notions, so the debates 
should not have an 
evolution that deviates 
much from the first reality.

Case Studies This is a question of 
problematic cases already 
faced by other 
organizations, which are 
similar to those that are 
facing at the same time. 
The case study comes to 
the discussion, and it is not 
a growth of theoretical 
notions.

Simulation training This method represents a 
way to deal with a 
hypothetical situation. It is 
rarely used, a 
representation of an 
excellent combination of 
exercise and practice of the 
theory.
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	 As previously analyzed, the Chinese society is based on a 
hard concept of hierarchical system, and this implies the creation of 
a system based on the first level of leadership. For first-level 
leadership we mean the ordering by the director and the 
collaborator will have to fulfill the assigned task, so there is a 
collaboration based on the principle of assignment-delegation.

	 Based on this observation, I believe that the towing method is 
more efficient and able to make Off the Job Training, to be more 
accurate the "lessons." This method is considered the most 
productive because not only because it maintains sufficient costs of 
implementation, but above all, it manages to recreate and maintain 
a hierarchical environment, helpful in order to create the best 
environment where the Chinese teachers can assimilate and learn 
better and faster.  This hierarchical environment is given by the 
teacher who assumes a guiding \ head \ manager figure, while the 
teachers, who participate in the training, can take directions, advice, 
and appearance very important and feel guided.


6.4.1 An example of the agenda for the HR training applying the 
Lesson method

	 The aim of this training supports that the development of the 
teacher, in this specific case, international teaching, must be 
updated continuously. In this sense, with this impulse, a training and 
development strategy has been developed, and it will concern 
different aspects, namely:


1. The differences between teaching methods between China and 
Western countries and what was considered the most efficient 
methodological approach.
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2. The value and concept of cultural shock and the importance of 
taking it into account during the lessons, that take place between 
international students and teachers.

3. The value of dyslexia and the importance of considering it during 
the lessons that take place between international students and 
teachers.


	 The real purpose of this project is to empower teachers with 
specific skills and competencies, as well as improve productivity. 
Teachers are unable to acquire this particular knowledges and 
concepts autonomously, need to be guided by three specialist 
figures, who will give them three distinct lessons  (Table 6,1; Table 
6,2 and Table 6,3) 


Table 6,1: Contents of teaching method-1
Main topic Sub-topics

Teaching Method The Chinese teaching method

The socratic method 

The humanistic-affective method

Table 6,2: Contents of Cultural shock-1
Main topic Sub-topics

Cultural shock Definiton of cultural shock 

Factors of cultural shock 

U-curve theory

Important of free time

Impact of the relationship with the 
teachers
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	 The modality in which the main topics are given and taught to 
teachers are shown in the tables, which are nothing more than a 
practical example of how to structure three days of training. 

In this training, besides, a balance is sought between the needs for 
theoretical notions and the importance of sharing one's own work 
experiences, which are very significant for assimilating contents 
(Table 6,7; Table 6,8 and Table 6,9).


Table 6,3: Contents of Dyslexia-1
Main topic Sub-topics

Dyslexia Definition of Dyslexia

The difficulties of a dyslexic student

The right of an dyslexic student

The dyslexic overseas student

Impact of the relationship with the 
teachers
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Table 6,7: Day 1 Teaching method
Time Topics Figure

9.00 - 10.00 Registration and Check in Receptionist 

10.00 - 11.15 Introduction to the purpose of the training 
“teaching methods”

Director of 
international 
department 

11.00 - 11.30 Division into work-groups and ice braking Organizer 

11.30 - 12.30 Lunch 

12.30 - 13.15 The Chinese teaching method* Linguistic 
specialized in 
LANGUAGE 
LEARNING AND 
TEACHING

13.15 - 14.00 The socratic method*

14.00 - 14.45 The humanistic-affective method*

14.45 - 15.05 Coffee\ Tea Break 

15.05 - 15.50 Workshop 1 

The work-groups try to identify the discrepancy 
between their teaching method and the 
humanistic-affective one. The group will also 
discuss about some events, accused during their 
teaching hours, that were going to be avoid if they 
applied the concept of the humanistic-affective 
method.


-> Each group will have to crate a small written 
statement that point out the importance of the 
knowledge concerning humanistic-affective 
method and the most prominent example of the 
situation that could have been avoid.

Linguistic 
specialized in 
LANGUAGE 
LEARNING AND 
TEACHING


+


Teachers 

15.50 -16.45 Sharing results with the others groups Organizer + 
Teachers 

16.45-17.00  Conclusion Linguistic 
specialized in 
LANGUAGE 
LEARNING AND 
TEACHING
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Table 6,8: Day 2 Cultural shock
Topics Figure

9.00 - 9.45 Check in Receptionist 

9.45 - 10.10 Introduction to the purpose of the training “Cultural 
shock”

Director of 
international 
department 

10.10 - 10.50 Division into work-groups and ice braking Organizer 

10.50 - 11.30 Definiton of cultural shock  Intercultural- 
linguistic 
mediators

11.30 - 12.30 Lunch

12.30 - 13.00 Factors of cultural shock Intercultural- 
linguistic 
mediators13.00 - 13.40 U-curve theory

13.40 - 14.10 Important of free time

14.10 - 14.30 Coffee\ Tea Break 

14.30 - 15.00 Impact of the relationship with the teachers Intercultural- 
linguistic 
mediators

15.00 - 15.30 Workshop 2

The work-groups try to discuss, trying to 
empathize with the student situation, about the 
importance of including the effect of cultural shock 
during the classes. The group will also discuss 
about some events, that accused during their 
teaching hours, the can be related to the cultural 
shock of the student. 


-> Each group will have to crate a small written 
statement that point out the importance of the 
knowledge concerning cultural shock and the 
most prominent example. 

Intercultural- 
linguistic 
mediators

+

Teachers 

15.30 - 16.15 Sharing results with the others groups Organizer + 
Teachers 

16.15 - 16.30 Conclusion Intercultural- 
linguistic 
mediators
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Table 6,9: Day 3 Dyslexia
Topics Figure

9.00 - 9.45 Check in Receptionist 

9.45 - 10.10 Introduction to the purpose of the training 
“Dyslexia”

Director of 
international 
department

10.10 - 10.50 Division into work-groups and ice braking Organizer 

10.50 - 11.30 Definition of Dyslexia Logopedist 
specialized in 
learning 
language 


Or


Linguistic 
specialized in 
Learning 
Disabilities

11.30 - 12.30 Lunch

12.30 - 13.00 The difficulties of a dyslexic student Logopedist 
specialized in 
learning 
language 


Or


Linguistic 
specialized in 
Learning 
Disabilities

13.00 - 13.40 The right of an dyslexic student

13.40 - 14.10 The dyslexic overseas student

14.10 - 14.30 Coffee\ Tea Break 

14.30 - 15.00 Impact of the relationship with the teachers Logopedist 
specialized in 
learning 
language 


Or


Linguistic 
specialized in 
Learning 
Disabilities
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15.00 - 15.30 Workshop 3

The work-groups try to discuss, trying to 
empathize with the student situation, about the 
importance of considering the possibility of the 
presence of a dyslexic student, the effect of been 
effected by cultural shock and dyslexia at the 
same time. The group will also discuss about how 
to avoid discrimination toward the dyslexic student 
and how to include them. 


-> Each group will have to crate a small written 
statement that point out the importance of the 
knowledge concerning dyslexia and the most 
prominent example  of how to avoid discrimination 
and include dyslexic student. 

Logopedist 
specialized in 
learning 
language 


Or


Linguistic 
specialized in 
Learning 
Disabilities


+


Teachers 

15.30 - 16.15 Sharing results with the others groups Organizer + 
Teachers 

16.15 - 16.30 Conclusion  Logopedist 
specialized in 
learning 
language 


Or


Linguistic 
specialized in 
Learning 
Disabilities

Topics Figure
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6.3.4.1 Data collection

	 During the training each specialist figure, who gives the 
lessons, needs to have an idea of what are the bases concerning 
the topics from the participants, for this reason, it is consider 
important the knowledge and expectations of the participants, and 
this is possible through the 'aid of an anonymous questionnaire. 


*Evaluation: 


Table 6,10: Pre-Training questionnaire
Questions Evaluation*

1 My knowledge about the Chinese teaching method is 5 4 3 2 1 0

2 My knowledge about the Socratic’ teaching method is 5 4 3 2 1 0

3 How much the teaching method influence the performance of the 
international student. 

5 4 3 2 1 0

4 The international student have to adapt to not teaching method, 
and not viceversa.

 T F

5 Teaching method do no influence the performance of the 
international student. 

 T F

6 The international student have to adapt to not teaching method, 
and not viceversa.

 T F

7 My knowledge about cultural shock is 5 4 3 2 1 0

8 The cultural shock do not affect international student. T F

9 As i teacher I cannot do nothing about international student 
cultural shock. 

T F

10 My knowledge about dyslexia is 5 4 3 2 1 0

11 Dyslexic student have to receive the same treatment of the non 
dyslexic student. 

T F

12 Dyslexic student cannot access to differ evolution modality. T F

13 Dyslexic student are not affected by cultural shock. T F

14 As i teacher I cannot do nothing about international student 
dyslexic student.

T F

0: Bad 1: Low 2: Basic 3:Good 4:Very Good 5: Exellent

T: True F:False
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	 As based on the results the teacher can choose to focus on 
concepts and notions compared to others, in this way is a better 
use of time and resources available. By what will be the good or bad 
success of the training will eventually be given a paper, named 
"feedback," completely anonymous, which will be completed by 
participants to improve the future training. 


*Evaluation: 

Table 6,11: Post-Training questionnaire
Questions Evaluation*

1 This training influenced my my future tasks. 5 4 3 2 1 0

2 I have developed professionally. 5 4 3 2 1 0

3 I believe this training will have a positive effect on my work 
motivation.

5 4 3 2 1 0

4 I believe this training will have a positive effect on my work 
performance.

5 4 3 2 1 0

5 I believe this training will have a positive effect on my relationship 
with the international student.

5 4 3 2 1 0

6 Note:

_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________ 
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________ 
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________

0: Bad 1: Low 2: Basic 3:Good 4:Very Good 5: Exellent
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6.3.4.2 Verification of efficiency


	 One of the ways to check if the training has been productive 
is to focus on the evaluation of the students, through a 
questionnaire. That it will have to be given in the middle of the 
course. The decision to place this evaluation questionnaire halfway 
of the course and not at the end of the course arises from the need 
to have the possibility to implement some revisions, where 
necessary, and then to submit the same questionnaire at the end of 
the course. In this way, we will be able to obtain more precise data 
and better understand which parts need to be improved.


Table 6,12: Student “middle term” and  “end of stay”questionnaire

Questions Evaluation*

Part one:

1 How do you evaluate your school experience at this 
university?

5 4 3 2 1 0

2 How do you evaluate the relationship with the 
teachers in your class?

5 4 3 2 1 0

3 How would you rate the way of teaching of the 
teachers, also considering the way of seeking the 
attention of the students?

5 4 3 2 1 0

4 To what extent did the teachers take your interests 
and needs into consideration?

5 4 3 2 1 0

5 Did the teachers actively involve you in the teaching 
activities?

5 4 3 2 1 0

Part two:

6 In case you have any difficulty in learning, have you 
ever felt inferior, due to the professor's approach?

5 4 3 2 1 0

7 In case you have any difficulty in learning, have you 
ever felt inferior, due to the didactic material?

5 4 3 2 1 0

8 In case you have any difficulty in learning, have you 
ever felt inferior, due to the professor's approach?

5 4 3 2 1 0
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*Evaluation: 


6.5 Conclusion: Post-training phase 

	 With this chapter, it has been confirmed that there is a need 
for a keen modification of the human resources that manage the 
international department of Chinese universities. The awareness 
entails the office of the ingesting training, as advised in this chapter, 
of three days able to give the professors the notions concerning 

9 In case you have any difficulty in learning, have you 
ever felt inferior, due to discrimination on the 
professor's side?

5 4 3 2 1 0

Part three:

10 How much did the professors support your stay at 
the faculty easier?

5 4 3 2 1 0

11 How much was the figure of the teacher helped you 
to understand the culture and to integrate better 
inside the society?

5 4 3 2 1 0

12 How much did the professors take into account your 
psychological exhaustion, due to the process of 
adapting the language and culture, during class 
hours?

5 4 3 2 1 0

13 Note:

_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________

Questions Evaluation*

0: Bad 1: Low 2: Basic 3:Good 4:Very Good 5: Exellent
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three aspects namely, the differences in teaching methods, cultural 
shock, and dyslexia. These three intensive training sessions will 
allow the professors to understand their teaching method better, to 
better understand the psychology and emotional situation of the 
student interaction and to understand dyslexic international 
students. This expediency involves a significant change within the 
culture of human resources, so the teachers must be accompanied 
step by step, by specialized and supportive figures. I genuinely 
believe that only in this way can the Chinese state be able to face 
that next step, which will allow them to obtain advantages and gains 
that can be linked to investments for international studies.

	 Another direction that could be followed, after three days of 
intensive training, would be the organization of a conference in the 
presence or via digital platforms, with foreign and Chinese 
universities for the establishment of a bilateral project 
simultaneously. This project would lead to the preparation of the two 
international departments of the sending universities and hosting 
universities.
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Final Conclusion 

	 The study addressed by this thesis has tried to answer the 
question: "How to improve the education service offered by Chinese 
universities to international students through a training?." So, we 
have opted to deal with the subject, following a line that investigates 
the obstacles faced by the Chinese teachers who teach Chinese as 
a second language and international students.

 	 The choice of problems is directly attributable to the 
difficulties experienced by me in the first place, during the period of 
study in the Capital Normal University in Beijing in China. During 
which I noticed the notional weaknesses of Chinese teachers 
concerning, "cultural shock," experienced by international students 
and its repercussions on the study and management of the class, 
and the reality of "dyslexic" international students. To ascertain the 
problems mentioned above, a small survey was created within the 
Capital Normal University, compiled by the teachers to confirm 
these gaps and the answers obtained from the questionnaire, 
proving the existence of these issues.

	 The existence of these two problems leads to the creation of 
two consequences, that is the creation of a stressful and non-
harmonious working and studying place, and also a place not 
inclined towards integration and intercultural exchange. It also leads 
to the damages of the funds allocated by the government grants. It 
obtains because, as faced in the first chapter, the allocation of 
scholarships is perceived by the Chinese State as a way to be 
opened and at the same time open their borders and also to try to 
create connections for possible bilateral or on-site collaborations. 
But the problem that arises is the following: if the student does not 
receive proper support during the stay, he or she will be less 
tempted to stay in China or continue to have business relationships 
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in the future. All this creates a wicked circle where there is the 
provision of public sources to issue scholarships for international 
students, but without giving proper support within the university, 
that cannot enhance the actual value and the real capacity of 
scholarships.

	 The thesis subsequently evolves proposing a modality that 
can allow alleviating these problems. All this is made possible by 
studying the most appropriate training for Chinese teachers. The 
pattern was chosen through the analysis of the Chinese culture, and 
after having ascertained that this was based on a hierarchical 
strategy, it was decided to proceed with the creation of a three days 
mini training based on Lecture training, focusing exclusively on the 
improvement of notions concerning teaching methods, cultural 
shock, and dyslexia.

	 However, it is imperative to bear in mind that the present 
thesis has several limitations:


1. First of all, the smallness of the sample due to the difficulty of 
obtaining the attention and the availability of the teachers of 
other universities. The problems encountered concerning the 
"Cultural Shock" have been conferments only within the Capital 
Normal University. The problems encountered concerning the 
preparation of teachers on "Dyslexia," have been confirmed only 
within two universities namely, Capital Normal University and 
JilinHuaQiaoWaiguoyu. This result, therefore, can not be 
considered significant for all Chinese universities. But it can only 
indicate a trend, which can hypothetically be transferred to other 
Chinese university scenarios.


2. Moreover, having drawn up a survey with just a clear answer and 
the rest only with final answers, it is difficult to indicate precisely 
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the reason for some answers, or the choice of an option rather 
than another.


3. It is interesting to take into consideration that just 4.5% on 10% 
of the teachers wants to take at the training program. Despite 
having answered negatively to the questions on the knowledge 
of cultural shock and dyslexia, do not consider it useful to 
participate in training. The questions "Why?" It arises 
spontaneously, and the answers can be multiple. Teachers may 
be afraid that their skills will not be judged unsuitable to be 
considered as the basis of the school institution. They may feel 
attacked by the presence of another professional figure more 
specialized than them. They may not have material time. 
Perhaps their salary does not satisfy them, so they do not 
consider an additional effort necessary.


4. The problems encountered during my period abroad can vary, 
from person to person and from nationality to nationality. 
Therefore we must evaluate the idea of having to focus on one 
problem rather than another depending on the environment in 
which it operates.


5. This thesis takes only into consideration dyslexia as a spectrum 
of learning disability. Other disabilities as dyscalculia or ADHD 
should be taking into account.


6. It is interesting to consider other methods of training, such as 
"online training," which can be more appreciated because of its 
flexibility and convenience for the management of the time. As it 
can also be possible to integrate the "Study case" form of 
training (mentioned in Table 6,6: Different kinds of “Off the Job 
Training” modality,) within the "Lecture training," to enhance the 
particular aspects of dyslexia in our daily social life. 
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This training prototype can be studied and used as a starting point 
to subsequently set up a broader assessment of the academic 
context, to understand how successful the school proposal might 
be.
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